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Editorial  
 
Charles Dickens wrote in A Tale of Two Cities (1859) óIt was the 

best of times, it was the worst of times é it was the spring of 

hope, it was the winter of despairô. But the same could  be said 

especially about the youth of our time as well  On the one hand 

the youth have the world for their taking ï technological 

revolutions in health, transport, communications and industry 

empowering them, possibly, as no other generation before,  and 

on the other the hard realities in the global North of cost of home 

ownership/renting and taxes to support welfare systems that 

benefit earlier generations more than their own, and insecurity, 

unemployment and underemployment in the global South.  

 

While no headline-grabbing news of the death of young individuals  

emerged from Commonwealth countries, the reality for vast 

sections of the youth is grim and full of dead-ends and perils of 

attraction of ethic/religious/regional identity politics, hate and 

violence. Contributions to this Special Issue of the journal on óA 

Young Commonwealthô capture the lack of hope but also the 

resilience, determination and creativity in addressing issues that 

confront the youth in the Commonwealth and beyond. There are 

also suggestions for improving policy making, and implementation 

of policies by organisations, including the Commonwealth, and 
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measures that individuals, families and communities can take in 

order to empower youth and create a better future for everyone in 

the Commonwealth ófamilyô.  

 

The launch of the Global Youth Development Index by the 

Commonwealth in October 2016 is a welcome initiative that can 

help in addressing some of the challenges in policy making and 

help to spur action due to the implied óname and shame/praiseô in 

the ensuing reporting in the media. While such indices have 

limitations arising from research methods, and collection, accuracy 

and comparability of data, they do provide scope for reliable 

comparison across countries, regions and continents.  

 
The editors invite your comments and contributions to the journal. 

Submission guidelines are available on óAboutô webpage of the 

journal. 

 

You are also invited to participate in the forthcoming international 

conference in March 2017 at the University of Douala, Cameroon 

(Commonwealth Commemoration Conference). Select papers 

from the conference will be published in the Winter 2017 issue. 

Further details will be posted on the journalôs óNews and Eventsô 

page soon.  
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Prof Kizitus Mpoche,  
University of Douala 
 
Dr Balasubramanyam Chandramohan,  
Institute of Commonwealth Studies, University of London 
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Youth Restiveness and its Future Implications for 
Commonwealth West Africa: A Study of Ahmed Yerimaôs 

Hard Ground 

Oluchi J. Igili 

Adenkunle Ajasin University, Nigeria 
 

Abstract 

In his article, ñPost-indiginist Aesthetics in Modern African Drama: 
Illustration with Ahmed Yerimaôs Hard Groundò, Isaiah Ilo elucidates on 
post-indiginist realism as a canon in which among other indices, the 
playwright examines current social problems with typical every-day 
characters. Using Nimi the main character and with focus on the Niger 
Delta region of Nigeria, Yerima exposes the lethal web of evil, woven by 
the ñfathersò- biological, cultural and spiritual, in which the youth, who 
are the resource for national development, are inadvertently caught. 
Yerima clearly dramatises the dubious and selfish undertones behind 
youth restiveness in the Niger Delta which has decimated man and 
material in no small measure.  

Taking Nimi as quintessential contemporary youth, this paper examines 
the contemporaneous socio-economic and political quagmire in which 
the Commonwealth youth within and outside the West African sub-
region is enmeshed.  

The paper is hinged on the thesis that exposing the foul-tasting state of 
the Nigerian nay Commonwealth youth would be pointless without 
counterbalancing it with its dire implications for the future. Therefore, 
taking a leap forward from Iloôs scholarly contribution, this present effort 
explores the various hermeneutic guides provided by Yerima in the 
construction of Hard Ground to interrogate the ominous implications of 
the present predicament of the Commonwealth youth on both their future 
and the Commonwealth nations in general. With the sociological literary 
criticism as the theoretical spine, this paper throws up the foregoing for 
further discussion. 
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Introduction 

The place and/or role of the youth in the development of a society 

and in nation-building is, incontrovertibly so critical that it is quite 

apposite to conclude that any nation that loses its youth in 

whatever form or manner and for whatever reason has invariably 

lost its future. Historical evidence from the various regions of 

Africa is replete with the outstanding role played by the youth 

during the nationalistic agitations for freedom from the suppressive 

activities of the various colonialist and imperialistic governments 

which held sway in Africa. Such nationalistic efforts manifested in 

diverse and undoubtedly productive ways. In this regard and with 

particular reference to Nigeria, Abdullahi et al (2014: 79) submit 

that óprior to and immediately after independence, Nigerian youth, 

under different social movements, political and intellectual 

platforms, had individually and collectively instituted and 

succeeded in fostering progressive change in Nigerian polity as 

demanded by the environmentô. Prominent among the platforms 

was The West African Studentsô Union (WASU) formed in 1925 by 

Ladipo Solanke a then law student in a university in London. 

About the same time, other youth movements sprang up from 

within the shores of Nigeria. One of them was the Lagos Youth 
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Movement (LYM) which later transformed into the Nigerian Youth 

Movement (NYM). The noble contributions of the youth to 

development were not limited to West Africa. With specific 

reference to East Africa, Boahen (1990: 279) records that, 

ónationalism in East Africa arose out of a consciousness of colonial 

wrongsô. According to Boahen, óreligion, youth movements and 

elitist associationsô were the major weapons used in the fight for 

nationalism in East Africa (279). The Young Kikuyu Association 

founded in 1921 by Harry Thuku is an instance. In South Africa, 

The African National Congress, a major political force during 

apartheid South Africa, launched its Youth League in 

Johannesburg in 1944. The ANC Youth League 

(www.sahistory.org.za) stated unequivocally that;  

Africanism should be promoted (i.e., Africans should struggle for 
development, progress and national liberation so as to occupy 
their rightful and honourable place among the nations of the 
world); and that the African youth should be united, consolidated, 
trained and disciplined, because from their ranks, future leaders 
would be recruited (emphasis added) 

  

Some of the movements had cross-national influence. For 

instance, the Aboriginesô Rights Protection Society, (ARPS), 

founded in 1897 by John Mensah Sarbah, a Ghanaian in the then 

Gold Coast, had its auxiliary arm launched in Nigeria in 1911 óto 

http://www.sahistory.org.za/
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challenge the conversion of native land to that of the colonial 

authorityô. This brief survey articulates the commendable, 

purpose-driven contributions of the young minds of the 

Commonwealth Africa during the period of nationalistic struggle in 

Africa. In the next section of this paper, we undertake some 

conceptual clarifications.  

 
 
Conceptual Clarifications 

Pertinent to this study is the Commonwealth and its core values. 

Conceptually, the Commonwealth  

(www.colelearning.net/cyp/unit1/page3.html)  

is conceived as óa voluntary association of 53 independent 

sovereign states, bound together not only by shared history and 

tradition but also by an ethos of respect for all states and peoples, 

of shared values and principles, and of concern for the vulnerableô. 

The Commonwealth is resolutely unswerving in its commitment to 

the peace, growth and development of Member States. It is this 

commitment that underscores the core values and principles of the 

Commonwealth which include the protection of human rights, the 

entrenchment and sustenance of democratic rule in the 

Commonwealth Member States, sustainable development, and 

the establishment of good governance. Other core values of the 

http://www.colelearning.net/cyp/unit1/page3.html
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Commonwealth (www.thecommonwealth.org) include the 

promotion of the rule of law, access to health, education, food and 

shelter and concern about the importance of the young people 

within the Commonwealth Member States which is germane to 

this study. According to Sheikh Hasina 

(www.colelearning.net/cyp/unit1page3.html) óthe strength of our 

Commonwealth lies in its unity of vision of pluralism, liberalism, 

democracy and political institutions amid the diversity in race, 

ethnicity and religionô (emphasis added).  With about 2 billion 

people, the Commonwealth constitutes about 30 percent of the 

world population. In all, the population of the Commonwealth 

comprises about 40 percent youth.  

We would, at this point, attempt to put the word óyouthô in 

proper perspective. The term óyouthô is often tenuous to define as 

it can be as imprecise as it seems easy to clearly delineate. A 

youth is conceived as a young person of or within a certain age 

bracket. The Wikipedia Encyclopedia sees youth as óa time of life 

when one is young but often means the time between childhood 

and maturity.ô As noted by Abdullahi et al (2014), the World Health 

Organisation (WHO) describes an óadolescentô as someone 

between the ages of 10 and 19. The WHO equally sees óyoung 

personsô as people between the ages of 10 and 24 and the óyouthô 

as people between the ages of 15 and 24. This taxonomy or 

Oluchi J. Igili 

 

 

http://www.thecommonwealth.org/
http://www.colelearning.net/cyp/unit1page3.html
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classification engenders a degree of confusion on account of its 

wooliness as it seems to see the young person and the youth as 

the same in one breath and in another breath seems to 

differentiate both. However, in order to maintain statistical 

consistency across regions, the United Nations Education, 

Scientific and Cultural Organisation, UNESCO, conceptualises a 

youth as someone between the ages of 15 and 24. Realising also 

the fluidity of the term, UNESCO (www.unesco.org) further offers 

that óyouth is best understood as a period of transition from the 

dependence of childhood to adulthoodôs independence and 

awareness of our interdependence as members of a communityô. 

UNESCOôs statistical delineation of between 15 and 24 years is 

however not  without prejudice to the positions of different Member 

States thus giving the latter the latitude to take their official stand 

on whom a youth is as deemed fit and relevant to them. For 

instance, the Nigerian National Youth Development Policy (2001) 

holds that youths are people between the ages of 18 and 35. This 

explains why, at inception, only graduates below the age of thirty- 

five (35) could participate in the National Youth Service Corps 

(NYSC) program in Nigeria. The age limit for participation in the 

compulsory one year scheme has since been reduced to thirty. 

Thus in Nigeria at present, a youth can officially be regarded as 

someone who has completed tertiary education but still under the 

http://www.unesco.org/
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age of thirty. This category of persons, according to the National 

Youth Development Policy, constitutes about 40% of the Nigerian 

population. 

http://www.thepresidency.gov.za/docs/policy/national_youth_polic

y.pdf   

Next, we consider the word, restiveness. The term 

restiveness does not exude warmth. Rather, it is associated with 

violence and lawlessness. All over the world and with particular 

reference to the Niger Delta region of Nigeria, it is also associated 

with hostage-taking, bunkering among other vices. It is essentially 

related to the youth perhaps as a result of the verve, vigour, 

passionate enthusiasm, creative and innovative ideas, and 

relentlessness characteristic of the youth. For development and 

growth to take place in any society, peace must be a given 

otherwise there will be no sustainability. The inclination of the 

youth with respect to the entrenchment of peace is a major 

determining factor. The National Youth Development Policy further 

says:  

Youth are the foundation of a society. Their energies, 
inventiveness, character and orientation define the pace of 
development and security of a nation. Through their creative 
talents and labour power, a nation makes giant strides in 
economic development and socio-political attainments. In their 
dreams and hopes, a nation founds her motivation; on their 

http://www.thepresidency.gov.za/docs/policy/national_youth_policy.pdf
http://www.thepresidency.gov.za/docs/policy/national_youth_policy.pdf
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energies, she builds her vitality and purpose. And because of 
their dreams and aspirations, the future of a nation is assured.  

The flip side of the coin clearly indicates that all the glowing 

qualities, attributes and potentials of the youth can be misdirected 

and misapplied. This is where restiveness comes in. Elegbeleye 

(2005: 93) sees youth restiveness as óa sustained protestation 

embarked upon to enforce desired outcome from a constituted 

authority by an organized body of youthsô. It should be noted that 

whereas the youth could be organised for the purpose of their 

struggle, their actions, when restive, cannot be said to be 

organised as it is often marked by disruption of lawful activities. It 

becomes apparent therefore that the peace and progress of any 

nation and conversely, its disorderliness and instability depend 

largely on the direction in which the youth channel their energy, 

creative potentials and drive. Elegbeleye (2005) in Anasi (2010: 2) 

implicates three factors as reasons for youth restiveness: óthe 

peer-motivated excitement of being a student, the jingoistic pursuit 

of patriotic ideas, and perceived victimization arising from 

economic exploitationô. Ofem and Ajayi (2008:139-140) offer us a 

more detailed and graphic insight into the causes of youth 

restiveness in Nigeria. According to them, youth restiveness in 

Nigeria is orchestrated by ólack of humanitarian and social welfare, 

lack of good governance, corrupt practices of government officials, 
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inadequate training programmes, unemployment, inadequate 

recreational facilities, lack of quality education, and so onô. Without 

any equivocation, therefore, it becomes clear that if the goals and 

core values of the Commonwealth are to be realised within the 

various Member States, the paramountcy of the role of the youth 

cannot be overemphasised.  This is so simply because in any 

given society and among any community, the visions and 

aspirations conceived in the present can only be sustained, 

carried forward and realised by the youth.  

Theoretical Underpinnings 

Post-indiginist Realism 

The matter of language choice and usage has always occupied a 

critical place in African literary discourse, with notable writers of 

African descent taking their positions on different sides of the 

polemical divide. This language question is what informed Isaiah 

Iloôs (2006) paper titled, óLanguage in Modern African Dramaô 

(cited in Ilo 2014) in which he identified the two established 

dominant thoughts in language choice and usage and an 

emerging trend and tendency. Ilo designated the two dominant 

alternatives as Indiginist Essentialism and Indiginist Hybridity with 

his third alternative being Post-Indiginist approach. Ilo espoused 
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his argument further in another paper (2014) in which he 

vigorously states that in the post-indiginist literary style, the author 

or creative writer writes óout of engagement with the pressing 

reality of his present environment instead of in response to by-

gone colonial experienceô, thus engagement with the critical 

present instead of dwelling on either the gains or pains of the past 

is the major distinguishing factor between the post-indiginist writer 

and the others. The post-indiginist writer, according to Ilo, uses 

contemporary diction for communicative reasons because he 

takes into consideration the communicative needs of his target 

audience and the ólanguage bears the tint of a userôs experienceô. 

Mule (2007:5) reiterates Charles Bernheimerôs stance that African 

literature is always óanxiogenicô, indicating that óthe potential for 

writers to transform the public discourse depends not so much on 

their ideological pronouncements or persuasions, or even the 

perception of how radical their thought is, but on the readability, 

accessibility, appeal, and reception of the works.ô This position is 

in tandem with Iloôs post-indiginist realism. Ilo further adumbrates 

that the characters employed by the post-indiginist writer are 

realistic because they carry the stamp of currency. The two 

articles by Ilo referred to above represent his eminent 

contributions, indeed his re-conceptualisation of what has been 

variously termed óthe language problemô, óthe language debateô, 
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óthe language questionô or óthe language factorô in African literary 

polemics. The fact that the language question has been a matter 

of great polemical debate among African literary or creative writers 

cannot be over emphasised. Ilo states clearly that both indiginist 

essentialism and indiginist hybridity agree that the decider on what 

language to employ in the creative enterprise should be 

consciousness of the colonial experience but disagree on the 

stratagem. Indiginist Essentialism, as Ilo further elucidates, works 

with the consciousness of the colonial experience but 

recommends that African creative minds should reject the 

dominant colonial languages in favour of the subjugated local 

tongues. Major proponents of Indiginist Essentialism are Frantz 

Fanon, Ngugi wa Thiongôo and Obi Wali, the fulcrum of their 

argument being that ólanguage is so loaded culturally and 

ideologically that its imposition by colonialism implies mental 

control of the colonized and its use by the colonized is practically 

the same as propagating the worldview of the colonizersô (Ilo 

2014: 42). Indiginist hybridity on the other hand, recognising the 

reality of the colonial experience, proposes not a rejection of the 

colonial tongues but its subversion to serve any purpose the 

African writer deems fit. Major proponents of indiginist hybridity 

are Chinua Achebe, Wole Soyinka, Abiola Irele, Kwaku Asante-

Darko and Lewis Nkosi. Their position is that ólanguage consists of 
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neutral grammatical properties that may be harnessed for cultural 

and ideological communication in favour of either domination or 

resistance: if the white man has used his language for domination, 

Africans can return it for resistance through literatureô (Ilo 2014: 

43). Iloôs post-indiginist realism or aesthetics fundamentally takes 

cognizance of the reality of the decline of colonialism and as such 

countenances the changing context of African literature and 

demands corresponding alteration in critical and literary aesthetics 

among other indices. This paradigm shift is pragmatically 

commonsensical because, as Ilo (2014: 43) avers, óit is unsuitable 

to continue to apply the literary criteria of anti-colonial literature to 

writings in a different situationô. Ilo further asserts that post-

indiginist realism is not backward looking and romantic, as may be 

the case with regard to both indiginist essentialism and indiginist 

hybridity, but is contemporary and realistic.  

 

Sociological Literary Criticism 

The sociological literary criticism is essentially a reaction to the 

formalist school of literary criticism and is premised on the 

assertion that literature is not, indeed cannot be built on 

nothingness. The Formalist literary criticism sees literary works as 
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whole and unique in themselves and should therefore be 

examined as such. In his foreword to Austin Warrenôs Becoming 

What One Is, Russell Fraser (Warren 1995: xi) quotes from Rene 

Wellek and Austin Warrenôs influential primer Theory of Literature 

(1942) in which Wellek and Warren aver that óthe natural and 

sensible starting point for work in literary scholarship is the 

interpretation and analysis of the works of literature themselvesô. 

In consequence, a formalist critic does not see a literary work as a 

social, historical or biographical document but as an entity 

complete in itself which can only be understood with reference to 

its various intrinsic components. Therefore, elements of form such 

as style, imagery, tone and structure dictate the preoccupation of 

the formalist critic. In reaction to the above polemical stance, 

Wilbur Scott argues that, óart is not created in a vacuumô and 

consequently cannot exist independent of the society that birthed 

it. óIt is the work not simply of a person, but of an author fixed in 

time and space, answering a community of which he is an 

important, because articulate partô (www2.sdfi.edu.cn). 

Sociological criticism, (Kennedy & Gioia 1995) óexamines literature 

in the cultural, economic and political context in which it is written 

and receivedô thus exploring the dynamics of the relationship 

between the author and his literary output (7). The sociological 

school of literary criticism has become an umbrella literary canon 
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under which other literary canons such as Marxism and Feminism 

find an existential space. Without delving into the specific 

dynamics of the numerous manifestations of the sociological 

school of literary criticism, we concern ourselves here with the 

overarching interests of the sociological critical commitment. 

Whereas the formalist critical approach essentially takes 

into consideration the intrinsic components of a work of art, the 

sociological critical method takes mainly an extrinsic view of a 

literary work in the belief that óall art is politicalô. Thus, to the 

sociological critic, every work or art, including the ones that claim 

to be apolitical, inadvertently or consciously make political 

statements either overtly or covertly. The sociological critical 

method takes a deeper look into the meanings and insights in a 

literary work.  

Therefore, taking a leap forward from Iloôs scholarly 

contributions (2006 & 2014) in which he noted a predilection 

toward an alternative language choice and usage among 

contemporary African dramatists and his explication of that 

tendency using Ahmed Yerimaôs Hard Ground, this present effort 

explores the various hermeneutic guides provided by Yerima in 

the construction of Hard Ground to interrogate the ominous 

implications of the present predicament of the Commonwealth 

youth on both their future and the Commonwealth nations in 
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general. Iloôs (2014) article, no doubt, has its merit. Our task here 

is to extend beyond Iloôs recognition of Yerimaôs Hard Ground as 

óa departure from an old approach to play writing in which African 

dramatists expressed their culture by composing in their native 

language or presenting their indigenous traditions in a foreign 

language in the spirit of cultural nationalismô (41). Also, Ilo (2014) 

has convincingly established the position that Yerimaôs Hard 

Ground represents óa new approach to play writing in which 

African dramatists compose in current diction to express African 

experience or event in a postmodern, multicultural milieu, in order 

to project a universal lessonô (41). We would like to examine what 

values, virtues, character traits and actions that Yerima seems to 

hold up for criticism in Hard Ground particularly in relation to the 

future of the youth.  

 

Ideological Disposition of the Contemporary Youth 

Nimi, the protagonist in Yerimaôs work, is the quintessential 

contemporary youth through whom this paper interrogates the 

contemporaneous cultural, socio-economic and political quagmire 

in which the Commonwealth youth within and outside the West 

African sub-region is enmeshed. As espoused by Ilo, Yerima uses 
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Hard Ground to expose the foul-tasting state of the 

Commonwealth youth and we investigate the ominous implications 

of the present unpalatable state of the Commonwealth youth on 

both the future of the youth and by extension the Commonwealth 

nations in general. 

Nimi, at the young age of 18 sees himself not just as a 

community leader but as a messiah of a kind on whose shoulders 

the responsibility of liberating his community lies. He has 18 

henchmen, young men who are most probably within his age 

bracket or younger, who take directives from him. When some of 

the boys lose their lives in a raid, Nimi laments, óthey should have 

let me die with my friends for the sake of the landélike my six 

brotherséthe true warriors of the landô (9). Nimiôs pronouncement 

makes apparent the ideological bearing of the contemporary youth 

which is hinged on his belief in his capacity to fight for himself. He 

(Nimi) sees himself as the saviour of his people, a martyr and a 

votary committed to self-immolation. Whereas Nimi believes 

himself to be a warrior, his mother, Mama, dismisses his claim to 

heroism as a warrior and declares óI have only one child, Nimi, 

only one childô indicating that to Mama, Nimi is still too young to 

lay any claim to heroism in war (9). Nimi inadvertently concedes to 

Mamaôs point by informing that they have grown to óbecome men 

overnightô. Nimi forgets that growing into manhood is a process 
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that cannot be achieved with a bat of the eye. Thus Nimi straddles 

the naiveté of the young and the maturity of an adult without being 

able to function properly on either side. He is both a dysfunctional 

youth and an ill-formed adult. The dysfunctional state of Nimi and 

his peers is manifest also in the appellation they adopt. Nimi, also 

called Wisdom, assumes Scorpion as his cognomen and we are 

not given the privilege of knowing the real names of his peers 

such as Danger Arrow and Capon. These spine-chilling 

cognomens are suggestive of the malevolent transmogrification 

that has occurred in the youth.  

Nimi is sent home by his parents óto learn the language, to 

be properly brought upô in the ways of his people while also 

acquiring western education (10). Nimi jettisons the noble ideals of 

education and embraces the ignoble path of militancy in the guise 

that the school in which he was enrolled was ómade up of 

wasteland and povertyô (11). To Nimi, learning the ways of his 

people means identifying with their plight which, as he reasons, is 

tantamount to militancy. He says to Mama, óyou cannot grow up in 

our ways, as you put it, Mama, and not feel what I now feelé.ô 

(11) Thus, Nimi struggles to lend lame credence, as it were, to his 

ignoble actions.  

Nimi lets us in on the reason for their struggle. First, the 

boys are asking for óbean cakes and puff-puffô, that is, for mere 
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subsistence (11). But they soon come to the realisation that they 

deserve more than a trifle and that nothing would come free to 

them except they fight for it. They find their poor state despicable 

and determine to fight for their rights because ópoverty stinks, and 

if another man holds the soap, and wonôt let you have it, then 

nudge him slightly and collect it. For you need a good bath to 

become a decent perfumed human being like him.ô (11) The 

ónudgeô, more often than not, is as óslightô as taking a life which at 

first gives Nimi and his colleagues insomnia and nightmares 

precipitated by óthe foam of the blood of your dead foes making 

you sweat at first in the noseô (12). But, like Nimi informs, they 

soon overcome any scruples and sleep  

 

 é soundly as the faces of the dead people multiply, and killing 
means nothing to you any more, soundly, your eyelids shut to the 
cries of the world, and you justify in your heart that the people 
you killed are enemies of the land, not yours as an individual, and 
after a while, all you think about are the fiery songs of the people, 
and the good of the land, and then you sleep like a new-born. 
(12) 

 

This is yet another grim testimony to the malevolent 

transformation of the youth from respect for life to absolute 

disregard to the sanctity of human life. Human lives no longer 

count for much in their estimation and therefore can be 
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extinguished at the slightest provocation and with a slight nudge. 

But this negative conversion does not spring from the vacuum. It is 

a reaction to the realisation that, as Nimi puts it, óGod created a 

fine life for us, Mama, but a few people say no, we must life a hard 

lifeô (13). Given the circumstances in which Nimi and his peers find 

themselves, it appears their natural instinct leaves them with no 

choice than to fight for their survival. Not even their own lives 

mean much to them. Nimi sums up their supposition this way, óone 

thing we know is that if we die fighting or accepting the way we 

find ourselves, it is six feet down the hard ground that we goô (13). 

It is manifest, therefore, that the class of youth which Nimi and his 

peers represent is discontented with their lot and have come to 

trust in their capacity to fight for their liberation. Their resolve to 

fight for their liberty is accentuated by the supposed docility of the 

likes of Baba, Nimiôs father, whom Nimi accuses of pretending 

óthat all is wellô in the midst of the unpalatable situation. Nimi 

unequivocally states, óI do not want to be like father, ever! He is 

seen as a cowardé I have had to live out the shame. Son of a 

coward they would whisper. I bore the humiliation with a sense of 

pain. Never, Mamaô (28).  The method employed by Nimi and his 

peers in their fight is replete with unsavory implications both for 

them and the society at large but they are ostensibly unperturbed, 

caring less whose ox is gored. 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

29 | P a g e  

 

 

 

Factors Responsible for Youth Malevolence  

This section of the paper would interrogate the hermeneutic 

guides provided by Yerima in the construction of Hard Ground with 

the objective of determining the factors blamable for the 

malevolence of the youth. This is germane particularly because 

Nimi, our protagonist, seems to be inherently good natured. When 

Mama recounts to him all that she has been through, he becomes 

sober, momentarily, saying óI understand everything now. I am 

sorryô. (30) Nimiôs declaration as quoted here is instructive. It 

underscores the point that he once was, in Mamaôs own words, 

her ósource of joyô (10).  Observing the ominous change in Nimi, 

Mama declares, óI need to know what happened to my son. When 

I lost him. At what point did my voice become noise to his 

earsé.?ô (15) 

Fundamentally, Nimiôs moral and social derailment is to be 

located in the deprivation and squalor that have characterised his 

existence and the failure of the society to provide him with the 

basic essentials for decent living. Nimi believes that just like the 

man who holds óthe soapô, he (Nimi) also needs óa good bath to 
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become a decent perfumed human being like himô (11). 

Essentially, therefore, Nimi is an invention made possible by a 

fundamental dislocation in the society. This dislocation in society 

manifests in various forms and can be investigated through the 

roles and activities of the fathers- biological, cultural and spiritual- 

as found in Ahmed Yeriamôs Hard Ground. 

Taking first place in this regard is Nimiôs father, Baba, who 

presumably is a weakling unable to take firm stand over critical 

issues in the family. At a precarious time when there is the need to 

save Nimi from the faceless Don, Mama pleads with her brother 

Inyingifaa, in the presence of her husband, Baba, to take a 

decisive action telling him (Inyingifaa) that her husband ówill do 

nothingò (20). There is no better way of driving home the point. 

Baba is weakling who has failed in providing leadership for the 

family. Nimi knows this too well, hence his resolve not to toe the 

path of his biological father, Baba. 

Next is Inyingifaa, Nimiôs maternal uncle. As an uncle, 

Inyingifaa is both a father, culturally speaking, and a role model to 

Nimi. He is the one Mama pleads with to save her son from the 

faceless Don. Incidentally, Inyingifaa is a dealer in arms supplying 

the arms and ammunitions used by the Scorpion (Nimi), Danger 

Arrow and Capon. When Inyingifaa has to contend with 
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competition with another supplier of arms and ammunitions, he, 

Inyingifaa, laments,  

 

 

My business stopped. My shipment could not pass through. No 
one wanted my guns. I was told the big men had established 
another route and another source. My men were killed. Paraded 
on television that they were caught bunkering. But I never 
meddle in oil, only guns. (22) 

 

Evidently, Inyingifaa has no qualms dealing in arms. His only 

worry is that his men are falsely accused of involvement in 

bunkering and he is quick to distance himself and his men from oil 

bunkering. He recognises the social stigma and criminality 

associated with bunkering but is at home with supplying arms to 

Nimi and his comrade-at-arms, thereby ultimately wasting lives. 

Mama states without equivocation that Inyingifaa óis a traitor. He 

will sell his own blood if the price is good. He measures everything 

in terms of moneyô. (31) From the foregoing it is easy to see the 

kind of role model Inyingifaa is to Nimi and the quality of 

leadership he is providing. 

We also examine Father Kingsley, a spiritual father, to 

whom Nimi goes for confession before embarking on any raid. 
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Father Kingsley is also an uncle to Nimi by biological kinship and 

therefore a father to him, culturally speaking. But his position as 

Nimiôs spiritual father is even weightier. The onus is on him to 

provide both moral and spiritual instruction and direction for Nimi. 

By virtue of his position as a spiritual father, virtually all information 

about Nimi and his comrades is at his disposal. When Nimi 

suspects that Father Kingsley has betrayed his trust and accuses 

him of divulging his secret, Father Kingsley says, óI am a 

Reverend Father, remember? The confessional seal. I am bound 

not to tell a soulô. (23) Assuming the aspect of a typical spiritual 

guide, he admonishes Nimi on the need to forgive his enemies, 

óYou must learn to forgive your enemiesô. (51) Nimi whose 

spirituality is obviously below average thinks that he lacks the 

capacity for such spiritual rectitude and addresses Father Kingsley 

as óthe light of God in the jungleô. (52) Nimi is however mortified by 

Father Kingsleyôs response; óAm I? Sometimes the light you see 

flickers, but you never pay enough care to see. I was never 

ordained you know?ô (52)  

 The Don whose influence looms large from the beginning of 

the text but who remains faceless to the last scene plays perhaps 

the most instructive role. Nimi describes him as óthe head of 

everything. Everybodyé He is the Supreme Commanderô and 
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admits that he (Nimi) ówas eager to please the Donô. Nimi 

proclaims him  

A real manéwho knows what the children need for the future. A 
man of Godé A   man sent as our Messiah. The Don is god in 
our part of the country. He feeds and clothes us, he is not like 
some men that we know, who stay in Lagos and do nothing 
about the future of their land or children. (14 

Nimi thus revers the Don and firmly believes that the Don, whom 

he presumes he has never met, is fighting tenaciously to liberate 

Nimi and his people from the shackles of poverty and deprivation. 

But things take a different turn when the Don who had placed Nimi 

under watch, intent on killing him, suddenly agrees to pay Nimi a 

visit to assure him that he (Don) has forgiven him. Baba (Nimiôs 

father) surprisingly provides money for Mama to prepare his 

favourite meal for the Don but regrets that he will not be physically 

present to receive him. The Don visits in the company of 

Inyingifaa. Nimi slays the Don to free himself finally from his grip 

and when he unmasks the Don, both Nimi and Mama are shocked 

beyond words to discover that the enigmatic Don is none other 

than the presumably weak Baba. 

Recommendations and Conclusion 

From the foregoing, it is manifestly evident that the 

Commonwealth youth as represented in this discourse by the 
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Nigerian youth are in a precarious situation. This is because, as 

we have tried to show here, the Commonwealth African youth 

have since strayed from the noble path they trod during the period 

of nationalistic struggle to the ignominious path of destruction of 

lives with no qualms about their future. Nimi himself attests to this 

when, in answer to Mamaôs question about what will become of 

his future. He says: óI donôt knowéwe never really think about itô 

(12). The paper has also tried to validate the point that the 

contemporary youth is nothing more than a mere tool, unwittingly 

that is, in the hands of his fathers ï biological, cultural and spiritual 

fathers. Having failed in their pivotal role as models for moral and 

spiritual rectitude, thus leaving the youth with no worthy example 

to follow, the fathers have reduced the youth to pawns to be 

employed in any way, orthodox or ruthless, in the pursuit of their 

insatiable and debauched desires.  

To stem the evil tide, therefore, we recommend an urgent 

overhaul of values that would place premium on the interests of 

the youth in order to provide favourable conditions for their socio-

cultural, educational, and spiritual development. This paper makes 

no attempt to absolve the youth of all complicity in the decadence 

prevalent in the society. We have however tried to establish the 

position that the contemporary youth have been fashioned and 

formed by the society. While we call on the youth to consciously 
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shun violence and all forms of malevolence, we, more importantly, 

implore the ñfathersò to go beyond preachments and through 

personal, practical regeneration point a better way forward. Unless 

and until this is done, the ultimate, frightening implication of the 

issues we have raised in this discourse is that, for the 

Commonwealth youth, the future holds no future.    

References 

Abdullahi, Ali Arazeem, Deborah Shade Adekeye and Obasanjo 

Solomon Balogun. 2014. ñA ónationô in wilderness: Youth 

and Insurgency in Nigeria. South African Review of 

Sociology. 45 (2): 78-96. 

Anasi, Stella N. I., (2010) Curbing Youth Restiveness in Nigeria: 

The Role of Information and Libraries. Library Philosophy 

and Practice: 1-7. 

Boahen, A. Adu. (1990). General History of Africa VII: Africa under 

Colonial Domination 1880-1935. United States of America: 

James Currey. 

Elegbeleye, O. S. (2005). Recreational Facilities in Schools: A 

Panacea for Youthsô Restiveness. Journal of Human 

Ecology 18(2): 93-98. 

Embracing Commonwealth Values in Youth Development. A 

Commonwealth of Diversity.  [Accessed 7 March 2015 

(www.colelearning.net/cyp/unit1/page3.html).] 

http://www.colelearning.net/cyp/unit1/page3.html)


Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

36 | P a g e  

 

Ilo, Isaiah. (2006). Language in Modern African Drama. In Ilo 

(2014). Post-Indiginist Aesthetics in Modern African Drama: 

Illustration with Ahmed Yerimaôs Hard Ground. Hirentha 

Journal of the Humanities 1(1): 41-55. 

Ilo, Isaiah. (2014). Post-Indiginist Aesthetics in Modern African 

Drama: Illustration with Ahmed Yerimaôs Hard Ground. 

Hirentha Journal of the Humanities 1(1): 41-55. 

Kennedy, X.J., & Dana Gioia (1995). Literature: An Introduction to 

Fiction, Poetry and Drama (6th ed.). New York: Harper 

Collins. 

Learning To Live Together. What Do We Mean By ñYouthò? 

[Accessed 7 March 2015 (www.unesco.org/new/en/social-

and-human-sciences-/themes/youth/youth- definition/).] 

Mule, Katwiwa. (2007). Womenôs Spaces, Womenôs Visions: 

Politics, Poetics, and Resistance in African Womenôs 

Drama. Trenton: Africa World Press. 

Ofem, N. I., (2008). Effects of Youth Empowerment Strategies on 

Conflict Resolutions in the Niger Delta of Nigeria: Evidence 

from Cross River State. Journal of Agriculture and Rural 

Development. 6 (1,2): 139-146. 

South African History Online. African National Congress Youth 

League [Accessed 7 March 2015 

(www.sahistory.org.za/topic/African-national-congress-

youth-league-ancyl).] 

http://www.unesco.org/new/en/social-and-human-sciences-/themes/youth/youth-
http://www.unesco.org/new/en/social-and-human-sciences-/themes/youth/youth-
http://www.sahistory.org.za/topic/African-national-congress-youth-league-ancyl)
http://www.sahistory.org.za/topic/African-national-congress-youth-league-ancyl)


Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

37 | P a g e  

 

The Commonwealth. Our Charter. [Accessed 7 March 2015 

(www.thecommonwealth.org/our-charter).] 

The Presidency. The National Youth Policy. [Accessed 7 March 

2015 

(http://www.thepresidency.gov.za/docs/policy/national-

youth-policy.pdf).] 

Wellek, Rene & Austin Warren (1942) In Warren, Austin. (1995). 

Becoming What One Is: Michigan. 

Yerima, Ahmed. (2006) Hard Ground. Ibadan: Kraftgroits. 9 

Critical Approaches to Literature: What is literature 

criticism? [Accessed 7 March 2015   

(www2.sdfi.edu.cn/netclass/jiaoan/englit/criticism.htm). 

http://www.thecommonwealth.org/our-charter)
http://www.thepresidency.gov.za/docs/policy/national-youth-policy.pdf)
http://www.thepresidency.gov.za/docs/policy/national-youth-policy.pdf)


Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

38 | P a g e  

 

Towards a Glocal Commonwealth: Bridging the Gap between 
Youth Policies, ICTs and Culture 

 
Mbuih Zukane Retruyap 
University of Dschang 

Abstract  

This article seeks to advocate best practices that can lead to a 
decentralised approach in the implementation of legislations and 
laws related to Commonwealth youths. It also seeks to break 
cultural barriers in responding to the implementation of youth 
policies. The paper also showcases the vital, yet contemporal 
role that ICTs can play in disseminating information and in 
creating an enabling environment for youth participation.  

Findings reveal a picture of youthôs attitudes about social 
inclusion, the determinants of equitable attitudes, and the 
associations between equitable attitudes and relationship 
behaviors. We find that cultural representation can report positive 
but ambivalent attitudes toward glocalisation. The findings 
suggest the adoption of a harmonised Commonwealth youth law 
or charter, a call for member countries to adopt national youth 
policies, decentralising the Commonwealth Youth Council, and 
creating an online resource center for cultural globalisation.  

The paper suggests reformulation of the concept of glocalisation 
in four areas: a more complex model of cultural integration, with 
more emphasis on shared cultural practices; explicit recognition 
of the geographical realities of Commonwealth member states, 
emphasising the interplay among local, regional, and global 
levels; a more specific treatment of embodiment in contexts of 
privilege and power; and a stronger emphasis on the dynamics of 
hegemonic policies and legislations, recognising internal 
contradictions and the possibilities of movement toward 
democracy. 
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Introduction 

Mainstreaming youths into decision making instances is always 

faced with a lot of mixed feelings as there is always a systemic 

rupture between youths and the adults. The rupture emanates 

from lack of trust, fear of betrayal, inexperience, greed and 

leadership. According to the US Census Bureau (International 

Data Base), there were approximately 241 million people aged 15 

to 29 living in Africa in 2010, representing approximately 28% of 

the overall population of the continent. In 2010, 63% of Africaôs 

overall population was below the age of 25, yet a plethora of them 

are intertwined in all the vices any society can ever think of, simply 

because they have no choice. Integrating youths into a society 

and meeting up with their demands is one of the most daunting 

tasks in most Governmental policies. Taking into consideration the 

traditional discourse of regarding youths as tomorrowôs future, we 

are always prompted to rethink this assertion to a more 

contemporal one, which will rather regard youths as todayôs 

upholders. The Commonwealth commemoration theme for 2015, 

ña Young Commonwealthò was well calculated and came barely 3 

years after the UN year for youths. Out of 2.3 billion people 

making up the Commonwealth, more than half of this population 

falls under the age 29. There is thus a cause for concern to map 
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out a collective approach that will facelift Commonwealth youths 

and give them the position they deserve. Globalisation shrinks the 

world, bringing a wider range of cultures into closer contact than 

ever before. Inevitably, cultural boundaries are shifting; therefore, 

the pace of social transformation is increasing. This is not an 

advantage within less privileged, marginalised and enclaved 

societies, as shifting cultural boundaries rather widen the gap 

between central units and decentralised local entities. This brings 

on board the concept of glocalisation, which is a portmenteau or 

blend of two words, globalisation and localisation. It is the 

adaptation of policies or services specifically to each locality or 

culture. Glocal is a relatively new term that developed within the 

last few years. Scholars have defined it as ñinternalised 

globalisation.ò Glocal was founded on the principles of furthering 

the status quo of social development, spreading democracy, and 

balancing the demands of the global market with the needs of 

local communities. According to Andrew Herod (2002), anything 

global has its locality. Local place is a particular moment in the 

spatialised networks of social relations. To decipher the 

complexities of glocalisation, well selected tools and strategies 

must be implemented and what is most evident nowadays is the 

usage of Information and Communication Technologies (ICTs), 

which has penetrated all the nukes and crannies to reach out to 
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the most remote parts of the world. Culture is another snag to 

young menôs development and participation, as there are certain 

cultural practices that are not generally accepted. Some youths 

are not aware of the fact that they can shun unsafe and unsane 

cultural practices. The overarching word here is an inclusive 

approach to youth participation at the glocal level, but we first of all 

need to know whom a youth is. 

 
Who is a youth? 

Before we could talk of how young the Commonwealth could be, 

we need to first of all define whom a youth is. Youth is a very 

polysemic word, making it very complex to give a clear-cut 

definition. That is why to understand whom a youth is we need to 

use different criteria, for instance the age criterion which perceives 

a youth as someone between the ages of 15-29 (according to the 

Commonwealth), the UNO and most of its specialised agencies 

who see a youth as someone between the ages of 12-24 etc. But 

the African Youth Charter expands this age range from 15 to 35. 

We also have the biological criterion, which defines a youth as 

someone who just entered the stage of puberty till when he or she 

has fully developed his/her morphology, to enter maturity; we have 

for instance an increase in mammary gland, the pelvic girdle and 

the development of pubic hairs in girls and in young men; we have 
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muscular reinforcement, beards, and hoarse voice. Culturally, 

specifically in most African traditional society, a youth is someone 

who is recently initiated into adulthood, thus he will have a place in 

the ñngumbaò house or own a bow and arrow for hunting etc. All 

the different criteria above have some shortcomings, for instance, 

with the age criterion, there is a lot of differences in the range. It is 

difficult to have a harmonised age range. With the biological 

criterion, we have people with retarded growth and with the 

cultural criterion, not everybody will want to take part in traditional 

rites. The definition given by UNESCO seems to be the most 

satisfactory. According to UNESCO,  

 

Youth is best understood as a period of transition from the 
dependence of childhood to adulthoodôs independence and 
awareness of our interdependence as members of a community. 

Youth is a more fluid category than a fixed age-group. 
 
 

Expanding opportunities for young people is a challenge in many 

Commonwealth countries, particularly when over 60 per cent of 

the population is below the age of 30. With no signs that 

population growth will slow in the decades to come, it is imperative 

that we leverage the talent and energy of our young people to 

create dramatically higher levels of prosperity and equality and 

avoid the latent risks of unemployment and social instability. 
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Building young peopleôs skills, harnessing their energy, and 

acknowledging young peopleôs aspirations would help every 

country reduce its youth unemployment and fulfil the potential of 

all young people in order to contribute to economic growth and 

social stability. Empowering young people with opportunities to 

reach full potential is one of the most important challenge and 

most vital opportunity in todayôs world. 

The context of youth development across the world since 

2009 has therefore altered significantly, with development 

challenges such as unemployment, civil conflict and violence, 

political instability and communicable and non-communicable 

diseases all affecting young peopleôs lives. The Post-Millenium 

Development Goals (MDG) discussions will include youth 

perspectives and as a result of the youth uprisings in the Arab 

world over the last few years; youth dialogue and development is 

likely to only increase. Young people are more empowered than 

ever before, and youth led organisations and initiatives are driving 

change, particularly through the large increase in social media 

use.  

 

How Young is the Commonwealth? 

Being one of the most renowned, young, popular and populous 

multinational organisations in the world, the Commonwealth has 
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over the years developed institutions, tools and strategies to 

empower its youths. The Youth Affairs Division (YAD) of the 

Commonwealth Secretariat established in 1973 the 

Commonwealth Youth Programme (CYP) to assist 

Commonwealth member governments in the development and 

implementation of policy and programmes for the empowerment of 

their young people aged 15-29. 

The work of the CYP is anchored in the belief that 

empowered young people are assets to their societies. It is vital to 

ensure they realise their individual potential and to recognise and 

nurture their ability to contribute to their countriesô development 

and the success of the Commonwealth. CYP focuses on areas of 

major political, economic and social importance to young people, 

based on mandates received from Commonwealth Heads of 

Government Meetings (CHOGMs) and Commonwealth Youth 

Ministers Meetings. The Commonwealth Plan of Action for Youth 

Empowerment (PAYE), developed by CYP in partnership with 

youth development stakeholders provides encouragement and 

guidance to member governments and other development 

organisations to create the optimum enabling environment for 

young people to participate as equal partners in development and 

democracy. 
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YAD operates from the Commonwealth Secretariatôs 

headquarters in London, and four regional centres located in 

Africa (Zambia), Asia (India), the Caribbean (Guyana) and the 

Pacific (Solomon Islands). As well as stand-alone initiatives, YAD 

partners with other Commonwealth Secretariat divisions to 

integrate a youth perspective across all key facets of the 

Commonwealth (economic, political, human rights etc). YAD also 

facilitates and supports the Regional Youth Representatives 

comprised of youth representatives from each Commonwealth 

member state. 

The population of the Commonwealth is 2.3 billion people, 

one third of the worldôs population. If there is one overarching 

characteristic of this family of 53 nations, it is that the population of 

the Commonwealth is young; more than half of Commonwealth 

citizens are under the age of 29. This young population means 

that issues concerning youth are of paramount importance to all 

Commonwealth stakeholders, now and in the near future. 

Being a cosmopolitan organisation, the Commonwealth 

presents a vast array of cultural diversity, thus in a bit to deter 

cultural shock, there is need to take into consideration the local 

realities of each member country. 
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Youth Policy  

 

Youth policies are the legislations, strategies, principles, plan or 

course of action, as persued by a government, organisation or 

individuals, aimed at mainstreaming and creating an enabling 

environment for youthôs participation in decision making. 

According to youthpolicy.org, as of April 2014, of 198 countries, 

122 countries (62%) have a national youth policy, up from 99 

(50%) in 2013. Across all continents, 37 states (19%) are either 

developing a new or revising their current youth policy, down from 

56 (28%) in 2013. 31 countries have no national youth policy at 

the moment (16%), down from 43 (22%) in 2013. Of those, 14 are 

in Africa, 9 in Asia, 5 in the Americas, and 3 in Europe. In Africa, 

14 out of 54 states do not have a national youth policy. The 

bedrock of youth policies in Africa is the African Youth Charter. As 

of April 28 2014, 36 member states have ratified, 42 have signed 

and 3 are yet to ratify and sign. Africa now has a professional 

network, specialised in youth policies, dubbed the African Network 

of Youth Policy Experts (AFRINYPE). Following the findings from 

the first global forum on youth policies that took place in Baku, 

Azerbaijan from the 28-30 October 2014, youth policies should be 

as represented below:  
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Parallel to the above findings, the following Commitments were 
recommended for an inclusive youth participation: 

- Further promoting and supporting the implementation of the 
World Programme of Action for Youth; 

- Promoting synergies between youth policies and broader 
development policies and frameworks, particularly in the 
context of the Post-2015 Development Agenda and means 
of implementation thereof; 

- Establishing a Global Initiative on Youth Policies to support 
the development and implementation of youth policies 
through technical assistance, sharing of expertise and 
knowledge, and advocacy; 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

48 | P a g e  

 

- Regular convening by the Office of the Secretary-Generalôs 
Envoy on Youth of an International Stakeholders Meeting 
on Youth Policies, bringing together the main; 

- Regional and global actors to enhance global partnerships 
and coordination on youth policies; 

- Strengthening regional and cross-regional collaboration and 
partnerships in the field of public policies on youth;  

- Designing and implementing processes and fostering 
partnerships that enable inclusive and multi-stakeholder 
involvement in youth policies;  

- Strengthening the promotion and application of governance 
mechanisms that encourage transversal and cross-sectoral 
coordination and work, as well as efficient and effective 
national-to-local implementation; 

- Further developing tools, indicators, methodologies and 
practical research, including the  identification  of  
successful  practices, that would allow to build and maintain 
a solid  knowledge and  evidence-base  for  effective,  
inclusive  and  gender-responsive youth policies; 

-  Further promoting and  supporting youth civic engagement 
and  meaningful participation in decision-making and 
political processes and institutions, including by promoting  
youth  involvement  through  informal  networks,  platforms  
and  channels; and by making specific efforts to promote 
young womenôs participation; 

- Enabling greater youth involvement in strong, sound and 
inclusive youth policy monitoring and evaluation systems. 

A great majority of Commonwealth member countries have a 

national youth policy, except for member countries like Sychelles 
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and Cyprus that are yet to adopt a national youth policy. In 

Commonwealth Africa, there is a lot of miscellany as regards the 

adoption of youth policies, Youth Development Index and the age 

range to define youths as illustrated below: 

Country  A National 

Youth Policy 

? 

Youth 

Development 

Index1  

Age 

definition of 

a youth 

Botswana Yes  0.55;(105 / 170) 15-35 

Cameroon  Yes  0.44 ; (130 / 

170) 

15-35 

Ghana  Yes  0.60;  (96 / 170) 15-35 

Kenya  Yes  0.42; (137/ 170) 15-30 

Lesotho  Unclear  0.52; (115 /170) 15-35 

Malawi  Yes  033; (152/ 170) 10-35 

Mauritius  Yes  072; (39 / 170) 14-29 

Mozambique  Yes  0.29; (159/ 170) 15-35 

Namibia  Yes (2006) 0.49; (121 /170) 16-30 

                                                           
1
 (YDI) measures the status of 15-29 year-olds: According to five key domains: 

Education, Health and Well-being, Employment, Civic Participation and Political 

Participation.  YDI scores range from 0-1, 0 being the lowest youth development and 1 

the highest. 

http://thecommonwealth.org/our-member-countries/botswana
http://thecommonwealth.org/our-member-countries/cameroon
http://thecommonwealth.org/our-member-countries/ghana
http://thecommonwealth.org/our-member-countries/kenya
http://thecommonwealth.org/our-member-countries/lesotho
http://thecommonwealth.org/our-member-countries/malawi
http://thecommonwealth.org/our-member-countries/mauritius
http://thecommonwealth.org/our-member-countries/mozambique
http://thecommonwealth.org/our-member-countries/namibia
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Nigeria  Yes (2009) 0.41; (140/170) 18-35 

Rwanda  Yes (2005) 0.33 ; (152/170) 14-35 

Seychelles  No  0.50 (117/170) 15-35 

Sierra Leone  Yes (2003) 0.54 (106/170) 15-35 

South Africa  Yes (2009)  0.58 (100/ 170) 14-35 

Swaziland  Yes (2009) 0.30 (157/170) 15-35 

Uganda  Yes (2001) 0.39 (143 /170) 15-29 

Tanzania  Yes (2007)  0.43 (134/170) 15-35 

       Zambia Yes (2006 

amending 

that of 1994) 

0.50 (120/170) 18-25 

Source: www.youthpolicy.org  

 
The Crossroad between ICTs and Culture 

The cultural influences that have been noted in past research on 

ICTs are organised under various headings. Social structures that 

deal with culture are the societal level and include such factors as 

the degree to which societies are homogenous and egalitarian. 

They include the degree of communication with the outside world 

(influenced especially by migration), the experience of gender and 

http://thecommonwealth.org/our-member-countries/nigeria
http://thecommonwealth.org/our-member-countries/rwanda
http://thecommonwealth.org/our-member-countries/seychelles
http://thecommonwealth.org/our-member-countries/sierra-leone
http://thecommonwealth.org/our-member-countries/south-africa
http://thecommonwealth.org/our-member-countries/swaziland
http://thecommonwealth.org/our-member-countries/uganda
http://thecommonwealth.org/our-member-countries/united-republic-tanzania
http://thecommonwealth.org/our-member-countries/zambia
http://www.youthpolicy.org/
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ethnicity in different societies, the cultures of different generations, 

religion, education and literacy and language. Temporal issues 

include both how people subjectively experience time in different 

societies, and the time structures of those societies along with 

expectations about time. Values, again at a societal level, include 

openness to innovation and the degree of individualism (e.g. as 

opposed to family orientation), as well as some other values noted 

in previous research. Material culture includes how the settlement 

pattern, especially urban centres within a country are organised, 

the nature of housing and artefacts and tastes.  

According to (Avison & Myers 1995)  
 
 

Although the concept of culture has often been used rather 
narrowly in the Information System (IS) literature, we have 
suggested that IS research in this area would benefit if more 
attention was paid to the contemporary anthropological view of 
culture which ï as something which is contested, temporal and 
emergent ï has the potential to offer information systems 
researchers rich insights into how new information technologies 
affect or mediate organisational and national cultures, vice versa, 
i.e. how cultures affects the adoption and use of Information 
Technology (IT) 
 
. 

This quotation is a clear indication that culture nowadays is 

intrinsically linked to ICTs, that is why day-in-day-out, as the 

society is evolving and modernizing, so too is culture adapting to 
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ICTs. The author explores thus an anthropological perspective on 

IT and organisational culture.  

As has been discussed above, there is much to agree with 

in this statement especially the point on the contested, temporal 

and emergent attributes of culture.  Where there is room for 

development is on questions of how IS affects or mediates 

organisational and national cultures and vice versa.  This is not a 

straightforward extrapolation because an important (and 

unanswered) question is how can the attributes of culture 

expressed above be squared with notions of national or 

organisational culture?  Put more precisely, does the paper retain 

a thing like conception of culture when referring to national and 

organisational cultures?  To investigate this issue, we turn to an 

exploration of culture in the wider settings of organisations and 

nation states and how culture can be related to ICTs.   

 

óAbout twenty years ago there was great attention on the issue of 

organisational culture, an interest that has remained despite the 

vicissitudes of other approaches such as Business Process 

Reengineering.  Certain books are linked to the rise in interest in 

this phenomenon ï Peters and Watermanôs In Search of 

Excellence, Deal and Kennedyôs Corporate Cultures: The rites and 

rituals of Corporate Life are perhaps the best known.  One of the 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

53 | P a g e  

 

reasons advanced for this interest in culture was the rapid 

expansion of Japanese competition in manufacturing particularly 

in the US.  Much of the success of Japanese manufacturing was 

placed on cultural issues such as group loyalties, the Keiretsu 

interlinking of companies, the flexibility of the labour force and 

management, and the use of approaches which then became 

known as Just in Time (JIT) and Total Quality Management (TQM) 

(Elger & Smith, 1994).  And it raises an interesting question, can 

what appear to be Japanese cultural characteristics be transferred 

to Western countries?  Based on the experience of the last ten to 

fifteen years, the short answer is yes.  What seems to have 

happened is that cultural processes have either been exported to 

the West through Japanese management of subsidiaries or these 

processes have been reformulated as techniques such as JIT, 

TQM, and World Class Manufacturing (WCM) which are 

reinterpreted in Western companies mainly through the use of 

management consultants (Hopper et al.¸ 2000). Though it cannot 

be argued that western manufacturing processes mirror Japanese 

processes, it appears that similar characteristics in terms of 

customer focus, an attention to quality, and an attempt to 

continually improve business processes, have been embedded in 

many Western companies (Hendry, 1998).  These findings bring 

us to a second issue: whether culture, and in particular, 
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organisational culture, can be managed?ô (Chris Westrup et al, 

2002).  

 

This is in line with the aspirations of what is known today as the 

3G youths and leisure activities. Today there is a lot of infiltration 

and adulteration of cultures all over the world. And everybody 

points an accusing finger on globalisation. Leisure is no longer 

ñsafeò and ñsaneò as propagated by Jofre Dumazedier, the leisure 

expert. Most leisure time activities among youths are either 

browsing the net, or manipulating the smartphone. In Cameroon 

for instance, all cinema theatres are closed. Public parks are 

meant for the aged and traditional events are meant for the 

ñbushmenò. With the advent of mobile technologies, the whole 

Cameroonian territory is covered with mobile networks and with 

less than 5000 FCFA, one can get a phone. Therefore ICTs have 

reached the baseline and influences youthôs attitudes at the local 

level. There is thus an urgent need to rethink and relook the 

interplay between already existing cultural practices and how ICTs 

can rather promote development, rather than acculturation. That is 

why we proposed the usage of mobile technologies to promote 

culture, through creation of mobile apps on the Cameroonian 

culture. 

 

Mbuih Zukane Retruyap 
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Glocalising the Commonwealth 

The question that remains unanswered is how and with what 

means can the Commonwealth attain glocalisation?  In order to 

attain a glocal Commonwealth, we need to bridge cultural 

divides,shun youth seclusion from decision making instances and 

most importantly, decentralise youth policies in order to reach out 

to the marginalised, enclaved, underprivileged, indigenous and 

local youths. Before we discuss on how to attain glocalisation in 

the Commonwealth, we need to check out on what we are 

glocalising. Some concepts superpose here; youth policies as the 

way forward, ICTs as a tool and culture as the host. The following 

can be used basically to glocalise the Commonwealth:  

Supporting member governments: The Commonwealth in order 

to attain a fair glocalisation should multiply its technical assistance 

and capacity building on youth policies, employment and 

participation, they should create youth development frameworks, 

guidelines and tools. The Commonwealth should continue to 

advocate for increased investments in youth ministries and 

programmes, and for stronger global youth policy frameworks.  

Supporting youth voice: The Commonwealth should place 

special emphasis on supporting young people to design and drive 

 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

56 | P a g e  

 

youth-led initiatives, and to have a meaningful voice with decision 

makers. This includes convening Youth Forums in partnership with 

Commonwealth Heads of Government Meetings and Ministerial 

Meetings, as well as technical assistance and support for national, 

regional and global youth networks. Learn more about these 

networks. Decentralise the Commonwealth Youth Council will also 

permit visibility and local participation. Local organisations like the 

Inter-Cultural Alliance for Development (ICAD) can respond 

positively to the cultural needs and aspirations of youths at the 

local level. 

Partner with specialised youth networks like the African 

Network of Youth Policy Experts (AfriNYPE): The 

Commonwealth needs to work hand in hand with some 

specialised regional youth networks like the AfriNYPE, which has 

the following mandate: 

- Scale-up advocacy for youth policy implementation among 

African countries; 

- Afrinype persuade Africaôs UN Member States to renew 

their commitments to implementation of youth policies in 

the continent; 

- To assess the state of youth policy, its level of 

implementation and impacts in the lives of African youths; 
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- Develop a common and workable understanding of youth 

policy in Africa (theory and practice with a set of key 

indicators); 

- To popularise youth policy among African youths and 

engage vocal youth NGOs in various thematic areas to 

support advocacy for its implementations; 

- To ensure youth policy data base and fact files are 

developed as reference point for youth policy research in 

Africa; 

- To become liaison organisation for youth policy matters in 

Africa.  

Partnering with such a renowned network will reduce the workload 

of Commonwealth on youth policy issues as it has direct influence 

on 18 out of the 53 Commonwealth member states. 

 
The Commonwealth Local Government Forum (CLGF)2 as a 

Conspicuous Effort towards Glocalisation 

CLGF promotes and advocates for democratic, elected 

local government throughout the Commonwealth. CLGF's policy in 

guiding governments and councils towards democratic values and 

good local governance is set out in the Aberdeen Agenda: 
                                                           
2

http://www.clgf.org.uk/advocacy/ 

 

Mbuih Zukane Retruyap 
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Commonwealth principles for local democracy and good 

governance, agreed by its members in 2005 and endorsed by 

Commonwealth Heads of Government as part of the  

CLGF policy on this was further developed in the CLGF 

Board 2009 Vancouver Statement on Strengthening Local 

Democracy and ood Governance and the Freeport Declaration, 

2009. It states that CLGF:  

- ensures that local government is recognised as an 

important sphere of government nationally and 

internationally, 

- encourages national government to take action to support 

stronger local governance, and 

- supports its members in developing better and more 

democratic local governance. 

CLGF represents local government at Commonwealth level, 

including to the Commonwealth Secretary-General and at 

meetings of Commonwealth Heads of Government and with other 

Commonwealth partners. It also makes written submission to 

consultations and other policy development forums. CLGF also 

represents members interests on the international stage, working 

with UNDP, United Cities and Local Governments (UCLG), the EU 

APLATFORMA and other international agencies to promote the 
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role of local government in development and support appropriate 

activities and events. CLGF participates in activities such as local 

election monitoring to help promote democratic values and 

partnerships amongst spheres of government. CLGF works with 

the Commonwealth Secretariat on events and publications, 

including workshops on decentalisation and other local 

government issues. 

We notice that such a great initiative can also be used on 

youths. We are advocating that the Commonwealth could 

harmosise youth policies and work hand-in-glove with youth 

councils. 

 

Recommendations  

¶ Adoption of a Commonwealth youth law or charter, that will 

take into consideration the cultural realities, needs and 

aspirations of youths in all its member countries. 

¶ Call for member countries like Sychelles and Cyprus to 

adopt national youth policies, while looking for modus 

operandis to have a harmonised youth policy among 

member countries. 
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¶ Decentralising the Commonwealth Youth Council: taking it 

beyond a mere hub of national bureau to reach out to the 

most minute form of bureaus. 

¶ Create an online resource center for cultural globalisation. 

¶ A youth budget is particularly needed in Decentralized 

Local Entities, especially youth councils within 

Commonwealth countries in order to avoid political 

influence. 

¶ Partner with specialised youth networks like the African 

Network of Youth Policy Experts and the Carribean Youth 

Policy Institute. 

 

Conclusion 

The population of the Commonwealth is 2.3 billion people, one 

third of the worldôs population. If there is one overarching 

characteristic of this family of 53 nations, it is that the population of 

the Commonwealth is young; more than half of Commonwealth 

citizens are under the age of 25 and one quarter are under the 

age of 5 years old. This young population means that issues 

concerning youth are of paramount importance to all 
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Commonwealth stakeholders, now and in the near future. 

Harnessing this perpetual escalating young population needs 

good legislations and policies, while taking into consideration 

cultural realities. A bottom-top approach is proposed here as the 

best method to reach out to marginalized youths within the 

Commonwealth. 
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Language as Means of Promoting Cultural Heritage, Human 
and Commonwealth Values 
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Adekunle Ajasin University Akungba-Akoko, Nigeria 
 
 

Abstract 

The problem of unemployment and insecurity is a phenomenon 

in the contemporary Commonwealth member States in particular 

and human society in general. Successive governments have 

proffered solutions to the problem which still remains 

insurmountable  

This paper investigates the effect of the word either spoken or 

written as stimuli by speakers to drive the behavior of the listener 

in the upbringing and inclusiveness of the child in the larger 

society within Àbèsàbèsi a linguistic group in Western Nigeria.  

We find out that loss of cultural values taught in indigenous 

languages is one of the key factors that cause insecurity in the 

society. Therefore, policies to encourage cultural values through 

language and culture of the people are recommended for 

developing the future generation.   

 

Introduction 

The problem of insecurity is a major challenge facing the 

contemporary human society. Many reasons have been 

suggested to be the cause of insecurity in human society. Some of 
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the reasons include quest for power/ dominance; the invasion and 

colonization by super powers, quest for political relevance: 

opposition party refusal to accept results of election; intolerance 

this can be religiously) ISOS, (East and Asia countries), Booko 

Haram (Nigeria and her northern sub region), politically (Palestine 

and Israel, in Nigeria the activities of booko haram is traced by 

some opinion leaders to politics socially motivated. Inordinate 

ambition, oppression and miss-education (formal and informal) of 

the young mind and a host of others contribute in no small way to 

the problem. Scholars have suggested solutions to this problem 

which seems insurmountable. Many agree that the need for public 

enlightenment, drama and talk, poems to disabuse the minds of 

the people from protests will go a long way to solve the problem of 

insecurity.  This paper attempts a linguistic approach to the 

problem using Àbèsàbèsì as a case study. 

 
The Concept of Language 

Scholars have expressed different views on language. Those in 

communication sector and mass media see language as means of 

communication; sociologists see it as means of socialization, 

means of expressing thought, feelings, ideas, cooperation etc; In 

linguistic terms, Language may be seen as organized noise. 
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These views are captured in Hanna Patricia and Harrrison 

Bernard opine that ówe think and speak our thoughtsô.  

The effect of the word either spoken or written is summed 

up in (Morris Charles 1955:32-33) view of the spoken words. To 

Morris spoken words are stimuli by speakers to drive the behavior 

of the listener. 

 

The behavior of both speaker and the driver is reciprocal social 

behavior. éthe reciprocal social behavior may be cooperative, 

competitive or symbiotic depending upon whether the behavior of 

each organism aids the other in reaching a common goal, or 

whether the behavior of each organism hinders the other in 

attaining a common goal, or whether the behavior of each 

organism, thought influenced by the other organism, is neither 

cooperative nor competitive.  

 

A hypothesis holding that the structure of a language affects the 

perceptions of reality of its speakers and thus influences their 

thought patterns and worldviews. 

 Sapir (1958:10) expresses similar view on language. To him,  

 

ñLanguage has certain psychological qualities which make it 
peculiarly importantélanguage is felt to be a perfect symbolic 
system in a perfect homogeneous medium, for the handling of all 
references and meanings that a given culture is capable of 
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making, whether these be inform of actual communications or in 
that of such ideal substitutes of communication as thinkingò. 
 
 

To sum it up, Language is an integral part of manôs life and custom, it 

is the totality of Human experience and way of life. In other words, 

culture express in language is the totality of manôs life. The 

expression: óhe is unculturedô is assumed to mean he is rude or 

his manner and speech do not conform to the norms of community 

he finds himself. The statement refers to the language use i.e. 

choice of words including the body language of the encoder. In 

essence the linguistic performance of an individual both verbal 

and nonverbal may be used as index to determine the quality of 

his character and by extension what his values are.  

  In African society the value of the indigenous language in 

transmitting cultural heritage and values for a sustainable society 

cannot be over emphasised. It is a very important means of 

establishing or maintaining relationship with other people. 

Language to an African man is essential in establishing and 

maintaining a human society. Language plays significant role in 

manôs mental and psychological development. Manôs attitude can 

be controlled through language. Example of the effect of the 

spoken word on human attitude within African concept is 

discussed in the next sub section. 
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Spoken Word within Yoruba Cosmology 

Yoruba society believes that the spoken word is sacred. The 

spoken word has the power to mal or make good relationship and 

by extension the power to uphold or disintegrate relation the 

society. The evidence for this assumption can be deduced from 

the following Yoruba philosophical sayings: 

Bí  etí ò gbọ́ yìnkì inú kì ń bàjẹ́ meaning undisclosed information 

cannot trigger  negative reaction  

The implication is that human society values guided utterances for 

peaceful coexistence. Human being reason differently; an 

utterance is usually given different interpretations in human 

society. In recognition of the above human phenomenon Yoruba 

warns speakers to consider the implication of whatever statements 

that may proceed out of the mouth for instances; statement such 

as   

 ẹnití ó mọ̀ ọ̀rọ̀ sọ kó rántí ẹni tí ó mọ̀ ọ gbọ́  

meaning that orator should be careful and selective in their 

utterances because his intention may be 

misunderstood/misinterpreted. Misinformation and 

misinterpretation more often than not are the genesis of insecurity. 

Furthermore, guided utterances have the feature of saving the 
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speaker from problem. The statement such as Ԍnu mi k Ӣ֙ lati má 

gb Ӣ֙ pé ìyá b֙a lájԌӡԌӢ meaning I will not be the one to expose the 

shortcomings of the ruling class. The above statement implies that 

confidential information is expected to be concealed from the 

members of the public. Within the society, the child is trained from 

childhood to obey and respect elders in poems and songs 

 

Yoruba songs 

1. ọmọ mi gbọ́ tèmi èmi náàn ń gbọ́ tòbí mi oèmi náà ń gbọ́ 

tòbí mi ò   ñI also obey my parentôs instructionsò 

ikú ò nipá ọ́ dà sìgbò laye    ñYou will not die 

prematurelyò  

2. Translation: ñmy  son obey my instruction because I obeyed 

my parents ó 

m֙  ֙tó m ӡ֙ya rԌ lóju ò o í yó t m֙  ֙na pa ña child who insults his 

parent will end up in penuryò  

ìyà tò jìyà ӡ֙ lo rí rԌ, bàbà tò jìyà ӡ֙ lo rí rԌ ñyour mother suffered to 

raise you up, your father suffered to raise you upôò 

m֙  ֙tó m ӡ֙ya rԌ lóju ò o í yó t m֙  ֙na pa ña child who insults his 

parent will end up in penuryò  
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m֙  ֙tí Ԍkun bá bí Ԍkùn ni yóò j  ֙ ña child is the product of his 

family values/ambassador of his parentsò  

m֙ d֙é gb n֙ àgbà gb n֙ la fi dá ilԌӡ ifԌӡ: ñIfԌӡ was founded on the 

wise suggestions of young and the oldò 

Respect for life is taught to the child in poem such as  

yí ԌsԌӡ rԌ sí apá kan  ñwash your stepsò  

má e tԌ kòkòrò nì  ñdo not trample harmless insectò  

kòkòrò tí ìw  ֙kò lè dá  ñan insect you cannot 

create/manufactureô  

l֘ Ӣ֙run l· l¯ da. ñit is only God that can create itò 

From the forgoing, it is evident that Yoruba language plays 

significant role in building an individual within the cultural setting to 

conform to the norms of the larger society. Within African society, 

sanctity of life and peaceful coexistence as entrenched in the 

language and culture is paramount in the thought and speech of 

members of the society. In the next subsection, I will discuss the 

Àbèsàbèsì experience.  
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Age Grade in Akoko 

Akoko is geographically located within Ondo state northern 

boundary with Kogi. Akoko also spreads to North West Edo. There 

are several accounts of the meaning of the name Akoko. The 

Ikare source claims that the name is formed from a type of three 

akòko commonly found in the area. Mr Abraham Momodu from 

Ikaramu opines that the name is formed from the name of a type 

of bird, akókó, commonly found in the area. However the most 

plausible answer to the meaning of name is traced to an Esan, an 

Akoko Edo community, word ak·k· which means ñto gather 

togetherò. The above claim may not be unconnected to the many 

inter tribal wars fought in the area such as the Ekiti Akoko war, 

ñbattle with Nupesò etc. It is presumed that the inhabitants of the 

zone formed a confederacy against enemies. Akoko is made up of 

people from different linguistic background who in settled the area 

after inter- tribal wars. Many communities in the area are made up 

of people with different historical origin. In other words, one can 

say that Akoko is a confederation of people with similar 

experience. In most Akoko communities, the age grade system as 

a means of training the young mind to become a useful and well 

respected adult is well established. 
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The Age Grade Phenomenon 

 

In many Akoko communities, age grade system is an integral part 

of the community live. The ìlàkurẹ̀ is the active group. This group 

serves as the warrior, the chief security as well as the chief 

dictator of the community social life. Members of the group 

undertake the risk of looking for the missing member of the 

community; anyone who commits suicide by hanging is brought 

down from the tree by ìlàkurẹ̀; punishment, fines, digging of grave 

etc are part of the functions of the members of the group. 

Graduation from this age group is carried out with funfair. The 

graduation celebration is known as ọ̀yẹ́rẹ́ in most Akoko 

communities (Arigidi, Erú ú, Okèàgbè, Urò ÌkàrԌӢ) in Ondo state. 

Similar age grade celebration is òtú in Ésàn, Edo State Nigeria. 

Even ӡ֘w ӡ֙ people a Yoruboid speaking linguistic group celebrate 

similar age grade graduation every nine years: èró. The 

celebration in each community is woven in linguistic performance 

in the speech of each community. The training of the members of 

the group is directed towards the desire to witness the next age 

grade celebration. The main focus of this paper is the Àbèsàbèsì 

experience which is the subject of discussion in the next sub-

heading. 

 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

74 | P a g e  

 

Àbèsàbèsi People 

 

The population figure of Àbèsàbèsì speakers is difficult to state in 

that the 1991 census figures were more comprehensive than the 

one conducted in 2006. The former gave a better demographic 

picture of speakers of each language group. Unfortunately, 

projecting the population on the basis of the 1991 figures is quite 

tricky due to the fluid nature of the population.  For instance, some 

migration was initiated in 1955, when three of Àbèsàbèsì speaking 

communities relocated from their old settlements to form a 

multilingual community which they called Àj w֙á. Since then 

information on the population of Àbèsàbèsì speakers has been 

difficult to elucidate from census figures. 

 

Àbèsàbèsi as a common Wealth of Nations 

 

Àbèsàbèsì is spoken in nine communities in Àkòkó, Ondo State, in 

the Western part of Nigeria. Eight of the communities: Ìbaràmù, 

Ìyànì, Ìkáràmù (Èkiròmì), ÀsԌӢ, Gèdègédé, Ìlúd ӡ֙tun, È ùkù and 

Dája are in Àkókó North West Local Government while one 

community, Àkùnnù, is in Àkókó North East Local Government. 

The two local governments are in Ondo State. Oral tradition states 

Àbèsàbèsì speakers always work as a team. The leaders of the 
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communities always hold regular meetings to decide dates for any 

celebration in any member community. Consultations with 

member community were made before fixing date for any festival 

to avoid clash of interest.  There were specific dates in week for 

worshiping the main goddess in each community. The Èkiròmì 

speakers will not worship Òtòlòmì on a day Dája will worship her 

goddess because it is believed that Òtòlòmì is the daughter of the 

water goddess of Dája who always visit her mother on her day to 

felicitate with her. The above belive is common in the speech of 

Èkiròmì speakers òtòlòmì dasi Dájá ñ¸t¸l¸m³ travels to D§jaò in 

explanation to the reason for whatever happens. 

Cooperation within Àbèsàbèsì extends to the social aspect of 

the communities. The age grade system is one of the social 

organizations which train the child from member community to 

appreciate colleagues thereby participating in healthy competition 

for the sustenance of the larger community.  The next subsection 

examines the age grade system in Àbèsàbèsì with a focus on 

Èkìròmì for an in-depth understanding of the phenomenon in the 

communities.   

Age grade: ayԌ Ԍӡwù in Èkiròmì an Àbèsàbèsì speaking 

community 
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Àbèsàbèsì is structured in a way in which children born within an 

interval of three years are members of the same age grade 

ayẹwù/ìpèrèsì. Parents in each of the eight communities keep 

records of children born within specific years. The children are 

trained to work as a team from childhood. Each child is 

encouraged by the parents to always aspire to do what is 

expected of children of similar age group. Parents always tell their 

children to: 

Å  ñtó n bo é tẹ gbòdùgù tṣátọ ñparticipate in what your 

colleagues are engaged inò.  

Å sá tṣi máyẹwù sa tṣì sa họ ye ñdo not allow your age mate 

to leave you behind, that is you must not be found wanting 

among equalsò 

The youth in childhood grow with strong determination to face 

challenges of life. Youth within an age grade always challenge one 

another on the bases of the number of heaps each can make per 

day. Their discussions center around their strength: ìtù inẹ̀ ọ́ yọbọ 

á họn itṣíjọ? ñHow many heaps are you capable of cultivating per 

day?ò Énóònó ń yọbọ á họn ìtù igbọọ̀fì ñFor me I am capable of 

making 200 heapsò. Ń tilẹ̀ hintù iyofinigbọọ̀fì ìjẹ ñI even cultivated 

210 two hundred and ten heaps todayò. Parents separate putions 

for the youth who is able to cultivate 200 heaps a day to prepare 

him for a Suitor. The society has a way to care for the weak 
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members of the group. Such identified member is subsumed 

within the stronger members of the group. Whatever duty is to be 

performed is always allocated equally, however the plot of the 

weak is always close to the plot of the strong. By implication the 

strongôs duty is to help the weak, protect him and at times provide 

some of his needs. 

At puberty stage the youth is taught how to be a responsible 

person. Sporting activities are organized to give them courage to 

face life battles. The most common is wrestling though not 

formerly organized most of the time.  

ẹ̀wù na a bá gbòtṣumi no bẹ̀si atọ ye: ñMy age mate cannot defeat 

me in a wrestling context. The girls also participate. The winner in 

the context builds respect for himself among age mates. 

The parent of the defeated youth, at times, call for a repeat of 

the context after verbal such as iní ọ kúkọbọ ñ are your hands 

lame?ò; and at times physical scolding of the child for allowing the 

age mate to humiliate him. However a weak member of an age 

grade is not allowed to context with a strong member of another 

age grade. The rule is to protect the respect and dignity within the 

age grade. Fidelity in marriage is taught by the celebration of the 

marriage festival. Girls virginity is celebrated by age mate of 
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marriageable age. Wayward girls are castigated and abuse in 

songs. 

kp n֙kp d֙ Ӣ֙ o  ó dale 2ice kp n֙kp d֙ Ӣ֙ has concubine 

àlè iyè rԌ ò ó dale  your motherôs concubine she 

has concubine 

ó dóikó itítì ó dale  she has sexual intercourse on 

the street 

ó dókó ití à ó dale  she has sexual intercourse with 

the teacher 

  

Marriage: Parents Role 

Parent play important role in the child's choice of spouse. The first 

step in preparation for marriage is to train the children of the same 

group to be self-reliant. The parents organized them to form 

cooperative group. The contribution is in terms of strength. Large 

plots of lands are allocated for them for farm land. Each family 

encourages the child to fix day for rotational work on each otherôs 

farm. The lazy ones always back out. The success of the 

members of this group determines the suitability for marriage in a 

particular year. In essence the parents train the children to be 

economically viable and independent. The desire to meet up with 

the parents; and by extension societal; expectations were the 
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main topic of discussion among members of this age group who 

are mainly youths.  The parents of girls of marriageable age watch 

with keen interest the activities of the boys. Only hard working and 

well behaved members of the group find it easy to marry beautiful 

girls of their choices. The refusal is encoded in the parents 

response to the request of would-be-husbandôs parents. 

Na  àá  gb b֙an  sá  m Ӣ֙   bà    kú   ԌӡԌӡgì          yè    

I Asp give child you that Asp give suffering Negation  

I will not give my childôs hand in marriage to you for her to surfer. 

 

The first wife is seen as the sister to the husband. The husbandôs 

parents watch and train the young couples on how to be 

responsible; to manage their resources; to take care of the wife in 

pregnancy in order to avoid wife having a still birth which is seen 

as a taboo. After internalizing the values, the young family gains 

independence. Other wives come in to see the senior wife as the 

mother 

Å áyí o ñmother of the homeò  

Å b֙áni o ñchild of the homeò  

In Traditional society, the senior wife controls others.  
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After marriage, the young man is gradually integrated into the 

ÌlàkurԌ group whose duty is to defend, search for solutions to 

problems that need the physical strength, mobilize others to work, 

carry out disciplinary order by the council of elders, dig graves for 

the deceased members of the society, carry out what ever 

assignment the council of elders give.  ÌlàkurԌӡ is made up of 

people with seven different age grades. Some of my informants 

from the communities claim that the age range of members of 

ÌlàkurԌӡ is 15-30 which implies that Àbèsàbèsi defines youth as 

people within the age of 15-30 in each of the communities. A 

problem seems to arise from this submission. If youth starts from 

age 15, it implies that age group of members Čl̈kurԌӡ starts from 15 

years on one hand, however within the communities, marriage is 

other. Then do we say age 15 is a marriageable age? In 

contemporary society, age of 15 may be too early for marriage. 

However, in the tradition African setting, it is a common practice 

for parents to marry wives for their sons as early as he attains 

puberty. Thisfalls within the Unesco Social and Sciences definition 

which sees youth as a more fluid categoryò which ñis difficult to 

assign a specific ñage-groupò. To this United Nations body youth is 

seen ñas a period of transition from the dependence of childhood 

to adulthoodôs independence and awareness of our 

interdependence as members of a community.ò However, In 
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African Youth Charter, ñyouthò taken to be ñevery person between 

the ages of 15 and 35 yearsò. 

Implications 

The implication of the above phenomenon in the traditional setting 

is that the youth is the product of the societal values as imbibed 

from the society parents and elders need to pass such values to 

the child in a natural setting which will give the child a sense of 

identity and sense of belonging 

youth integration needs to be gradual and natural before they 

become what Yoruba will refer to as  ẹja gbígbẹ tí kò ṣe é ka 

ñhardened criminalò because of neglect in attending to their 

problems, There is the wise saying that  ña stitch in time saves 

thousandò. Bí a kò bá ti kékeré pẹ̀ka ìrókò ẹbọ ní gba lọwọ ẹni. 

meaning that ñA neglected problem will lead to future regretò. 

 A youth that is exposed to the right linguistic setting from 

childhood may not likely misbehave because the power of the 

word in the world has much influence on the choice he may want 

to make. 

 

Conclusion 

Comeroon Journal of Studies in the Commonwealth Vol3 N°2 July 2016 
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In conclusion, we presume that global youth restiveness may be 

seen as a result of neglected societal values woven in the natural 

global linguistic performance in a technological environment. The 

drive in the youth performance -which may be verbal or non-

verbal, most often than not negative- is woven in the vices as 

learned in the uncontrolled global community. We therefore 

recommend a rethink, reorientation of our mind toward self values, 

immediate societal values and other societies. It is good to add 

global values to the ones we have for improvement without which 

a gap may be created waiting to be filled by either good or bad 

vices. 
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A Young Commonwealth: Cultural Heritage and 
Commonwealth Values 

 
Ogunleye Adetunbi Richard 

Adekunle Ajasin University, Nigeria 
 

 
Abstract 

The paper aims at exploring the values inherent in The 
Commonwealth of Nations vis-a-vis their cultural heritage from 
the British Empire. The Commonwealth of Nations, which came 
into being in 1949, is a free association of independent states 
together with their dependencies. Various countries joined the 
association as soon as they became independent. While some 
countries such as: Canada, Australia, New Zealand etc. joined 
the association earlier, some, such as Cameroon joined in 1995, 
hence a óYoung Commonwealthô.  
 
The culture of the Commonwealth which is a complex and 
dynamic phenomenon through which the group of the community 
is identified possesses unique traits which uphold the solidarity of 
the community in a changing situation. The benefits of coming 
together under the former colonial leader served as the common 
value for the member states. Findings reveal that The 
Commonwealth of Nations has promoted a high sense of 
cooperation among the member states and at the same time 
offer assistance to the desiring ones.  
 
It is therefore recommended and concluded that the 
Commonwealth of Nations should continue its good work of 
promoting cooperation among member states, assisting the 
under-privileged state and encouraging countries that are yet to 
join the community do so. This is important because there is 
always something to gain in moving together, especially when 
the Commonwealth has covered about one-quarter of the world 
surface in its population. 

Keywords: Commonwealth, Culture, heritage, Values.  
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Introduction  
 
Culture, a phenomenon that Africans shared with other peoples of 

the world is a complex and dynamic phenomenon that covers all 

aspects of a peopleôs way of life. It reflects at all times the material 

and spiritual reality of the society. Thus, it is an essential element 

of the history of a people. Uroh agrees to this when he said that 

culture is the idea that governs the life of a people in a particular 

community at a particular point in time (Uroh 1996: 10). This idea 

according to Richard Porter (1972: 3) is 

 

the cumulative deposit of knowledge, experience, meaning, 
belief, values, religion, relationship, hierarchy of status, roles 
expectations, spatial relations and time concepts: acquired by a 
large group of people in the course of generation through 
individual and group striving.  

 
 

From the quotation above, one can deduce that the importance of 

culture in any given society cannot be over-emphasized. This has 

been manifesting in works of art as in oral and written traditions, in 

cosmogony as in music and dances, in religion and creed as in 

dynamic equilibrium of economic, political and social structures 

that African man has been able to create. It is this culture that 

contains within itself those features which guarantee the survival 

of its people. Anybody who witnesses the Festival of Art and 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

86 | P a g e  

 

Culture held in Lagos (Nigeria) in 1977 will agree that Nigeria is 

certainly a richer and happier place for multiplicity and variety of 

culture. The fiesta really convinced the sceptics that Nigeria has 

her culture before the emergence of colonial master. This, in 

effect, points to the fact that even though there may be other 

identifying symbols for society, the cultural aspect provides greater 

distinctiveness to it. Besides the fundamental qualities of culture, 

there are basic functions which culture stands to perform in a  

 
All cultures must cope with certain universal problems and 
events. Every culture makes for perpetuating the group and 
maintaining its solidarity, for establishing an orderly way of life, 
and for satisfying the biological needs of its members in all 
cultures, children must be fed, toilet-trained, protected from 
illness, taught to control sexual and aggressive impulses and 
liberated from dependence on their parents (Mussen 1963: 18). 
 
 

One can see clearly from the above quotation that culture is the 

architect and moulder of social personality. From our exploration 

of culture, it suffices to say that culture is essentially inseparable 

from the society. Society is therefore what culture makes it and a 

culture is what society makes it. However, a quick reflection on the 

cultural meltdown in Nigerian society shows a situation whereby 

cultural values have been suppressed and foreign culture 

embraced by all and sundry. Culture, in whatever form, is always 

ethnocentric and value-loaded. However, having been caught up 
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in the web of modernity: African self-definition, self-realization and 

unique contribution in the global village arrangement has been 

undermined and pushed to the background. Nevertheless, this 

presentation aims at reviving African cultural heritage which will 

promote cultural re-awakening in all ramifications. This will no 

doubt serves as the alternative way of restoring cultural values in 

Africa.  

  

Cultural values in Pre-colonial Africa  

 

One major feature of Africans is the appreciation of values that 

reside in their cultural heritage. Groups, societies, or cultures have 

values that are largely shared by their members. It is these values 

that tell people what is good, beneficial, important, desirable, and 

constructive. Values therefore help people to solve common 

problems of survival. Over time, they become the roots of 

traditions that groups of people find important in their day ïto-day 

lives.  Even for the modern religions (Islam and Christianity) to get 

themselves rooted in the African society in which they find 

themselves, it is essential for them to appreciate African cultural 

values if truly they wanted to carry people along. For instance, it is 

believed in many quarters that, Islam spreads more rapidly in 

Nigeria because of its affinity with the cultural disposition of the 
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people, whereas Christianity found it difficult to penetrate equally 

well in its early stage because of its disdain and isolation from the 

culture of the people (Aderibigbe 1997: 62).  

Value, according to Kluckhohn (2008: 89) is a selective 

orientation towards experience implying deep commitment or 

repudiation, which influences the ordering of choices between 

possible alternative in action. Thus, values are personally held 

beliefs or socially preferred beliefs that prescribe how an individual 

ought to behave in a certain situation. In the word of Ogbu Kalu as 

reported by Etuk while writing on African culture says: 

 

It is often asserted that Africans, in spite of their various cultures, 
share some dominant traits which identify them as Africans: their 
perception of the world, the social system especially the Kinship, 
marriage and affinity, social sanctions, economic and property 
relations, the system and their field of ritual, political organization, 
arts and crafts (Etuk 2000: 22).* 
 

 
From all indications, what Kalu called traits is no other thing than 

values. No group of people can survive without a set of values and 

ideas which hold them together and guarantee their continued 

existence. In his observation, Etuk (2000: 22) discovered that, with 

the rapid inroads of technology and encroachment of alien way, 

one still hears a lot of yearning and longing for the good old days-

the pre-colonial day.  

Ogunleye Adetunbi Richard 
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Now, what are the inherent values in African culture that 

Africans cherished in the past? In discussing value, we shall 

examine the three major values that are highly cherished. These 

are: moral, human and religious values. First among the equal is 

the moral value. In simple language, morality is concern with the 

conduct considered to be right or wrong, good or bad (Olawoyin 

2002: 28). This implies that morality is an instrument of society as 

a whole in relation to how members of society should behave. It is 

true that moral standard varies widely from age to age and place 

to place, yet they all acknowledged, according to their own 

standard, that there is difference between rights and wrong (Idowu 

1982: 5). With the Yoruba people of Nigeria for instance, morality 

is certainly the fruit of religion. They do not make any attempt to 

separate the two, and it is impossible for them to do so without 

disastrous consequences. This is because, the sense of right and 

wrong by the decree of gods, has always been part of human 

nature. 

In Nigerian society, the standard of moral value which 

everybody must apply in practical term to social relations includes: 

truth and rectitude, respect for human life, selflessness, respect 

for other peopleôs properties, hospitality, chastity before marriage 

on the part of the women, etc. In addition, the Nigerian traditional 

society forbids its members from engaging in what is categorized 
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as wrong behaviour such as: killing, stealing, intolerance, adultery, 

oath-breaking, cheating, and the like (Ayantayo 2002: 71). It must 

be noted that these moral values enjoin a moral system that 

pursues human well-being. Thus, in African morality, there is an 

unrelenting preoccupation with human welfare. This means in a 

society that appreciates and thrives on harmonious social 

relationship, what is morally good is what promotes social welfare, 

solidarity and harmony in human relationship (Gyekye 2002: 35). 

The next value is human value. This according to Oyelade 

(1982:1) means those concepts or patterns of behaviour which 

recognize and seek to protect the supremacy of man within his 

environment. Africans recognize the dignity of human being and in 

consequence, hold a deep and unrelenting concern for human 

welfare and happiness. Thus, human values are the ingredients 

cementing societal harmony and reinforcing self esteem and worth 

of individual in the society (Fabarebo 1997: 17). It must be noted 

that the powers and the attributes of the supernatural agents are 

to be tapped and utilized for the welfare of humans in this world. 

Also, traditional prayers of African religion pay particular attention 

to life, fertility and the birth of many children. In Africa, recognition 

of the value of humanity is intrinsically linked with recognition of 

the unity of all people whether or not they are biologically related. 

This deep appreciation for humanity is reflected in such communal 
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social structures as the clan, extended family, and the African 

custom of opening oneôs door to strangers and showing them acts 

of generosity and hospitality (Gyekye 2002: 25).           

From the Nigerian experience, the source of human values 

can be traced to family and society. It is a matter of common 

knowledge that when one speaks of the family in an African of 

husband, wife and children, but to the extended family, which 

comprises a large number of blood relatives. Indeed, the family 

itself is held as a fundamental value-a social as well as moral 

value. This is the reason why each individual member of the family 

is brought up to think of himself or herself always in relation to the 

group of his or her blood relatives and to seek to bring honour to 

the group. 

Also, in Nigerian society, human relations are highly valued. 

Greeting people one meets is an important element in enhancing 

human relations and in making people feels good about 

themselves. The greeting is considered a way of acknowledging 

the other person as a fellow human being. The great value placed 

on human beings is best demonstrated by the response to the 

death of a member of the community. The death affects not just 

the specific group or clan to which the deceased belonged but the 

entire village or community. All normal activities are stopped and 

for them, it is the human being that matters. 
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Last but not the least is the religious value. African heritage 

is intensely religious. Nigerian as typical Africans live in a religious 

universe; all action and thoughts have a religious meaning and are 

inspired or influenced by a religious point of view. No wonder then 

that Bolaji Idowu described the Yoruba people of Nigeria as been 

religious in all things (Idowu 1982: 5). Manus (1992: 42) in his 

work also commended the Igbo people of Nigeria for jealously 

guarding the Omenala- the ethics of Igbo traditional religion. 

Since there is no room for irreligiousity in Africa, the 

Nigerian nation into which European Christian missionaries 

entered in the year 1472 is a religious nation that practiced what is 

known today as African Religion. It is a religion that permeates 

their lives so much that it expresses itself in multi-various ways. 

For instance, it forms the themes of songs, finds vehicle in myths, 

folktales, proverbs and tales. 

The structures of African religion as practiced in Nigeria 

from the time immemorial include; belief in God-the Supreme 

Being, divinities, spirits, ancestors, magic and medicine. It is 

important to note here that these structures of African religion are 

known by various names according to various localities in Nigeria. 

For example, the Supreme Being is known as Olodumare among 

the Yoruba, Chineke/Chukwu among the Igbo and Obangiji among 

the Hausa people. 
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In the final analysis, religion has a central place in the life of 

the Africans. Even though the need to promote material well being 

in this world is an outstanding goal in the African peopleôs practice 

of religion, yet, they recognize the need for non-material (spiritual) 

values such as love, kindness, compassion, generosity, peace 

and harmony. It is in line with this assertion that Nigerians, 

especially in olden days, believed that such non-materials values 

give meaning to life (Gyekye 2002: 18). 

  

Values in the Commonwealth of Nations 

As said earlier, every organization or community has a culture and 

that of the Commonwealth of Nations cannot be an exception. It is 

therefore the culture of solidarity among member states that 

upholds the community in changing situation. In spite of the 

challenges facing the Commonwealth of Nations such as, lack of 

charter or constitution that would give the organization a legal 

backing it needs for effective functioning and the Commonwealthôs 

weak influence where political and racial problems arise (NCE 

2000: 45), the organization still maintains values that attracted 

non-members to be members. The values of Commonwealth lie 

chiefly in cooperation. This cooperation is carried into several 

fields of government activities and is maintained through several 

boards and committees (Onibonoje 1972: 209). There are also 
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various conferences which is held at regular intervals in London. 

Other organs through which cooperation is carried on include the 

Commonwealth Parliamentary Association which makes visits 

between members possible. The Commonwealth Agricultural 

Bureau deals with all matters about agricultural science, the British 

Commonwealth Scientific office and the Commonwealth Air 

Transport Council (Onibonoje 1972: 210). 

The Commonwealth of Nations does not only operate to 

promote cooperation among its members, it also provides aids to 

help the weaker members to develop. These aids include gifts, 

loans, educational assistance in terms of scholarship and the 

promotion of research. Other assistance includes the 

Commonwealth fellowship awards, and Commonwealth university 

awards.  In the socio-cultural areas, the organization has 

succeeded in promoting understanding among member states 

through the Commonwealth games which are held every four 

years. Economically, the Commonwealth also serves as a forum 

for exchange of technical experts, administrators and capital 

assistance to member states. There are also trade links among 

the various member states (NCE 2000: 44). 

In addition, there are also close links among 

Commonwealth countries for defence purposes. Defence matters 

are discussed at Commonwealth conferences and, meetings of 
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Commonwealth chiefs. For instance, the British Defence College 

at Sandhurst has helped in training cadets from Commonwealth 

countries. In fact, most of Nigeriaôs early senior military officers, 

including the former head of states, General Yakubu Gowon, were 

trained in this college. By extension, there have also been 

combined military exercises, military staff exchange, the exchange 

of training facilities, etc. These and many other benefits are 

enjoyed by all the Commonwealth states including the óYoung 

Commonwealth.ô It therefore seems unwise for any nation, no 

matter how powerful it is, to remain alone because there is always 

something to gain in moving together. This is more so when we 

remember that the Commonwealth covers about one quarter of 

the world surface in population.  

 

Convergence and Divergence of the Commonwealth and 

African Values 

 

Generally, it is believed that values in the Commonwealth of 

Nations and that of African culture are moving towards the same 

goal of maintaining peaceful atmosphere and co-existence. 

Nevertheless, the two values have their areas of convergence and 

divergence. With reference to their areas of convergence, both 

commonwealth and African values are of great importance. They 
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both enhance cooperation in all ramifications, especially in the 

areas of culture, economic and other spheres. It is this feat that 

has promoted some members states to their present status today. 

Secondly, both values promote unity. There is strength in 

unity as there is always something to gain in moving together. It is 

this unity that led to the development of friendship among member 

states in an atmosphere of equality and freedom of action (NCE 

2000: 43) 

Also both values encourage development of peaceful relations in 

the world at large and among member states in particular.  

Moreover, both values offer hand of assistance to weak member 

states and their communities. African values which are communal 

in nature agree with commonwealth values of giving assistance to 

desiring states. This assistance often manifest in form of 

scholarship and the promotion of research.  

With regard to the area of divergence, values in 

Commonwealth of Nations are for general wellbeing of all member 

states, both Africans and non-Africans, while African cultural 

values are mainly for the survival and benefits of Africans. Thus, 

values in the Commonwealth of Nations are global in nature while 

that of Africans are afro-centric in nature.  
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Conclusion 

This paper has examined the African cultural heritage and values 

in the Commonwealth of Nations. Through the contact of African 

countries with the organization, human lives have been improved 

upon as a result of modern discoveries in Science and 

Technology. To revive African cultural heritage, there must be 

cultural re-awakening and cultural pride. With the present situation 

there must be a renewed interest in African ways of life. People 

must take pride in their culture and must be ready at all times to 

identify themselves with it. The statement of Late Bishop Aggrey 

of Ghana (1965: 47), that he was proud of his own colour, must 

not be allowed to go in vain. Since African culture in all its 

ramifications caters for the needs and interest of Africansô 

existentialist problems, it should be given its prime place. The 7th 

International Congress of Orisa, Tradition and Culture held in Ile-

Ife, Osun State of Nigeria in 2001, was a right step towards 

cultural revival in Nigeria. According to the president of the 

Congress, Prof. Wande Abimbola (2001: 26) its purpose is to bring 

together people who are interested in the promotion and 

propagation of African religion, culture and tradition. 

However, we cannot pretend that all aspects of African 

culture are good and that all aspects of foreign culture are bad. In 

spite of the agitation for the revival of African Culture there are still 
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some aspects that are culturally disvalued. These are negative 

sides of the culture that needed refinement before they can be 

accommodated in the scheme of African modernity. The paper laid 

emphasis on the revival of African Culture so that all aspect that 

are culturally disvalued may be amended and refined to meet the 

trend of modernity in Africa. Since culture is dynamic, Africans 

cannot afford to remain static but to embrace and retain those 

valuable aspects and discard those that are inimical to modern 

society in both Western and Africa cultures so as to be in touch 

with the global trend. 

In conclusion therefore, all African states both Old and 

Young commonwealth should come together in the spirit of 

Commonwealth of Nations, settle their disputes, and forge ahead 

in their developing projects. This is very important because there 

is strength in unity.  
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Neo-Colonial or Best Practice Pedagogy in Schools? 
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Abstract  

One legacy the British Empire bequeathed to the majority of 
Commonwealth countries is its educational and schooling 
system. Even today in spite of adaptations and modifications by 
ex-colonies, the educational and schooling framework is similar 
to that of Great Britain. This is not surprising because the early 
generation of Commonwealth intellectuals having been educated 
and schooled in a particular way invariably thought in that way. 
Later in the seventies and early eighties the British Council sent 
subject (curriculum) advisers to propagate ógoodô pedagogy in the 
Commonwealth. Around the nineties the British Council changed 
strategies; it began giving scholarships and awards to 
Commonwealth teachers and educators to study in the UK in 
order to óimproveô their pedagogy.  

This article questions if the Inner Circle (BANA) educationalists 
are not arrogating a hegemonic perspective of best practice in 
pedagogy seen under the purview of their own context. By 
highlighting views of the Inner Circle there is the apparent 
perception that if it works there then it will work in an English-
speaking context. English as a Second Language (ESL) is used 
to extend the argument. Language pedagogies such as ólearner-
centredô, óchild-friendlyô, óCommunicative Language Learningô, 
óon-going monitoringô and ócritical thinkingô are now bandied 
especially by language scholars in the BANA contexts as the way 
of language pedagogy.  

Unfortunately, the óbest practiceô pedagogy and practice in most 
Commonwealth ESL countries in sub-Saharan Africa is failing. 
This presentation reflects on possible reasons and makes 
suggestions for the way forward. 
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Introduction 

 

One indelible legacy of the British Empire resides in education and 

schooling. Scenes of these are captured in the early creative 

works of African writers such as Chinua Achebe, Ayi Kwei Amah, 

Wole Soyinka, and Ngugi Wa Thiongôo. The early themes of the 

African Writers Series are full of depictions of consequences of 

coming under the aegis of the British Empire. In post colonial 

Anglophone Africa in particular, a critical discourse grew trying to 

highlight contextual importance and worth of self unlike the 

tendency to always come second with the BANA ways (see 

Towards the De-colonisation of African Literature (1983) and 

Phillipsonôs Linguistic Imperialism (1992) and Linguistic 

Imperialism Continued (2009)). However, enormous work has 

been done by most former African British Empire countries to build 

a nation with its own ethos which matches its own context as 

independent entities. 

With regard to education and schooling, despite changes, 

adaptations and modifications to contextualise the curriculum and 

pedagogy so they carry a national emblem, today can still be 

perceived vestiges of supposedly erstwhile frameworks 

reminiscent of Great Britain and BANA countries such as the USA, 

Canada, New Zealand and Australia. For instance it is fascinating 
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how educational and schooling sequence and programme are 

structured in similar ways both in BANA contexts and the English-

speaking part of Cameroon from nursery (2 years), primary (6 

years), secondary (5 years), high school (2 years) and university 

(generally 3 years for most undergraduate programmes). 

  Some reasons may be pointed out for this similarity in 

education. It could be argued that Commonwealth intellectuals 

having been educated and schooled in a particular way their world 

view invariably would be shaped by that system which often 

highlight the BANA ideology and practice as better. Next, in the 

late seventies and early eighties the British Council sent subject 

(curriculum) advisers to propagate ógoodô pedagogy in the 

Commonwealth (Phillipson, 1992). Then, the Council changed 

strategies around the nineties. It offered scholarships and awards 

to Commonwealth teachers and educators to óimproveô their 

pedagogy in UK higher institutions. This drive by the Council, 

higher education institutions and providers of language training is 

now moving over to countries of the Expanding Circle scrambling 

for the learning of English because of its global spread. 
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Hegemonic Perspective of Best Practice? 

The dominance of English in the world (see Altinyelken 2010) has 

intensified ideological and economic imperialism by BANA 

countries over other languages. Inner Circle paradigm for teaching 

English language is being constructed as state-of-the art in 

pedagogy. Language professionals from Inner Circle contexts are 

considered before any funding decisions are made (see Kucha 

2013). Phillipsonôs (1992) apt description of two decades ago is 

still relevant in the twenty-first century (see Phillipson, 2009). As a 

consequence Inner Circle perceives itself as engaged in best 

practice which should help practitioners in their language 

pedagogy. The assumptions in BANA contexts are transported to 

other ones with the expectations of similar results. 

Most of the empirical studies to which reference is made 

below involve reform or suggestion for reconceptualisation of 

some aspect of pedagogy in English language in the primary 

school curriculum. As part of the Millennium Goals Education for 

All there was the need to consider issues relevant to effective 

teaching and learning. Unfortunately as the researches on 

classroom assessment methods from some Commonwealth 

countries show there is a parallel between policy and practice, 

implementation or pedagogy for as Noble and Smith (1994) point 

out the relationship between assessment, teaching and learning is 
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complicated because of the underlying interplay and intertwining 

variables within each specific educational context where the 

assessment takes place. 

In addition, Little (1990), argues that educational rhetoric 

has long held that assessment should have wider ambitions, not 

least that of raising the quality of student learning. The notion of 

continuous assessment is the ñinnovationò in most of these 

countriesô policy on assessment, but how it is implemented by the 

teachers is quite another story. In many of these countries the new 

assessment methods which are supposed to improve learning and 

provide a means of feedback are not working. Teachers have 

unconsciously stuck to what they are used to, that is collecting 

evidence through summative means of test. The notion of 

ócontinuous assessmentô has been one of the main clichés of 

assessment reform in sub-Saharan Africa in the past few decades 

(see for example Pennycuick, 1990; Pryor & Akwesi, 1998). 

 

Empirical Studies in Commonwealth countries 

The studies reported in this section may be argued are not very 

current but it would have to be considered the paucity of research 

on educational issues in sub-Saharan Africa.. Research in this 

area most often is funded by development agencies and foreign 

international funding donor agencies who usually have their own 
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agenda which may be for instance economic or social. In spite of 

the rapid growth of enrolment in primary school there has hardly 

been adequate match in resources to meet the minimum needs of 

all the learners. The implication, therefore, is things remain where 

they were before reforms (see Altinyelkene, 2010) at times even 

worse due to the UN and World Bank policy of Education for All 

(EFA). Many insights may still be drawn from these research 

reports to help in making suggestions and recommendations as 

well as informing professionals and researchers. 

 

Namibia and the reconceptualisation of learner-centred 

pedagogy 

OôSullivan (2004) analyses the situation of reconceptualisation of 

learner-centred teaching in the primary school sector in Namibia. 

This was in line with the belief that learner-centred education is 

considered an effective antidote to the prevalence of teacher-

centred didactic classroom practices, which it is claimed support 

teacher dominance over passive learners that leads to rote 

learning and the stifling of critical and creative thinking (Heyneman 

1984; Dove 1986; Rowell and Prophet 1990; Rowell 1995; Jessop 

and Penney 1998). Between1995-1997 the researcher was 

employed in one of the seven Education Regions in Namibia as a 
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primary facilitator on a project which sought to support teachersô 

efforts to implement reforms related to English language teaching 

(ELT). 

Learner-centred approaches were critical to the ELT reform 

(see OôSullivan 2002).The unified system of learner-centred, the 

reformers pointed out, would cater successfully for the learning 

needs of all its learners. The case study is used to examine the 

extent to which a learner-centred curriculum, as conceptualised in 

the Namibian reform policy documents, is appropriate to a specific 

Namibian context. It explores activities within a three-year (1995ï

1997) INSET (In-service Education and Training) programme to 

support the efforts of unqualified and under-qualified primary 

teachers to implement learner-centred approaches in their poorly 

resourced classrooms. 

As for data collection, an eclectic approach was used for 

this action research. These included: interviews (semi-structured, 

unstructured and informal conversation), semi-structured and 

unstructured observations, lesson observation, assessment of 

learnersô work and examination of documents (such as school 

documents such as textbooks, memos, schemes of work, ministry 

memos and newspapers). It was found useful for validation and 

corroboration purposes. 
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Learner assessments involved assessment of learnersô 

reading, oral and writing English skills. The researcher heard 204 

learners read for the evaluation. Assessment of learnerôs oral skills 

involved having a conversation with individual learners in an effort 

to evaluate their skills of understanding and speaking (Ministry of 

Education and Culture (MEC 1993, 1994b). Interviews with 

teachers, the researcher comments, suggested that the 

participants were familiar with learner-centred approaches. Lesson 

observations however, did not corroborate teachersô 

implementation claims. They indicated that the teachers were not 

implementing learner-centred approaches. The researcher says 

that she observed 87 lessons and rote teaching was the main 

method observed; the children repeated numerous times, words 

and sentences, which the teacher told them or read to them.  

The responses suggested a misconception, that the 

teachers did not understand the meaning of learner-centred 

education and provides one explanation for their failure to 

implement it. Workshop activities suggest that the MEC (1993) 

conceptualisation of learner-centred education was unrealistic in 

the teachersô context. There are a number of reasons for this. The 

unqualified and under-qualified teachers because of their 

professional incapability made it difficult to implement the learner-

centred approach. The students in the case study schools were 
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not familiar with the types of learning, such as problem-based 

learning, associated with learner-centred education. They had only 

been exposed to rote learning. It would be difficult for them to 

make the leap from learning within traditional approaches to 

learner-centred approaches. Cultural factors provide another 

explanation for the case study teachersô failure to implement 

learner-centred approaches. OôSullivan (2004) explains that 

learner-centred approaches were developed in the West and are 

appropriate to the Western focus on the individual. This raises 

questions about their potential relevance in developing country 

societies because the interests of the individual tends to be 

subsumed under the group (Bray et al. 1986).  

The researcher tried out various strategies to address this 

and data indicated that some of them were eventually successful. 

The researcherôs efforts to develop teachersô capacity to 

implement learner-centred approaches drew from adaptive 

change models. The researcher drew from adaptive change 

models in reforming the policy to meet the local conditions. The 

study suggested that the issue seems that the concern in Namibia 

should be less on attempting to encourage teachers to implement 

learner-centred approaches, which are beyond their capacity and 

more on implementing learning-centred skills, which facilitate 

direct instruction and active teaching.  

Charles Tante 
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Ghana: Putting assessment reform into practice ï a 

reconceptualisation 

In an article which compares assessment in Ghana and England 

Pryor and Akwesi (1998) try to see how reform has been put to 

practice in this participatory research project. For the purpose of 

this article only that of Ghana will be discussed. 

The researchers point out that in 1995 the parliament 

passed the bill which now forms the basis of educational planning 

in the country not as a preparation for senior secondary school, 

but in the expectation that it will be terminal. Further, a system of 

school-based Continuous Assessment (CA), applying throughout 

the school system, including teacher training, has been 

introduced. The role of assessment, therefore, becomes 

potentially more formative with its purpose less to measure and 

ration and more to provide information to aid improvement. 

However, the problems lend considerable doubt to formative 

assessment. As Pryor and Akwesi (1998) argue that there is 

evidence to suggest that the aims may be purely rhetorical and at 

odds with other structures. 

Teachers are required to undertake school-based 

assessment where 11 different marks under a number of headings 
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are combined with an examination score to produce a termly 

mark. Teachers struggling to implement the assessment reform 

are faced by the familiar difficulties of lack of training, time and 

resources, as well as large classes and irregular attendance. The 

root of the problem is more fundamental than that. CA is a more 

sophisticated technology which has the potential to achieve far 

more than the simpler examination-based system it replaces, yet 

the teachers who have to use it do not perceive or value these 

possibilities, seeing it more in terms of its bureaucratic difficulties.  

The case with Ghana introducing CA has been marked by 

inadequate planning, resources, INSET and the infrastructure, 

certainly that which is available to support CA, has also been 

lacking (Pryor and Akwesi 1998). Pryor and Akwesi (1998) 

suggest that in Ghana an important reason for failure has been 

that teachers have not made the necessary conceptual 

adjustments. Where INSET has been available it has tended to 

focus on procedural or bureaucratic functions, such as how to fill 

in and calculate official mark sheets, rather than helping teachers 

to understand the rationale behind CA and its formative potential. 

CA has therefore been seen as a technical solution to the 

educational problem of the óone shotô examination, which has 

served to alienate teachers and distract them from more 

interactive pedagogy. 
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Teachers have been told to do CA, but except in special 

cases they have received little more by way of information about 

its rationale. Teachers remain unconvinced of the need for CA, a 

key feature in both the relevance and the readiness which might 

contribute to the successful launch of an innovation. Pryor and 

Akwesi (1998) say the implementation of this educational reform 

involves teachers making decisions at class room level and 

require more not less agency on their part. 

 

 South Africa and lack of capacity for assessment  

Another study looks at the failure of assessment reform in South 

African schools as lack of capacity among teachers (Lubisi and 

Murphy 2002). The KwaZulu-Natal provincial coordinator of the 

Year Mark Project reported that many subject advisors were not 

confident about advising schools on ócontinuous assessmentô 

methods at matric (Senior Certificate Exams-form five) and, 

hence, requested that workshops be conducted for them 

(advisors) before they went into schools. If subject advisors, who 

are education department officials, themselves feel inadequate, 

the situation could be more serious at the school and classroom 

levels (Lubisi and Murphy 2002). The review committee (of 
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assessment reform/policy) found that very many schools, 

teachers, trainers and officials ñare confused about the design and 

implementation of Curriculum 2005, that they share a ñrather 

shallow understanding of [its] principlesò, and that many of the 

ñconceptual confusions, lack of clarity in policy documents and 

with implementation... stem from [its] basic structure and design 

flawsò (Chisholm 2000:2 cited in Todd and Mason 2005). 

Another element related to capacity is that of suitable 

guidance to teachers. Apart from listing óclassroom tests, projects, 

homework [and] co-operative learning activitiesô (KwaZulu-Natal 

Department of Education and Culture, 1999c), policy does not give 

guidance as to how óclassroom-based assessmentô should be 

conducted and structured. This silence is likely to lead to teachers 

using the same tasks and exercises found in old test/exam papers 

(and in traditional textbooks) and re-packaging them as 

óhomeworkô, óclassworkô or óassignmentô (see Lubisi, 2000).  

The review committee further reported a óólack of alignment 

between curriculum and assessment policyôô, as well as a óólack of 

clarity regarding assessment policy and practiceôô. They found that 

óóon the one hand too much time is spent on managing and 

administering assessment, leaving minimal time for classroom 

work, and on the other, [that] there is insufficient attention paid to 

assessment in training and in curriculum planning and designôô 
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(Chisholm 2000:3). They found that training of teachers has been 

wholly inadequate. Most training has been around the new 

terminology, with óólittle attention paid to the substance of an 

outcomes-based education and Curriculum 2005ôô (Chisholm 

2000). One reason, it can be remarked, for these problems is 

because no clear advice has been given to teachers how to deal 

with the ambiguous relationship between formative and 

summative assessment.  

 

South Africa and reconceptualisation of assessment 

 

South Africa has a policy on Continuous Assessment, in what is 

called Outcome Based Education (OBE), though there are issues 

about its implementation. It is for this reason that Pryor and Lubisi 

(2002) call for South African teachers not to reform but rather to 

reconceptualise educational assessment. The Curriculum 

Framework for General and Further Education and Training 

provides a very clear differentiation among three óelementsô which 

form part of a coherent assessment system. 

 One of these is óformal summative assessmentô, which 

might be equated with examinations both internal and external. 

The other two are Continuous Assessment (CA), first óformal 

continuous assessmentô which is structured so that it ñécan lead 
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to the award of marks or grades which can be used in summative 

assessmentò and second, ñOn-going informal continuous 

assessment which is designed to monitor and encourage learning 

progress, providing guidance to the learner in the form of self 

assessment, and feedback through peer assessment and teacher 

assessmentéò (Pryor and Lubisi 2002). 

They use two vignettes to see how two teachers use 

Continuous Assessment (CA) in practice to improve the quality of 

primary education. The case study seeks to explore some of the 

problems that arise when educators seek to graft CA onto 

established pedagogic practices. The researchers say that it 

focuses on three of the many issues associated with implementing 

classroom assessment in an historically disadvantaged South 

African context: 

_ teachersô restricted understandings of assessment; 

_ teachersô emphasis on criteria that demonstrate concern 

with social control; 

_ practical and theoretical problems attached to peer 

assessment (p.674).  

 

The data for the research project (Mpumalanga Primary Schools 

Initiative) comes from fieldwork associated with workshops on 

assessment for teacher educators that they co-facilitated. The 
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area in which the teachers and teacher educators worked 

combines urban townships with semi-rural, rural and mine 

compound areas. The data set comprises unstructured 

observation in Intermediate Phase (Grades 4ï6) classrooms and 

interviews with participants. The researchers are not concerned 

with making generalisable claims from representative samples, but 

with highlighting issues drawn from the evidence of teachers and 

lecturers operating within a particular context, which is similar to 

many other areas of South Africa.  Based on their own data and 

reports from the teacher educators who participated in the 

programme (unstructured observation, in Intermediate Phase 

(Grade 4-6) classroom and interviews) they are convinced that the 

two vignettes are illustrative of general practices of many teachers 

in the project.  

  Their data would seem to suggest that, even where there is 

a willingness to embrace new ideas about assessment, the 

enterprise is hampered by lack of training and, above all, by the 

fact that teachers hold tacit values which are in tension with the 

values underpinning the new assessment order. A consistent 

finding, the researchers realise, of studies of school-based 

assessment is that many of the opportunities which are claimed by 

its advocates are not taken up. This is in part because teachersô 

conceptualisation of assessment is linked very strongly to 
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examinations and testing and these are seen as the responsibility 

of others outside the school. These factors, together with the 

complexity of curriculum design, create serious problems of 

manageability and interpretation. Thus, far from empowering 

teachers and learners, as it was believed OBE would do, the new 

requirements may have a tendency to make them feel even more 

isolated from control of their situation.  

In their first vignette, Pryor and Lubis (2002) discovered to 

their surprise that the teacher was performing good formative 

assessment but did not know that what she was doing consisted 

of assessment. However, the researchers stress that if the 

teachers do not recognise that what they are doing is assessment 

and is at least as important, they (researchers) would argue more 

important, than formal methods, then there is a danger that these 

helpful practices may be vulnerable. The danger is that if her 

conceptualisation of assessment as concerned primarily with the 

formal collection of evidence becomes reinforced, far from CA 

working to increase formative assessment, it will actually get in the 

way of it. CA will thus become a bureaucratic rather than an 

educational process. 

To continue, this teacher said in her interview that she felt 

that during assessment teachers should not give any support or 

be involved in the process of learning, she saw assessment 
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therefore as purely static, concerned with individual and unaided 

performance and measuring. This concept is certainly important 

with respect to summative assessment, especially where results 

are used to certificate or ration access to scarce opportunities. 

However, if assessment is to aid learning, these features are not 

necessarily helpful.  

Assessment theorists who are most concerned with seeing 

it as an aid to learning claim that it is most usefully dynamic and 

located within the zone of proximal development (Lunt 1993; 

Torrance and Pryor 1998; Rea-Dickons 2007).  The teacherôs 

expectations about assessment however, are not surprising and 

are widely held by educators throughout the world (Pryor and 

Lubisi 2002).  

Their second vignette has to do with teachersô emphasis on 

criteria that demonstrate concern with social control. When the 

class teacher (Mr Mavuso) elicits for things the children are ñgoing 

to look forò in the peer assessment of exercise books the majority 

of criteria offered were concerned firstly with neatness, 

presentation such as ñhandwritingò (p. 680), and secondly with 

secretarial aspects such as spelling and punctuation. Pryor and 

Lubisi (p. 680) then report that two suggestions might be 

interpreted as outside these categories: ñdo correctionsò and 

ñcheck that answers are correctò which Mr Mavuso then wrote on 
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the chalkboard as ñcorrect stepsò. Afterwards Mr Mavuso said he 

was pleasantly ñsurprisedò at what the students had suggested, 

since he had thought he would have to supply the assessment 

criteria himself; as it was, they had said almost exactly what he 

had had in mind. 

The researchers explain that the main categories of criteria 

offered in Mr Mavusoôs class, those concerned with presentation 

and secretarial concerns, do not have a strong presence in the 

relevant curriculum documents  and it is only the other two 

isolated suggestions that could be interpreted as important with 

respect to the new curricular aspirations. As to the first, ódoing 

correctionsô, could be associated with the idea of redrafting ð 

returning to, reflecting on and remedying errors and 

misconceptions ð which is central to formative assessment. 

However, the notion of ódoing correctionsô is, in their experience, 

usually connected less with a process of cognitive revisiting of the 

issues at stake and more with the ritual of copying a óright answerô 

from whatever source (p. 681). It is interesting to note that the 

criteria volunteered were almost exclusively related to social 

control and behaviour rather than to particular academic skills. 

Vignette 2 also raises a number of important issues about 

peer assessment, Pryor and Lubisi (p. 681) report. One of the 

reasons why people might advocate this practice is that it seems 
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in some fairly indeterminate way to be about óempowering the 

learnerô. Indeed, the notion of peer assessment is accepted by 

most educators as falling within the spirit of the new South Africa. 

However, this acceptance seems to have occurred at a 

largely rhetorical level and has not been subjected to much critical 

scrutiny. Moreover, it is almost always bracketed with self 

assessment such that key differences between the two are 

glossed over, particularly with respect to the way that the two 

practices are embedded in the social relations of the classroom. 

The question is asked what is the purpose of peer assessment 

and whom is it calculated to benefit? The researchers give an 

answer that the primary beneficiary of peer assessment is likely to 

be the (student) assessor rather than the assessed, whether this 

is by design or not. 

Pryor and Lubisi (2002) further stress the idea that although in 

many cases students find it procedurally difficult to engage in peer 

assessment, on the whole in Mr Mavusoôs classroom they did not; 

data show they were very willing and enthusiastic about it. This 

may be partly due to the fact that the two of Pahad et al.ôs (1998) 

preconditions were in place through the identification of clear 

(albeit superficial) assessment criteria and the provision, by the 

teacher educators who were supporting the teacher, of a scaffold 

for the process in the form of a schedule of questions that had to 
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be addressed by peer assessors. When interviewed, learners felt 

the exercise was useful because: 

 

Å they had the opportunity to hear from their peers what they 

(peers) felt about their work. 

¶ their peers could advise them about what needed 

improvement in their work. 

Most students felt that they did not mind learners in their 

class looking at their work, but some said they felt 

uncomfortable, because their peers could tell other 

students outside their class (or even school) óhow badô their 

work was (Pryor and Lubisi 2002). With other pupils,  there 

is this issue of the possible poisoning of studentïstudent 

relations which played itself out when a girl made a 

negative comment about one boyôs English work, saying it 

had óYizoYizo all overô, a reference to a popular TV series 

depicting the influence of township gangster life on 

schooling. The boy was visibly upset and continually 

threatened the girl. The questions that arise are: 

¶ should peer assessment be óblindô assessment, where the 

assessee does not know the assessor? (If this happens 
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then some of the benefits are obviously lost, as the 

aspiration that peer assessment should be dialogic is lost). 

¶ to what extent can a peer assessorôs assessment be 

influenced by his/her perception of the assessee (e.g. ñI 

wonôt say anything to upset him because heôs a well known 

bully.ò)? 

¶ should conflict resolution measures be put in place to deal 

with disputes and tensions arising out of peer assessment? 

(Pryor and Lubisi 2002:682).  

 

The researchers put it another way that what they are saying is 

that CA is a complex set of practices, and that peer assessment is 

particularly problematic. Not only can it not succeed in a situation 

where the social conditions are unfavourable, but where this is the 

case, it is liable to become a means for oppression. In order to be 

able to approach these issues, according to Pryor and Lubisi 

(2002), teachers will need substantial critical experience in 

situations where they have some support and are able to discuss 

the problems that arise. Without such support, they may be best 

advised to remain extremely cautious about peer assessment. 

To conclude, Pryor and Lubisi (2002) discuss some of the 

many dilemmas facing assessment reform in South Africa. The 

direction of their argument has been towards scepticism about the 
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prospects for CA in South Africa. The summative, sorting, function 

of assessment is inevitable and cannot be wished away. What is 

important however is that it does not swamp the function of more 

informal assessment to act as constant steer towards more 

productive teaching and learning. Unless teachers can 

reconceptualise educational assessment, in particular by 

acknowledging its formative functions, then far from being a 

means to emancipate teachers and learners from disadvantaged 

communities, it will only contribute to their continued distancing 

from the right to a good education. 

After reporting some researches on classroom assessment 

reform in a number of Commonwealth countries it may be 

concluded that the hurdles of implementing the reform policy are 

strikingly similar, a kind of déjà vu. The next bothering question is 

why this difficulty in adopting new methods, ideologies and 

practices in assessment whose objective is to help learners and 

teachers. 

 

Reflections 

In most Commonwealth countries in sub-Saharan Africa new 

pedagogies intended to synchronise with new curricular have 

generally failed for over two decades now. Specifically with regard 

to language assessment teachers have most of the times reverted 
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to ótraditionalô strategies, techniques and methods, rather than the 

learner-centred ones they are being introduced to by professionals 

from BANA contexts who spearhead each of the educational 

projects. It would be important then to reflect on some reasons 

which seemed to stall the adoption of the reforms. Suffice it now to 

summarise all the issues under one heading so as to draw general 

conclusions. 

The first theme of reflection is context-based consideration. 

Most of the Commonwealth countries in sub-Saharan Africa is 

fraught with plenty of educational problems and challenges which 

are inexistent in BANA contexts. However, there is plenty of 

research indicating disconnection between policy and pedagogy at 

different levels of education in various context the world over 

(Varghese and Stritikus 2005; Skilton-Sylvester 2003). It has been 

found out that practitionersô understanding of policy, beliefs and 

local contexts all influence and account for the variations in how 

state-mandatory policy is translated into practice. 

 Some notions would hardly be practiced successfully in a 

sub-Saharan context. Some pedagogic practices may be 

inappropriate, so difficult to be adopted by teachers because they 

are foreign to their ways of doing things. How does the teacher 

implement some of these BANA constructions without paying 

attention to, for example, culture and ethics,  The aspect of culture 
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can be noticed how imperceptibly it determines relations in class, 

school and during lessons when a learner does not respond to a 

question until called up by the teacher. It is a culture where 

seniority is respected and honored.  

Or again the subtle exercise of authority in class; the 

pattern of adult authority in sub-Saharan Africa and the obedience 

of children. Curriculum reform therefore is likely to be considered 

alien with a notion like ólearner-centredô. Then there is the ethos of 

communalism wedged against that of individualism, giving the 

group precedence over the individual. These are issues which 

would probably have an effect on how educational reforms are 

adopted. 

At the ideology does not converge with the implementers. 

The issue of óqualityô is contentious often. Teachers are told there 

will be huge improvement in performance if they adopt a form of 

pedagogy such as learner-centred or communicative language 

teaching approach. This may not be the case, for example Guthrie 

(1980) argues that no conclusive study has found that learner-

centredness is superior to traditional teaching. Additionally, due to 

loss of belief in communicative approach to language teaching 

Cameroon re-instated grammar as a sepatate paper at the GCE 

Ordinary and Advanced Levels.Poor understanding of the 

environment for pedagogic reform also seems to hamper 
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successful adoption and implementation of reform. Jansen (2013) 

explains that teachers dominate classroom life and rely 

disproportionately on didactic methods of teaching, and to change 

that would need an understanding of conditions of work of the 

African teacher to be able to sustain those practices. For example, 

a poorly qualified teacher in a class of seventy energetic children, 

in a classroom meant for fifty children without any teaching-

learning resources (Jansen 2013). In this classroom scene rote 

teaching-learning would be the better option of pedagogy; as well 

as only whole-class tasks intended to stimulate language 

development. The teacher would logically fall back on what for 

generations has worked for other teachers.   

Moreover, there is the issue of outside influence 

determining the content and process of the new curriculum. This is 

clearly illustrated by UKôs Department for International 

Development (1997:7): 

 

The relation between education and the political process is well 
illustrated in Eastern Europe and the former Soviet Union, where 
the process of democratization is seen to be hampered by 
outside curricula and teaching methods. 

 

By implication education aid is quickly given to a system that 

aligns with the donorôs vision. What is more history shows that 
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educational vision usually goes along with political and economic 

visions, things donors always make as conditionality to granting 

aid (Tabulawa 2013). Interest in pedagogical reforms with 

economic and political rationales are determined by such bodies 

such as the World Bank, IMF, Multilateral donors, aid agencies 

through educational projects and consultancies (Tabulawa 2013: 

21-22): 

é since 1989, there has been a tightening of the relationship 

between politics and economics, leading to a politico-economic 
theory ie neo-liberalism, which development aid has since 
enshrined in its progamme. é Neo-liberalism is delivered in sub-
Saharan African countries by aid agencies through educational 
projects and consultancies funded by the aid agencies, and 
learner-centred pedagogy forms the nexus between neo-
liberalism and education. 

 

The tendency most of the time is a n educational policy difficult to 

implement. For example, the international agendas of Education 

foe All (EFA) plus the Millennium Development Goals (MDGs) 

have greatly influenced educational policies in Cameroon. With 

regard to pedagogy most have either not worked or they are 

practiced mainly when a supervisor is present for appraisal. The 

contextual variables are not seriously considered, as well as 

human capacity. For example, many new subjects have been 

introduced on the primary school curriculum but availability of 
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resources warrants its failure. One such subject is computing. It 

would hardly be adopted for many reasons some which include 

lack of  computers; sporadic energy supply or unavailable of 

electricity and lack of professionals for this school level. Or 

another example, is the continuous monitoring of learners, 

individualizing learning, making appropriate feedback and peer 

assessment. All these are components of learner-centred 

pedagogy. The Cameroon context is similar to those in the 

empirical studies above. There are variables which make them 

difficult to practice a majority of the pedagogies which are 

constructed as óbest practiceô in sub-Sahara Africa. 

With the present trend at which English language in 

particular and educational ideas spread around the world it would 

be useful to re-think the hegemonic domination of pedagogy. The 

neo-colonial rationale of one-size-fits all cannot work because 

each context has its variables that are usually overlooked or not 

considered at all. In like manner there would hardly be a 

standardized solution for all learning the way BANA trainers 

suppose often. 

It is clear that BANA experts and professionals do 

contribute a lot in the areas of research and practice but instead of 

condemning or down playing views from colleagues in sub-

Saharan Africa they should engage in work together. That way 
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both sides would probably develop better insights into pedagogies 

in various contexts. It is puzzling that experts and professionals 

from BANA contexts would be preferred over local ones to design 

programmes. Is it the piper calling the tune? Instead of 

condemning the work of local professionals who attempting to 

digress from óbest practiceô pedagogy it would be important to give 

them some space to back their conclusions. 

Support for countries that are ready to engulf óbest practiceô 

should not be the practice of international and donor agencies 

because prescribing a single solution for different contexts needs 

to be re-thought. The world is not as it was fifty years ago where 

óeducational imperialism (the export of Western institutional norms, 

teacher training, textbooks, etc and World Bank policies privileging 

Centre languages in education systems (Mazuri, 2004)ô in 

Phillipson, 2009), and scientific imperialism (eg dissemination of 

paradignms and methodologies from the Centre, which controls 

knowledge about the Periphery) (Phillipson, 2009: 4) 
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Abstract 

Despite the persistent rhetoric of equal opportunities and justice 

for all in the Cameroon society today, there remains a lot to be 

done in these domains. The perpetual poverty now plaguing the 

vast majority of Cameroonians, coupled with the tightening of the 

national budget have only made matters worse. Recent statistics 

show that over 50% of Cameroonians live below the poverty line 

(see NANA-FABU, 2009, Ondogo Fouda M., 2004).  

This article critiques the notion that capitalism, the indigenous 

socialization process and schooling do operate in Cameroon to 

advance the interests of all classes and absolve economic 

inequality. This is done by analyzing the implications of Marxôs 

notion of alienation, the Indigenous socialization Process and 

schooling on economic inequality in Cameroon.  

This study thus calls for a judicious review of the education 

systems and policies, the indigenous socialization process and 

the economic system in ways that will redress current socio-

economic ills in the country. 

Key words:  Inequality, Education, Poverty, Class, Socialization, 

Cameroon   
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Introduction 

Despite the efforts to improve the education standard in 

Cameroon, mass poverty and underdevelopment persist in the 

country. Although economic reasons, public policies and structural 

rigidities may partly account for this deplorable situation, socio-

economic factors such as alienation in schooling and the 

indigenous socialization process are crucial in explaining the 

enormous gap that exist between the very few affluent persons at 

the top of the social strata and the vast majority of poor persons at 

the bottom of the heap. One can hardly talk of middle ïclass today 

in Cameroon. One is either super rich or very poor. This is a very 

worrying situation and it calls for new policies and strategies to 

redress this ill. Therefore the main objective of this article is to 

show that capitalism in Cameroon does not operate to advance 

the interests of all classes. This is reinforced by the indigenous 

socialization process in the country. As a result, socio-economic 

inequality persists in the country. The rich are getting richer and 

the poor getting poorer. Furthermore, the fact that resources 

distributed to schools are themselves often biased in favour of 
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students from affluent backgrounds perpetuates class 

differentiation. 

 This paper identifies alienation in schooling in Cameroon as 

a crucial factor responsible for this trend of persistent poverty and 

underdevelopment in the country. This is reinforced by the biased 

and gendered socialization process in the country. The thrust of 

this study is to critically examine schooling and the biased gender 

socialization process in Cameroon in the hope that policymakers 

and development planners alike would devise appropriate policies 

and strategies to resolve these problems of unfair educational 

practices and underdevelopment. 

 

Brief Definition of Socialization 

Socialization is a life-long process of inculcation whereby one 

learns the principal values, norms and roles of oneôs society. One 

also develops a sense of self by interacting with others. When one 

occupies a particular status in society; one learns the appropriate 

role behaviour through information, rehearsals feedback from role 

partners, modeling and social supports. To learn oneôs culture, 

there must be regular channels of transmission or ñagents of 

socializationò. These are usually people and organizations 

Stella Nana-Fabu 
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responsible for teaching the rules, norms, values and roles of 

oneôs society. These include parents, peers, teachers / schools 

and the media. In other words, there are the ñsignificant othersò 

such as oneôs parents nurturers; and the ñuniversal othersò such 

as oneôs peers, schools/ teachers and media. (Hess BB. et al, 

1988; Schaefer R.T. 1986). 

Cameroonian parents like parents all over the world, are the 

first and most important agents of socialization. This is so because 

they care for infants and are usually their biological parents. In a 

childôs earliest months and years, information from nurturers or 

parents, through words and gestures make up the childôs basic 

understanding of the world around it. The child learns the culture 

as it is interpreted by the socializers. This early interactions also 

create in the child the ability to empathize. Culture is therefore 

internalized in the childôs mind through parental expectation. Most 

parents would always prepare their off springs for what they 

believe would be success in their society; to make them become 

capable adults. (Hess B.B. et al., 1988). 

                In very simple societies, that is pre-industrial societies; 

(See Rostow, 1953, or the traditional society) as it was the case in 

pre-colonial times, Cameroon parents could teach their children 

everything necessary for them to function in society as adults. 
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(Ella J.M., 1990)For example there was anticipatory socialization 

whereby girls were taught to become ñgood housewivesò by being 

less aggressive or assertive. Boys on the other hand, were taught 

to be leaders, heads of households, aggressive, decision- makers, 

assertive or even warriors. Romaine, 1994; NANA-FABU S, 2009). 

 However, in todayôs rapidly changing complex Cameroon 

society, where knowledge quickly becomes obsolete, other agents 

of socialization such as friends, teachers, : schools and media ( 

the universal others) have become important agents of 

socialization. 

 
Methodology  

 

The data used in this paper were obtained both qualitatively and 

quantitatively. In the former data were mainly found in books, 

journals, radio programs on the issue of schooling and alienation 

generally and in Cameroon in particular. Key personnel in the 

ministries of Education (both elementary and superior) as well as 

in the ministries of the Economy and Finance also provided some 

information on the subject. Participant observation, interview and 

focus group discussions on the school system in Cameroon were 

also the methods used to collect data. 
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               Data collection was also done by the use of 

questionnaires and interview guides. The simple random sampling 

technique was used and in all, 280 persons; 200 students, 100 

girls, 100 boys and 80 resource persons were selected for this 

study. The ages of the respondents ranged from 12- 80 years of 

age. A total of 350 questionnaires were issued out mainly to 

students of a Government High School in Douala, the economic 

capital of Cameroon. In all 200students responded. A Government 

High School was selected because it provided a fair 

representation of the student population in Cameroon generally in 

terms of class and gender distributions. In fact they constituted the 

target group in this study. Interview guides were also used to 

collect data from resource persons. 

 

Findings: 

 

Classical Marxist Concept of Alienation 

Although Marx emphasized the class struggle that would lead to 

the downfall of capitalism, he also believed that the nature of 

industrial labour would also contribute to the obliteration of 

capitalism. According to him, work was a distinct activity that 

separates humans from the lower animals. Whereas some 

animals built products, such as birds construct a nest, Marx 
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believed only humans could put imagination and creativity into 

their work, making their work meaningful (Coser and Rosenberg, 

1964). For example a cabinet maker might spend long hours 

lovingly finishing a cabinet. He may also take great pride in what 

he had accomplished. Similarly, a farmer and his family might 

work on the fields for weeks, and when the harvest was in, they 

would feel fulfilled and proud of their work. 

 However, Marx argued that the tragedy of capitalism was in 

the manner in which the system transforms work from something 

that is meaningful to something that is meaningless. Because the 

system is relentlessly driven by profits workers become mere 

machines in human form. Therefore to Marx, the essential 

qualities of manôs work-monotony, repetition, lack of meaning and 

lack of control over the job produce alienation. Alienation is thus a 

situation in which people, having lost control over their lives, are 

estranged from their social world, and feel that life is meaningless. 

In other words the impersonal and meaningless nature of work in 

the industrial society results in alienation. (See Curry et al., 2002; 

11-12). Man is therefore alienated from the product of his labour, 

from the activity of producing and from his species being. 

 Thus in a society based on private property, the worker is 

reduced to being a mere cog in an economic wheel of production, 
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manufacturing goods that are alien to him. His labour therefore 

becomes part of an external object which is quite independent of 

him, and which will eventually be consumed by someone else, 

someone he will even most likely not know. In the capitalist 

society, the worker sinks to the level of commodity and becomes 

the most wretched of commodities. He finds himself in a situation 

in which the more he produces, the more wretched he becomes 

as the capitalist system with its inherent competition concentrates 

wealth into the hands of a few. Also his personal value is 

determined by the contribution he makes to the production of 

goods, which are subject to demand and supply and which 

decrease in value as supply increases. (Marx K. and Engels F., 

1972; Marx K., 1957). 

 Marx also shows that alienation from the object of labour is 

summarized by alienation in the activity of labour itself. This form 

of alienation arises because in a capitalist society the worker does 

not feel at ease with his work, it does not belong to his intrinsic 

nature. Labour to the worker is not voluntarily but something he is 

forced to do to survive. Therefore the labour in itself is not to 

satisfy a need, but the means by which he is forced to satisfy 

needs external to his labour. In addition, the worker is aware that 

his labour is not his own but now belongs to the man who owns 
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the means of production. His spontaneous or natural work life is 

now replaced by an alien activity. He loses himself to another. He 

in his human functions no longer feels himself to be anything. 

Labour is external to the worker. Thus in his work ñhe does not 

affirm himself but denies himselfò. Because his activities belong to 

another person, this means a loss of himself. Labour instead of 

being manôs self- realization now becomes manôs self-negation. 

The worker only feels at home when he is not working, and shuns 

work like the plague. (Marx K., 1963) 

 Marxôs other notion of alienation can be deduced from the 

two already mentioned- alienation from the product of labour and 

alienation from the activity of production itself. Man, Marx tells us 

is a species being who thinks of himself as a universal and free - 

being. His conscious live activity enables him to surpass animals 

by being able to produce beyond his immediate needs. Man 

however is a universal being and his natural way is to produce not 

only for himself but also for everyone, for this production is his 

active species-life. Through this production, nature appears as his 

work and reality- the object of labour being the objectification of 

manôs species-life. Man duplicated himself not only as in 

consciousness, intellectually, but also actively, in reality. Thus, he 

sees himself in a world that he has created. But in capitalist 
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society alienated labour separates man from the object of his 

production and at the same time tears him away from his species 

being. It interferes with the nature of man as a being who 

spontaneously produces objects in which he realizes himself. Man 

now produces in animal fashion purely to satisfy his physical 

needs. Because of alienated labour; man is estranged not only 

from the product but also from his environment, from his own self 

and from other men. It is estrangement of man from man, which 

sews the seeds of class antagonism. If the workerôs activity is a 

torment to him, to another it must give satisfaction and pleasure. 

In the real practical world, alienation only reveals itself through the 

real practical relationship of man to man; and the medium through 

which alienation occurs is itself practical. This occurs through 

estranged alienated labour, and the worker produces the 

relationship to his labour of a man alien to labour and standing 

outside it. Private property is thus the product, the result, the 

necessary consequence of alienated labour, of the external 

relation of the worker to nature and to himself. 

             In the capitalist type of society, the division of labour, Marx 

says, is really the expression of manôs alienation in a social form. 

With the division of labour and exchange, society is motivated by 

unsocial and egoistic interests. Relation between men becomes 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

145 | P a g e  

 

unsocial; man must use other men to satisfy his needs and each 

manôs value is determined by the amount of money he has. 

Further the division of labor and private property subordinate not 

only women to men, but also the worker (producer) to the 

capitalist (non-producer). The final contradiction  is that even the 

non-producer himself does not escape this alienation; for just as 

circumstances place the worker at the mercy of the capitalist, so 

the capitalist is a slave to his capital; and who rules capital? 

Capital itself. At the end of the day capital is real master? (Marx K; 

1963) Similarly like Curry T. et al; 2002 also make clear, Marx 

noted that although the proletariat suffers the most under 

capitalism, the bourgeoisie were not having it easy either 

Economic competition forced them to concentrate relentlessly on 

making more and more profits by outwitting their competitors. 

Consequently they had continually to seek products, bigger 

markets and cheaper labour. Therefore ñneither the proletariat nor 

the bourgeoisie enjoyed life very much, nor did either class 

contribute to the betterment of the community. Capitalist societies, 

Marx said, might be materially rich, but were socially 

impoverished." 
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Marx, Alienation, Ingenious Socialization and Inequality in 

Cameroon 

Cultural Reproduction View (Bowles Samuel, 1978) 

The liberal or progressive view of faith in education as the basis of 

social reform was developed during an earlier period of social 

expansion and belief in a democratic culture in the United States. 

Other views have since been expressed which refute the above 

liberal view. One of such is the reproduction concept. Carnoy et al. 

(1985) point out that the Cultural Reproduction theory belongs to a 

later time when commitment to a common culture becomes less 

tenable due to the salience of social fragmentation and class 

division. The social arrangement and pattern of culture have been 

recognized as being partial, deceptive and socially oppressive. 

Thus withdrawal of faith in education is an aspect of this more 

general removal of commitment from a system of symbolic 

interpretation that has lost its claim to universality and its capacity 

to compensate for socio-economic and cultural consolation. As 

such cultural meanings and the institutions through which they are 

transmitted are identified with social domination. To a 

considerable extent, the Cultural Reproduction view sees 

schooling in particular as blocking the realization of the interests 

and needs of deprived  and potentially  ascendant social groups.  
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Thus education really does create a suppressed class (Bourdieu 

P. and Passeron J.C, 1970; Ela J.M., 1971, Bowles Samuel, 1978) 

 

The Reinforcement of Classes by the School System 

The dominant theoretical tendency at present in the critical social 

theory  of education stresses the extent to which it is socially and 

structurally determined; the depth of the operation of cultural 

domination through schooling and the ways in which the culture 

and microstructure of the school enables the perpetuation of the 

macro structural functions of capital accumulation and social 

legitimating. (Bourdieu P. and Passeron J.C., 1970). This view 

refutes the idea that modern capitalist society, which is known to 

be relatively unequal, can overcome this inequality through 

education (Bowles Samuel, 1978). But the crux of the matter is 

that educational systems in capitalist societies have been highly 

unequal. Yet educational inequalities are taken as passing 

phenomena, holdovers from an earlier, less enlightened period 

which are rapidly being eliminated. When for example one 

examines schools in Cameroon in particular, we find that is not 

really the case. Rather the alternative data suggest an alternative 

interpretation which shows that schools have evolved in 

Cameroon not as part of a pursuit of equality, but rather to meet 
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the needs of neo-colonial and capitalist employers for a disciplined 

and skilled labour force, and to provide a mechanism for social 

control in the interests of political stability, or social order. 

Therefore as the economic importance of skilled and well-

educated labour has grown, inequalities in the social system have 

become increasingly important in reproducing the class structure 

from one generation to the next. Thanks also in large part to the 

indigenous socialization process. As such the Cameroon school 

system is pervaded by class inequalities that have shown little 

sign of diminishing. Thus the evidently unequal control over school 

boards and other decision ï making bodies in education does not 

provide a sufficient explanation of the persistence and 

pervasiveness of inequalities in the school system. (Bowles 

Samuel, 1978, 321-323). 

These inequalities originate from the class structures and 

the class subcultures typical of capitalist societies. Also the 

political power in Cameroon helps maintain inequalities in 

education. Thus unequal education has its roots in the very class 

structure that it serves to legitimize and reproduce. Inequalities in 

education are part of the web of the capitalist society and are likely 

to persist as long as capitalism survives. It is this inequality in 

education that helps cement the class division in capitalist society, 
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and thus reinforces the concept of division of labour and alienation 

in schools and work places with the peasantry and the working 

class being the hardest hit. (Carnoy et al., 1985). The social 

division of labour based on the hierarchical structure of production 

gives rise to distinct subcultures. The values, personality traits and 

expectations characteristic of each subculture are then transmitted 

from generation to generation through class differences in the type 

and amount of schooling ordinarily attained by children of various 

class positions. (Ella J.M., 1971) Furthermore, these class 

differences in schooling are for the most part maintained through 

the capacity of the upper class to control the basic principles of 

school finances, pupil evaluation and educational objectives 

(Bowles Samuel, 1978). No wonder some analysts saw in the 

proletarian life condition and culture, a valorized cultural formation 

as well as the only one capable of grasping historical social reality 

ï a culture whose free enactment coincides with the 

transformation of the entire structure. As such the proletariat is the 

universal excluded class and with realization of its practical 

freedom and cultural expression, class itself is abolished and the 

new order initiated. 

                However, it may be disputed whether Marx shared this 

faith in the unfettered expression of traditional working class 
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culture even as an adequate point of departure in the making of 

social change; for he wrote that, it was only in the practical activity 

of revolution that this class could throw off the muck of the ages. 

(Marx K., 1963).  

 

Impact of Capitalism, Schooling System and Indigenous 

Socialization on Inequality 

The social production characteristic of capitalist societies is most 

clearly illustrated in the bureaucracy and hierarchy of the modern 

corporation. Occupational roles in the capitalist economy may be 

grouped according to the degree of independence and control 

exercised by the person holding the job. There is some evidence 

that, the personality attributes associated with the adequate 

performance of jobs in occupational categories defined in this 

broad sense differ considerably; some apparently requiring 

independence and internal discipline, and others emphasizing 

such traits as obedience, predictability and willingness to subject 

oneself to external controls. These personality attributes are said 

to develop primarily at a young age both in the family and to a 

lesser extent in the secondary socialization institutions, such as 

schools. Children of parents from class segregated schools are 

likely to have similar set of these fundamental personality traits. 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

151 | P a g e  

 

Whereas the children of managers and professionals are taught 

self ï reliance within a broad set of constraints the children of 

production line workers, the working ï class and the peasantry are 

taught obedience. Although this relation between parentsô class 

position and childôs personal attributes operates primarily in the 

home, schools and other social institutions reinforce it. As such 

the authoritarian social relations of working class or peasant 

primary, secondary and high schools complement the discipline ï 

oriented early socialization patterns experienced by working class 

and children of the peasantry in Cameroon. On the contrary, the 

relatively greater freedom of wealthy schools extends and 

formalizes the early independence training characteristics of rich 

and upper ï class families. (Bourdieu P. and Passeron J.C., 1971, 

Bowles Samuel, 1978, 315-328).   

               Generally speaking schools on the whole, be they rich or 

poor, working class or upper ï class are a form of alienation in one 

way or another. This is because on the whole, schools do not 

necessarily leave students to choose the careers they wish to 

pursue independently. Generally, the system is set up in a way 

that schools often encourage students to develop aspirations and 

expectations that are typical of their gender end social class even 

if the child tends to have different aspirations. This in other words 

Comeroon Journal of Studies in the Commonwealth Vol3 N°1 March 2016 
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is ñcareer socialization in schools in Cameroon which, Curry T. et 

al., (2002:243) define as the ñprocess of acquiring knowledge and 

ways of thinking about work and career.ò    

  For instance it was not too long ago (September 

2006) that the Minister of Basic Education in Cameroon decided 

that boys were also to be taught domestic science. This had 

heretofore been a course for girls only. In fact the school curricular 

in Cameroon has for the most part been sexist and unproductive. 

The school curricular for girls is still largely centered on basic 

literacy and domestic science. The general intent of female 

education is still to produce wives and mothers or at best, 

educational training that enables them to barely survive; or earn 

salaries or pay that complement their husbands. So it comes as 

no surprise that even today, many Cameroon girls are still trained 

to become primary school teachers, midwives, nurses, 

secretaries, dressmakers, hairdressers and other clerical jobs. 

Men on the other hand, learn skills necessary in relatively high ï 

paying, high ï status jobs in the social, political and economic 

structures. For example, most of the top banks and other top 

corporations such as the electricity and water corporations are run 

by males; whereas women dominate in the informal sector of the 

economy in areas such as petty traders in food stuffs and other 

mainly inferior positions in the socio ï political and economic 
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spheres. The inferior education of girls notwithstanding, this is also 

a clear reflection of the indigenous socialization process in 

Cameroon which in large part socializes women into non ï 

decision making and inferior positions in the socio ï economic and 

political spheres. (Nana ï Fabu S. (2009-2014) when questioned 

about her future educational and career orientation a 17 years old 

female student at high school had this to say: óóFirst, I believe 

higher education is for boys, not for girls. The highest I plan to go 

as far as my education is concerned is a Bachelorôs Degree in 

English literature.ôô When asked why she preferred a degree in the 

Arts and not in the Sciences, she said. 

It is too much trouble doing the sciences, all those calculations and 

experiments in the laboratory é.  Itôs too much trouble. I donôtô have the 

time. There are household chores such as washing dishes and fetching 

water. I have got to help my mother out. My brothers hardly help 

mother. Moreover, they donôt feel it is their duty to be doing these 

things. They feel it is womenôs work. They will rather play soccer with 

their friends after school or watch television with papa in the evening 

while mother and I struggle in the kitchen to have supper ready. So you 

see, like I said earlier, education, higher education especially is for boys 

not for girls. We, girls only need the barest minimum to get by. 

Moreover if a girl goes beyond a Bachelorôs Degree, her chances of 

having a man to marry her becomes very slim. I know a few women 

with Masterôs and Doctorate degrees who are single. No man would go 

near them. I really feel sorry for them. They are really suffering. I donôt 

want to be like them. Even mother says it is not good to óólearn book too 

much. Who will marry you?ôô So you see, I only plan to have a 

Bachelorôs degree and after that I will find me a man; of course a man 

with money who will take care of me. As far as having a job goes I will 
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be happy if I can find me a part time job in some corporation as a 

secretary; or be a teacher in one of the secondary schools. In fact all 

that business about becoming an engineer or accountant is for men, not 

for us women. 

The above case reveals the huge gender gap in the sciences in 

schools in Cameroon. Such stories are repeated by many girls 

and young women all over the country. This clearly demonstrates 

how the biased socialization process operating in Cameroon 

reinforces gender discrimination in schools; leaving many women 

in a perpetual state of socio ï economic subordination 

dependence and of course alienation.    

  Given that in schools we are either consciously or 

unconsciously geared to think in a way that best benefits our 

gender and social class, we are as Marx would say, alienated from 

our species being, from our universality and free being. As already 

pointed out in the discussion on Marx, alienation in schooling is 

analogous to Marxôs alienation from the product of labour and 

alienation from the activity of production itself. Man, Marx feels, is 

a species ï being who thinks of himself as a universal and free 

being. Unlike animals, his conscious life activity enables him to 

surpass animals by being able to produce beyond his immediate 

needs. In a capitalist society like Cameroon, alienated labour and 

alienated schooling wrenches man away from the object of his 

production and at the same time tears him away from his species 
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being. Man produces or goes to school not to realize himself but 

purely to satisfy his physical needs. For example our study carried 

out here in Douala Cameroon revealed that the majority of 

students in a typical Cameroon High School in terms of its 

representativity as far as social class and gender go, were in 

school not to acquire knowledge as such, but to be able to acquire 

as much material wealth as possible in the future. School, these 

students said is a óómeans to an endôô. In a representative sample 

of 200 students, 64% of the male students said they wanted to be 

able to at least afford a splendid villa, with a swimming pool, a 

luxury car and the most beautiful woman in the country; whereas 

36%  were uncertain about why they actually were at school. This 

scenario mirrors the materialistic nature now pervasive in the 

Cameroon society. Everybody wants to get rich overnight; to be 

like the stars they see on television screens in the programs from 

the United States in particular. Thus no matter oneôs social class, 

schooling to a considerable extent takes away oneôs freedom to 

think and to work at what one wants due to the socialization 

process in society and the schooling system directed to produce 

students to different gender and occupational roles, be it a working 

class type role, a peasant role or an upper class role.  
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   True, to some extent schools introduce common elements 

of socialization for all studentsô regardless of sex and social class. 

These are things like respect, discipline and punctuality, which are 

part of the implicit curriculum of virtually all schools in Cameroon. 

Yet schools cannot really do much as far as changing a childôs 

personality trait is concerned. Carnoy et al., (1985) explain that the 

responsiveness of children to different types of schooling seems to 

depend importantly upon the types of personality traits, values and 

expectations developed through the family. As such schools are 

probably more effective when they attempt to complement and 

reinforce rather than to oppose the socialization process of the 

home and neighbourhood. Since children spend relatively less 

amount of time at school, it is not surprising that, social class 

differences in scholastic achievement and other measures of 

school success are far greater than would be accounted for by 

differences in the measured school financial resources and other 

inputs  (quality of teachers, access to modern technology  such as 

computers etc.) alone. Thus the educational system serves less to 

change the results of the primary socialization in the home than to 

ratify them and render them in adult form. The close relationship 

between educational attainments and later occupational success 

provides a meritocratic appearance to mask the mechanism that 

reproduces the class system from generation to generation 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

157 | P a g e  

 

(Bowles Samuel, 1978). Thus the alienation process in a capitalist 

society does begin at home, in the sense that the peasant, the 

working class the middle and upper class children arte socialized 

in their respective gender and class expectations, and later on this 

socialization is to a certain extent reinforced at the schools that in 

fact cannot do much to alter the unequal socio-economic status 

quo situation as the progressive liberal theories would have us 

believe. For example, in the survey conducted in the High school 

In Douala, (2012) 73% of students from peasant and working 

class families said they preferred going to a technical college for a 

two year course after high school as compared to only 27% of 

students from upper and middle class families. In fact, (65%) said 

they preferred to continue their studies in Universities in the United 

States, England or France. They said this will provide the enabling 

environment for them to carry on with their studies to the Ph.D. or 

Doctorate level; thus providing them with the required human 

capital and a sort of financial security in the future in terms of 

access to high-paying jobs and job security. So while children of 

the middle and upper classes are planning for long term goals, 

those of  the peasant and  working class families are óócontentôô 

with short term goals to satisfy their immediate needs; in other 

words, immediate gratification. Thus one is alienated from oneôs 

species life and oneôs freedom of thought right from oneôs cradle. 
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 The apparent contribution of schooling to occupational 

success and higher income seems to be explained primarily by the 

personality characteristics of those who have higher educational 

attainments. This is seen in the labour market segmentation 

defined as the historical process whereby political and economic 

forces encourage the division of labour markets into separate sub-

markets or segments distinguished by different labour market 

characteristics and behavioural rites (Bowles Samuel, 1978). The 

present labour market conditions can most usefully be understood 

as the outcome of the segmentation process. Carnoy et al., (1985) 

show how within the primary sector there is segmentation between 

what we call subordinate and independent primary jobs. 

Subordinate primary jobs are routinized and encourage 

personality characteristic of dependability, discipline, 

responsiveness to rules and authority and acceptance of a firmôs 

goals. Both factory and low status office jobs are in this segment. 

In contrast independent primary jobs encourage and require 

creative problem solving, self-initiating characteristics and often 

have professional standards for works. Voluntary turnover is high 

and individual motivation and achievements are highly rewarded.

 For example here in Cameroon schools for rich children, 

private schools mainly, that is from nursery to high school are 

usually well equipped with all latest technological gadgets such as 

Stella Nana-Fabu 
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computers, access to internet, well trained teachers, well equipped 

libraries, laboratories etc.; whereas those schools that peasant or 

poor children usually attend are often overcrowded, and with 

teachers who are sometimes poorly trained or even unqualified, 

overworked and underpaid. These schools often have to make do 

with the barest minimum in terms of basic school facilities and 

very little sanitation if any, such as clean modern toilets and clean 

water. These problems are even found in state universities. For 

example, a peasant father of a child in a Government primary 

school in the outskirts of Douala complained bitterly that he had to 

pay 25,000 francs CFA for the purchase of desks in the school his 

child was attending. ñI am so disappointed considering the fact 

that primary education is officially ñfreeò in Cameroon. Why does 

the government pass these laws when it knows it does not have 

the money to provide the basic needs of a school necessary to 

provide good quality education for our children? No wonder many 

parents can still not afford to send their children to school despite 

the fact that primary education is officially ñfree.ò This is only on 

paper. The reality is that we still have to pay for our childrenôs 

primary education in one way or another,ò expensive uniforms, 

and textbooks that they change all the time and even bribes to 

have our children admitted at these schools. We even also have to 

make contributions of money to these schools known here as 
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ñPTAò sometimes up to 50 000 francs CFA a year for the general 

upkeep of the school and for paying part-time teachers. 

Sometimes it is even used for building these schools. This also 

explains the high dropout rates of girls in primary schools. Girls 

generally are not motivated to continue with their education when 

their parents do not have enough money to send them to school. 

Even today, preference is still, to some extent given to the 

education of boys. So resent statistics (UNICEF, 2014) show that 

only 40 % of girls in Cameroon complete their education at the 

primary school level. 

Also when it has to do with gender relations in schools in 

Cameroon, one finds that a lot of girls are often sent to school or 

receive educational training that to a large extent reflect and 

reinforce the stereotypical roles of women such as woman the 

nurturer. For example, there are many schools in the city of 

Douala with a very high enrolment of females (60%) in courses in 

hotel management, domestic science, hairdressing and secretarial 

training. This is later seen in the jobs and positions women hold in 

government and the economy. For example since Cameroon 

gained her independence in 1960, women have always been 

ministers of Social Affairs, Basic Education and Womenôs affairs. 

In the economy, the vast majority of women are subsistence 
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farmers. Others are self-employed in the informal sector as 

dressmaker, call box or telephone operators, informal restaurants 

known as ñtourne dosò, petty traders or ñbayam sellamsò, 

prostitutes etc. (see Table1)  

Table 1: Percent of Young Women 15-49 Years of Age in 

Various Economic Sectors in    Cameroon 2002- 2005 

 
Source: Adapted from Ministry of Womenôs Affairs 

Activities Urban Rural 

Domestic servant 32  % 21.8 % 

School help/ teacher 20.4 % 7.6 % 

Unemployed 7.2  % 2.5 % 

Agriculture  10.5 % 55.6 % 

Commercial/ Trade 16.5 % 9.3 % 

Service and 
administration 

8.6 % 1.8 % 

Others 4.4 % 1.4 % 

Total  100 % 100 % 
 
Often these jobs are low-status, low paying jobs. In short, the 

higher a position in government or the economy, the less likely the 

possibility of a woman occupying it. For example in the beer 

brewing company in Douala known as ñles brasseries du 

Camerounò in French, women predominate in the low-pay, low-

status jobs such as bottling and sales. This study (2006) showed 

that 63% of workers in these areas are women. Men dominate in 

the top decision and top managerial posts in this company (80% of 
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men as opposed to 20 % of women). Also the top managerial 

posts these women occupy are positions that reflect their 

mothering or nurturing role such as Director of Human Resources. 

As one of the director of a corporation said in one of the focus 

group discussions, he would rather hire males than females 

because ñmales generally will always arrive in the workplace on 

time, they would generally be more willing to work extra hours if 

the company so demands and above all they would never ask for 

maternity leaveò. So many employers in Cameroon prefer to hire 

male workers in top managerial jobs and even low level jobs 

because they feel men generally manage their family and 

professional lives better than women. With the system of 

education today, Cameroon women are more and more 

dependent on men; and they become more and more subject to 

economic exploitation through the interaction of post-colonial and 

traditional African systems of class and sex stratification. Not only 

are a lot of women a reserve labour force ready to join the labour 

force usually at the periphery of the economy; they also maintain 

and sustain the capitalist economy by reproducing and 

maintaining the labour force. This is done by raising children, 

nurturing alienated working husbands and boyfriends who all 

constitute the capitalist labour force. It is not a surprise that today 

in Cameroon; poverty has a womanôs face as many of them 
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continue to be unpaid labourers of the capitalist economy (NANA- 

FABU S., 2009, 2014). 

By and large, the indigenous socialization process and 

schools in Cameroon exemplify a set of rules that operate to 

select people into various relationships defined relative to the 

productive capacity of the nation. Thus the class and gender 

biased socialization process in Cameroon is reinforced by schools 

which induce different characteristics in different people. These 

characteristics are later being used to select people into different 

economic positions. For example peasant and working class 

children predominate in factory, low paying jobs, especially at the 

informal sector of the economy while children of the middle and 

upper classes especially dominate in the top decision-making 

managerial work. This in many ways is ñoccupational inheritance.ò 

This is when parents influence their childrenôs orientation toward 

work and set them on certain career paths. Thus children often 

enter the same occupation as their parents. Sometimes parents 

bring their children into family businesses, first to do odd jobs and 

then inherit it (See Curry T. et al., 2002: 243). Furthermore, 

schools may be called upon to establish the propriety of these 

rules, to promote the acceptance of the rules, hence the outcome 

among succeeding generations. The rules must be applied fairly 
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but the right people must benefit from them. Over manipulation of 

outcomes occurs when the fairness doctrine is abandoned and 

this castigates as favoritism. Schools function to manipulate 

outcomes correctly by changing the rules of the game over time. 

And in the extreme one can differentiate among kinds of 

resources; those which produce rulers; and those that produce the 

working class and the peasantry. 

It is against such grounds that Marxist structuralists of 

sociology of education tend to oppose the society which schooling 

helps sustain. They see schooling as helping to reproduce a 

society of alienated social relations and class structure of capital. 

The activity of the subject is seen as an enactment of the script 

written to meet the needs of the system. Also in the model 

socialization, whether as transmission of social values and roles or 

as textual positioning, the subject becomes the object of a social 

or cultural system.   

A person can be destroyed and remade according to the 

routines and ideals of social organization. The human commodity 

wants knowledge that will buy and sell easily, even offering itself 

for the same price. Therefore efficiency is its Watchword and 

condensation and commonality its practices. The best knowledge 

is emptied of content since commensurability is what the 
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commodity market requires. It is become more apparent that 

knowledge which is produced in every domain (which each as its 

own rules and practices) is unified by the overriding social life of 

the commodity. Its attributes are standardization and calculation. 

Its requirement of salability implies an intensification of exploitation 

to increase profit. It includes making the social relations of 

production invincible, through agglomeration, dispersion and 

opaque governance by bureaucratic rule.  The technology of 

production is adapted to social organization. Its use is socially 

limited and prevent questioning the social form which contains it. 

On the other hand, commodity production has a different effect on 

the subject. Faced simultaneously with powerlessness in 

production, decay of earlier basis of identity in family and 

community, and a continuing ethos of individualism, the integrated 

ideal subject of early capitalism becomes the new decentered 

subject (Bowles Samuel, 1978, 320-328). 

 

Conclusion and Recommendations  

 

This paper  has tried to explain how the socialization process and 

the education system in Cameroon impart knowledge on students 
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that in many ways, help to sustain the capitalist system with its 

inherent ills or misdoings such as gender inequality, class division, 

antagonism and general alienation in society. Therefore the 

indigenous socialization process and the education system in the 

country are some of the root causes of the lack of social mobility 

and massive poverty now plaguing the nation. Like Marx pointed 

out, the worker in  a capitalist system such as the one operating in 

Cameroon is like the students in a capitalist set-up, who are 

reduced to being a mere cog in the economic wheel. The studentôs 

knowledge like the workerôs labour becomes an object, an external 

existence which is quite independent of him, and which would 

eventually be consumed by someone else, someone he would  

most likely not even know; in this case, the capitalist. The student 

in a capitalist society is a commodity and like the worker, he 

becomes the most wretched of commodities the more his 

knowledge can be used for profit making. Like the worker his 

personal value is determined by knowledge the contribution he 

makes to the production of goods. Like the worker, the student is 

estranged from the very act of schooling bearing in mind the 

coordination of school curriculums to best suit the needs of the 

society, the culture and the economy in particular. (See the 

technical education system at secondary school level and the 

bachelor Master Doctorate programs recently introduced in 
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universities in Cameroon). This alienation in schooling is further 

displayed when the student eventually uses his knowledge in the 

act of production. Here alienation from the object of labour is 

summarized by alienation in the activity of labour itself. His 

knowledge is not itself the satisfaction of a need but the means by 

which he is forced to seek to satisfy needs external to his labour. 

Labour becomes manôs self- negation rather than his self ï 

realization. So too is knowledge from schools which reduces a 

man to the level of a commodity which he has to sell piecemeal to 

the capitalist to increase the latterós profits. Because of this 

alienated labour, man is torn away from his species being. It 

estranges man from his product of his labour, environment, from 

himself and from others.  This further sews   the seeds of class 

and gender antagonisms. The division of labour leads to manôs 

alienation in social form. It subordinates women to men and the 

worker to the capitalist. But in the end, even the capitalist is 

alienated. He is a slave to capital; and since nobody rules capital, 

in the final analysis, capital is the real master. In fact in the end it 

seems no one escapes from alienation; schools - both rich and 

poor schools, upper and working class schools alike, workers and 

capitalist alike, the family and the other social institutions are in 

one way or another all victims of the system which man himself 

helps create. No one escapes. We are all slaves to capital, thus 
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alienated from ourselves, our environment and from one 

another.So before talking of schools as a mechanism of reducing 

social inequality in Cameroon, as the progressive liberal view 

holds, one has to bear in mind that alienation does exit at schools, 

and even before then, right at our homes. Although school may 

bring about some equalization in society, the output would be 

greater had the schools been unalienated themselves and even 

before that, if early socialization at home was unalienated and 

above all gender neutral. Therefore it is clear the very nature of 

the Cameroon society makes the full realization of the liberal view 

of education almost impossible. As such the gender discrimination 

inherent in the indigenous socialization process and the basis of 

alienation as seen in the capitalist society have to be eliminated 

before one could achieve the outputs of education or do away with 

the gender gap in the sciences for example as stipulated by the 

liberals. The Cameroon government could start doing so by 

launching effective sensitization campaigns on gender equality in 

both rural and urban areas of the country. Mobil teams of workers 

on gender issues from the Ministry of Womenôs Affairs and the 

Family should be sent out to the villages, (being areas where sex 

discrimination is rife) to give door-to-door lectures and organize 

conferences on gender equality. This should be done throughout 

the year and not just periodically. They must be ready to explain 
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the socio - economic and health benefits derived from educating 

the girl- child. In the northern region of Cameroon, the reluctance 

to educate the girl-child is a real problem. Parents prefer to marry 

off their young daughters than to send them to school (Nana-Fabu 

Stella, 2009). Such a campaign will help to change things 

considerably there. These workers must also give real examples 

of women who have succeeded in life through their educational 

achievements, role models. This will help convince these parents 

to send their girl-children to school. Non-Governmental 

Organizations and religious denominations will be very helpful in 

spreading the message.  

In the domain of education, there has to be a judicious 

review or even change of the whole system. A national forum on 

education should be organized in which issues such as gender 

and class biased school curriculums could be changed or revised 

in ways that they will provides equal opportunities and justice for 

all, irrespective of oneôs gender or social class. School curriculums 

must reflect the needs of the Cameroon people and society not 

those of capitalists only as it is largely the situation today. They 

must be institutions where one also realizes oneself and not where 

man is torn away from his species being. People in remote areas 

of the nation must have access to education. Schools have to be 
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built in these areas and government must try to invest the largest 

part of its budget on education and health by building well 

equipped schools and hospitals in every part of the country and 

course providing well trained and well paid teachers to these 

schools. At least primary education must be free not just on paper 

but on the ground. For example not too long ago, (October 2006) 

the Minister of Secondary Education was in the Far North region 

of Cameroon where he saw schools with very little education or 

sanitation facilities. For instance in one school the students sat on 

mud floors while receiving lessons from their teachers. This was 

also the same in a school in New Bell Douala (2013) where 

children also received lesson sitting on the floor (Equinox Radio 

2013). In another school in the Far North, the students and 

teachers had to use canoes to get to their classrooms because the 

whole school campus was over flooded by the heavy rains during 

the rainy season. During the dry season students and teachers 

have to make do with dusty environments and classrooms. In fact 

some primary schools are held in peopleôs homes because 

government is unable to build classrooms. Little has changed in 

the school infrastructure in the Far North regions today where the 

illiteracy rate also remains high compared to others regions of 

Cameroon (47.5% in 2007) and a very high rate of people living 

below the poverty threshold ( 65.9%); (ECAM, 2007). The situation 
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has been worsened by the recent brutal terrorist attacks from 

neighbouring Nigeria. Overall many of the schools recently 

created by the government are for the most part ñghost schoolsò, 

all on paper with little or no infrastructures on the ground. Free 

and effective primary education will in large part reduce ignorance 

among Cameroonians which happen to be the root cause of so 

many socio- economic, health and socio ï cultural ills now 

plaguing the nation. These recommendations are necessary if 

social inequality is to be reduced or even eradicated. If not, one 

will just have to make do with the reproduction concept which is 

the nearest to our present day Cameroon society. Talking of 

achieving equality in a ñcapitalistòsociety with its inherent ills of 

class and gender divisions, alienation and other such ills, will be 

tautology. We will be back to square one again ñun eternal 

commencement.ò 
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Abstract 
The proliferation of secret cult societies in our Nigerian 
educational institutions has become a major social problem as it 
has reached an alarming stage that requires affirmative actions. 
Secret societies encourage lawlessness, insecurity, moral 
decadence, drug abuse, and indiscipline, among others. Most 
families are astonished to find out that children sent to schools to 
learn and become better human beings in the society have 
initiated themselves into cult groups. The notoriety of these cultsô 
members in our schools is well applauded that it forms a daily 
package of our newspapers. Nigeria, as a nation, has lost a lot of 
its youth through the activities of secret cult societies. Rivalry 
between them had left many dead and several others maimed 
and wounded as they sometimes use guns, charms and other 
dangerous weapons to practice their immoral activities. It 
appears that the various efforts at curbing the menace have 
yielded no result.  
 
The objective of this paper, however, is to provide Islamic 
strategies to eradicate secret cult activities in our institutions. 
Islam, as a way of life, sees cultism as an act of unbelief and 
therefore, directs its adherents to be righteous, extending love 
and peace among themselves, and people they live with. A 
Muslim student is expected to grow among the faithful and the 
pious. In conclusion, the paper calls on Muslim students to 
behave in accordance with the tenets of Islam by shunning 
cultism and always supplicate to Allah for adequate protection. 
The paper uses secondary research method such as books, 
electronic materials, and journal articles.  
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Introduction 

Cults are not a new phenomenon: they may be as old as man. A 

group is called a cult because of its behavior as some cults have 

behavioural patterns that are abusive and controlling in nature. 

History has shown that cults are a problem throughout the world, 

including Eastern Europe and Africa. In Nigeria, the falling 

standard of education has been attributed to cult activities. The 

spread of secret cults in most of our educational institutions pose 

a serious concern to both Nigerian Government and individuals. 

Universities, which are regarded and preferred as centers of 

learning have become centers of crimes as a result of incessant 

cult activities. In a nutshell, one of the greatest social crimes 

committed in our institutions of higher learning today is cultism. It 

is a social crime, which is very rampant in universities, 

polytechnics, colleges of education, even in secondary and 

primary schools. 

There are cults mostly meant for male students while there 

are some mostly for female ones. These cults are usually in 

conflicts with one another claiming many of their lives and those of 

innocent citizens. The most affected areas are the South-Western 
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and South-Eastern parts of Nigeria. Education remains a crucial 

factor in the social, economic, political and technological 

development of a nation. In other words, the greatest asset a 

nation can bequeath to her citizens is education. Unfortunately, all 

concerted efforts by the Governments at all levels in Nigeria to 

provide quality education are being trapped by cancerous problem 

of cultism. 

At any given point in time on campus, there are several 

organized and informal religious, political or social groups that will 

be recruiting students. Choosing to belong to various groups is an 

important decision in a studentôs life on campus and students 

should be able to choose a group that is beneficial and not 

harmful. Nigeria has expressed concerns about the spate of cult 

killings in her higher institutions of learning and therefore, initiated 

laws and strategies aimed at eradicating cultism. During the 

regime of former President of Nigeria, Chief Olusegun Obasanjo, 

he ordered that all tertiary institutions in Nigeria to eradicate 

cultists or risk being closed down (Egbochuku, 2009). In response 

to the order, school authorities organized lectures, seminars, 

rallies, drama aimed at sensitizing the university communities to 

the evils associated with cult practices. Parents, guardians, and 

non-Governmental organizations (NGOôs) are also not relenting in 
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their campaigns warning against the temptation of joining secret 

cults.   

Despite all efforts to tackle the problem, secret cult activities 

in the Nigerian institutions of higher learning have defied all 

solutions. This study, however, attempts to proffer solutions from 

Islamic point of view towards eradication of cultism. In an attempt 

to do justice to the topic, the study will briefly examine meanings 

of the words ócultismô, ósecret cultô, ósecret societies, before 

discussing  the emergence of cults in Nigerian tertiary institutions, 

and then look into the reasons why students join the cults. The 

problem of secret cult societies will also be discussed before 

proffering solutions to the menace from Islamic perspective. 

 

Definition of Cultism 

The word ócultismô is defined by Oxford Advanced Learnerôs 

Dictionary as a small group of people who have extreme religious 

beliefs and who are not part of any established religions. The 

Oxford Concise Dictionary of Sociology (1996) also gives the 

anthropological definition of a ócultô as óa set of practices and 

beliefs of a group in relation to a local godô. It also gives a 

sociological definition of it as óa small group or religious activists 

whose beliefs are typically secrete, esoteric and individualisticô. 
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These activities are essentially covert, disguised and are usually 

carried out behind closed doors (Rotimi, 2005).  

Ogunade (2002) also sees ósecret cultô as an enclosed 

organized association or group devoted to the same cause. It is an 

enclosed group having an exclusive sacred ideology and a series 

of rites centering on their sacred symbols. Secret cult is a 

terminology coined by a former Military Head of State, General 

Ibrahim Babangida. They have been referred to as fraternity 

before this time. 

Ogunade also observes that members of the cult commit 

themselves to oath which serves as their strong bond. Maquet 

(1971) sees secret societies as close associations, guilds, and cult 

groups with closed membership. These societies are ófraternitiesô 

established by a conjunction of purposeful intentions with a view to 

achieving specific ends. They are branded ósecretô simply because 

only few people with a special knowledge or interest can 

understand them. Offiong (1989) explains that secret societies 

make use of particular rituals, signs, and symbols which are 

unknown to non-initiates. 

Moreover, the word ócultô is derived from a Latin word cultus 

meaning óworshipô or ódevotionô. Cultist behavior has become a 

common feature among some religions in the world. In Nigeria, for 

instance, it is a common practice among some tribes. Opaluwa 
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(n.d.) describes secret cult as a set of practices, belief system or 

idea whose essence is known only to the inner members and 

excessively admired and defended even to the point of laying 

down oneôs life. Salubuyi (2008) defines a campus cult as a group 

whose operations are nocturnal, and its mission tilted toward 

debasing the essence of knowledge and inflicting terror on the 

entire institution as a community. Rotimi (2005) also defines 

cultism as óa group of people whose activities are carried out in 

exclusive locations and unusual times without being exposed to 

the uninitiatedô.  

 

History of Secret Cult Activities in Nigerian Higher 

Institutions 

Cultism was traditionally practiced among African Communities 

like the Ogboni cult among the Yoruba, Ekpe society among the 

Efik, Arochukwu among the Igbo, Adawyiya and Abogyi among 

the Gbagyi, to mention a few (Kawu, 2011). The Ekine cult can 

also be found in the Delta region, the Edo of the Midwest also 

have the Owegbe cult. Membership of these secret cults provides 

sources of status, economic, social and political security to their 

adherents. 

 The origin of the secret cults in Nigerian universities can be 

traced back to the Pirates Confraternity, also known as National 
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Association of Sea Dogs that was founded at the University 

College, Ibadan, now known as the University of Ibadan. In 1952, 

the Pirates Confraternity (also known as Seadogs) was formed as 

a protest student group and it was registered as a student 

Confraternity. The Pirates, being the first known social club in any 

Nigerian University, saw their mode of dressing as typical example 

of colonial mentality. The group also acted as a corrective organ of 

studentsô union. In this regard, being disciplinary in nature, they 

fought against all forms of injustice perpetuated either by the 

University authority or by the Studentsô Union Government. 

 The Pirates Confraternity at the University College, Ibadan 

was formed by Professor Wole Soyinka and a few others popularly 

known as G7. Professor Wole Soyinka was the first democratically 

elected óCaptainô of the society with the name óCaptain Bloodô 

(Rotimi). At the onset, the fraternity had good ideals such as 

promoting discipline, uplifting the social status of its members, 

exposing students and inspiring them to embrace virtues of 

uprightness, patriotism, and self-reliance. According to Rotimi, the 

main objectives of the Pirates are: (i) to fight non-violently but 

intellectually and effectively against the imposition of foreign 

conventions and to revive the age of chivalry. (ii) to find a lasting 

solution to the problems of tribalism and elitism (Rotimi). 
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 In 1960, a group known as óEiyeô fraternity emerged also at 

the University of Ibadan to preserve Yoruba culture as regards the 

traditional ways of healing and making things happen spiritually. It 

was subsequently registered by the authority as a cultural 

association. óEiyeô, bird in Yoruba language is otherwise known as 

óAir lordsô. Buccaneers also came into existence in 1972 as a 

break away from Pirate Confraternity. In the 60s and 70s, the 

Pirates and óEiyeô Confraternities were not known for violence as 

they socialize freely with their fellow students. They were brilliant 

youths who professed their faith without trampling on the 

fundamental rights of their colleagues and members of the public 

(Jekayinfa). They never displayed the level of cruelty and barbarity 

that has become the vogue among cultists of the present day 

Nigeria.  

 Jekayinfa observes that in history of the University of 

Ibadan, Nigeria, the bulk of the óFirst Classô and óSecond Class 

Upperô students are usually found among these groups of 

students. There were many PhD holders and lawyers among 

them. She equally reveals that Pirates and óEiyeô have students 

Magazines ï The Pirates published the óScorpion Magazineô while 

Buccaneers published the óWater Serpent Magazineô. The 

University of Ibadan provided the Confraternities with trucks and 

some amount of money for their drinks because they made the 
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óRag Daysô colourful (Jekayinfa). Professor Wole Soyinka, 

according to Rotimi, explains that Confraternities are not cults. He 

claims that Confraternity was part of the social life of the 

University, but some evil minds have twisted the original aims of 

this noble tradition that was simply one of campus life. According 

to Soyinka, the original Confraternity did not swear any oath of 

secrecy, no binding of blood and the identities of members were 

known to both students and staff (Adiamoh, 2003). 

 The Pirates (Seadogs) continued to thrive, even long after 

the founding fathers had left the University of Ibadan. 

Unfortunately, towards the end of the 1960s, the social, political 

and educational changes, which were occurring in Nigeria, began 

to affect the operations of the Confraternities. Rotimi points out the 

first notable departure came in 1968 with the formation of the óEiye 

Confraternityô at the University of Ibadan. According to Owoeye 

(1997), the óEiyeô Confraternity had sprung from the Buccaneers, 

which also sprang up from the Pirates. The other cult groups 

which were formed from the Pirates Confraternity included Black 

Eye, Buccaneers, Mafia, Black Beret, Vikings, and Dragons, 

among others. Among the female cults include Temple of Eden, 

Daughters of Jezebel, Frigrates and Barracudas, among others. In 

Nigerian Universities of today and in other tertiary institutions, 

there is now drastic change in the activities of secret cults. This 
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stared in 1982 with the emergence of the Black Axe Movement, 

also known as the New Black Movement from the University of 

Benin. 

  

Islam and Cultism 

In Islam, only Almighty Allah is worthy of worship and adoration. 

Everything depends on Him and the rules and regulations 

governing manôs behavior and livelihood on earth are given by 

Him through the medium of His Prophets. The Glorious Qurôan, 

chapter 4 verses 165 and 166 confirm thus:  

éApostles who brought good news to mankind and admonished 
them, that they might have no plea against Allah after their 
coming. Allah is Mighty and Wise. Allah, Himself bears witness 
by that which He has revealed to you that it has been revealed 
with His knowledge; and so do the angels. There is no better 
witness than Allah. 

 
Islam is not a cult but a way of life directing its adherents to work 

righteousness, extending love and peace among themselves and 

the people they live with. The Glorious Qurôan sees cultism as an 

act of unbelief. The Glorious Qurôan speaks about those who were 

given scriptures but throw it away (the Book of Allah) behind their 

backs and follow what the devils (ShayǕtǭn) gave out falsely of the 

magic) in the life of Prophet Sulayman. On these verses, Ibn 

Kathir commented that during the time of Prophet Sulayman, the 

devils used to ascend to heaven and eavesdrop on the 
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conversations of the angels about what will occur on the earth 

regarding death, other incidents and unseen matters. 

They would convey this news to the soothsayers, and the 

soothsayers would in turn convey the news to the people. The 

people would believe what the soothsayers told them as being 

true. When the soothsayers trusted the devils, the devils started to 

lie to them by adding other false words to the true news that they 

heard. The people of the Books recorded these words in some 

books and claimed that the Jinns have knowledge of the unseen.  

When Prophet Sulayman was sent as a Prophet, he 

collected these books in a box and buried them under his throne; 

and any devil that dared get near the box was burned. Prophet 

Sulayman is reported to have said: ñIf I should hear anyone saying 

that devils know the unseen, I will cut off his headò. When 

Sulayman died and the scholars who knew about Sulayman also 

died, there came another generation. The devil came to them in 

human form and said to some people of the Books ñShould I lead 

you to a treasure that you will never be able to use up? They said, 

óYesô. He said: Dig under this throne, and he went with them and 

showed them Sulaymanôs throne. They said to him: óCome closerô. 

He said: óNo, I will wait for you here, and if you do not find the 

treasure there, then kill me. They dug and found the buried books, 

and Shaytan said to them, Sulayman only controlled the humans, 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

186 | P a g e  

 

devils and birds with this magicò. Thereafter, the news that 

Sulayman was a sorcerer spread among the people, and people 

of the Books adopted these books.  

During the period of Prophet Muhammad, people of the 

Books disputed with him by relying on these books. In other 

words, People of the Books misconstrued the powers given to 

Prophet Sulayman and claimed that he owned his kingdom and 

powers to the occult science. The following Qurôanic passage, 

chapter 2 verses 101-103 clear the Prophet from this false 

accusation:  

And now that the Apostle has come to them from Allah 
confirming their own Scriptures, some of them to whom the 
Scriptures were given cast off the Book of Allah behind their 
backs, as though they know nothing and accept what the devils 
tell of Sulaymanôs kingdom. Not that Sulayman disbelieved: it is 
the devils who disbelieved. They teach men witchcraft and that 
which was revealed to the angels Harut and Marut in Babylon. 
Yet they never instruct any man without saying to him 
beforehand: óWe have been sent to tempt you; do not disbelieveô. 
From these two they learn that by which they create discord 
between husband and wife, although they can harm none with 
what they learn except by Allahôs leave. They learn, indeed, what 
harms them and does not profit them; yet they know full well that 
anyone who chose it would have no share in the life to come. Vile 
is that for which they have sold their souls, if they but knew it! 
Had they embraced the Faith and kept from evil far better for 
them would His reward have been, if they but knew it.  

 

The passage want us to understand that People of the Books put 

aside the Holy Book and preferred to follow the magic, which the 
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devil had made alluring to them having given them the impression 

that the magic was responsible for (the greatness of) the Prophetôs 

kingdom. The Qurôan asserts that while Sulayman was never 

involved in any practice of unbelief (magic), devils the source of 

magic were themselves guilty of unbelief, going after that which 

was sent to Harut and Marut, the angels at Babylon. They failed to 

realize that whenever these two angels taught black art to anyone, 

they would always give a clear warning beforehand saying: ñWe  

Despite of this warning, these people used to learn from the 

angels the art which caused division between husband and wife. 

Being a Prophet of God, Sulayman could not have been involved 

of in this kind of practice. Prophet Sulayman was bestowed 

abundance of wealth as well as extended kingdom (Opeloye, 

1996). He was also granted knowledge and wisdom surpassing 

that of his father, Dawud as evidenced by the Qurôan 27 verses 78 

and 79. Above all, he is described as a Prophet excellent in Godôs 

service and enjoyed nearness to God according to the following 

Qurôanic verse: ñWe gave Sulayman to Dawud; and he was a 

good and faithful servantò (Qurôan 38: 30).  

Moreover, elements of secret cult appeared during the time 

of Prophet Muhammad when he was bewitched, to the extent that 

he found himself doing strange things. For instance, he thought he 

had relations with his wives whereas he did not. A Muslim scholar, 
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Sufyan regarded this type of magic as the worst type of cultism 

when it gets to this stage. The Prophet, therefore, sought for 

Allahôs protection against this and he was protected through the 

medium of two angels sent to him. ôAishah is reported to have 

narrated that: 

 

The Prophet was bewitched and he imagined himself doing 
things that he had never done. One day, he appealed to Allah 
when he was with me. He told me that Allah had informed him 
about what he had asked. When I asked him what that was, he 
replied, óTwo angels came to me, and he narrated the whole 
story (Bukhari in An-Naysaburi). 
 

 
It was reported that a Jewish lad, Labid ibn Asam, who was 

serving the Prophet took his comb and cast a spell on it. He then 

put it in the well called Thurwan of the tribe Zurayk. Consequently, 

the Prophet fell ill; his hair began to fall out and he imagined that 

he had relationship with his wives, when he had not. He would 

taste something and he would not recognize it. One day, while the 

Prophet was sleeping, two angels came and revealed to him what 

to do to relief himself of the suffering. When ôAishah requested the 

Prophet to make it public, he replied: óAllah has cured me and I 

hate to spread (the news of wickedness to any of the peopleô (Ibn 

Kathir, 10: 645-646). The Prophet was enjoined to recite the last 

two chapters of the Qurôan (Chapters 113 and 114) for protection. 
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The Prophet also encouraged Muslims to recite these two 

chapters, mornings and evenings, to protect themselves from the 

evils ones such as cultists. 

 

Muslim Students and Menace of Secret Cult Activities 

 

Students are attracted to cultist groups for a variety of reasons. 

Rotimi opines that the social atmosphere prevailing in Nigerian 

Universities provides an inspiring environment for secret cults to 

thrive. According to her, these may include lack of virile student 

unionism, erosion of the traditional academic culture, absence of 

intellectual debates and all other activities that are components of 

traditional campus culture. Students join cult in order to have their 

sagging egos to be boosted. Others join in order to have a sense 

of belonging and the need to be well connected. Other still join 

because of need of financial assistance, to secure girl friends or 

for self-protection. Secret cult seems to have special attraction for 

youths from broken homes, and destitute who have flexible minds 

(Rotimi, 2005). 

 Moreover, studentôs participation in cult activities may be 

influenced by parentôs involvement in similar activities. Parents 

who are members of secret cults will not see anything wrong in 

their childrenôs involvement in cultism. Motivation for joining cults 
 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

190 | P a g e  

 

may also come from peer groupôs influence. Some students join 

cultism because their friends are members. In some institutions, 

some administrators and lecturers are members of secret cults. 

These students are therefore, sometimes used against other 

members of the community to promote their selfish interests. The 

cults target the children of affluence. These children may like to be 

identified with powerful people on campus and thereby carried 

away by the activities of the cult. 

A Muslim student, being a person who has embraced Islam, 

is expected to follow the teachings of the Glorious Qurôan and 

Traditions of Prophet Muhammad. It would be very sad to see him 

being a member of secret cults. However, he may be confronted 

by the activities of the cultists that create a siege and fear on 

school campuses. This fear could be ignited out of the effect of 

inter and intra-cult clashes that sometimes left many students 

wounded, maimed or killed; expulsion, incarceration and 

rustication of both innocent and guilty students; strangulation of 

academic activities, loss and killing of some lecturers and loss of 

infrastructure and other resources. 

 A Muslim student that is exposed to this kind of situation 

will feel unsecured. This poses a great challenge to the 

educational, moral and psychological progress of a Muslim 

student. Cultism encourages lawlessness, insecurity, moral 
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decadence, drug abuse, indiscipline and decline of productivity. 

Lecturers who insist on merit for passing examinations are openly 

attacked and disgracefully beaten up or killed. Zimbardo and 

Wang posit that the most extreme form of social influence can be 

seen in the way cultists recruit, indoctrinate and retain members. 

Cultism provides a new substitute family and friendship network. 

Cults often instill phobias of terrible things that will happen to a 

person and others you care about. One is expected to live a life 

according to the strict rules and mandates of the group. The initial 

reasons for joining the group may be laudable, but this is aimed at 

exploiting and alluring new members. They tend to recruit people 

who are in transition stages of their lives such as newly admitted 

students. 

 In other words, our institutions of higher learning that ought 

to be ideal places for the training of minds have become war 

zones where cult groups unleash terror in the community. From 

the beginning of the 1980ôs, the activities of Confraternities 

became virulently violent and secrecy became their ways of life. 

Their activities included dealing with any non-members who 

snatched a memberôs girl friend or boyfriend in case of female 

cultists. Their activities also included settling lecturers in cash or 

kind. From this period on, secret cults sprang up in the country 
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with their activities assuming more devastating and dangerous 

proportions. 

 It is impossible to accurately document the amount of crime 

resulting from secret cult activities. It is reported that secret cult 

violence occurred at the University of Nsukka in 1985, when a 

non-cult student incurred the wrath of another student, who is a 

cult leader, for snatching the latterôs girlfriend. It was also reported 

that a student of the University of Port Harcourt was beheaded 

during a feud between cult members in 1991. In 1993, fifteen 

students of the University of Port Harcourt were jailed for terms 

varying from five to thirty years for belonging to secret cults. They 

were jailed by miscellaneous offences tribunal which sat in Enugu, 

Anambra State. At the Delta State University, Abraka, the 

activities of secret cult groups resulted in the death of a Principal 

Assistant Registrar and his wife. Two secret cult groups ï the 

Black axe and the Buccaneers were engaged in war. 

 On July 10, 1999, cultists stormed a male hostel at Obafemi 

Awolowo University, Ile-Ife, Osun State and brutally murdered five 

students. At the University of Jos, Plateau State, it was reported 

that two undergraduates were shot dead when some cultist groups 

engaged in a battle of supremacy during the óMiss  UniJosô 

competition while they were deeply asleep. At the University of 

Ibadan, Ibadan, the Chief Security Officer was brutally killed by 
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cult members in the presence of his family. At the Ondo State 

University, Ado-Ekiti, in 1997 now Ekiti State University, Ado-Ekiti, 

a final year Banking and Finance student was killed in his hostel 

for renouncing cultism. 

 It was reported by Salubuluyi (2008) that some cult 

members of Delta State University, Abraka, Delta State carried out 

a mass destruction of some parts of the campus on September 7, 

2002. The Vice Chancellorôs lodge was burnt in the process. On 

August 5, 2002, a 300 level student of Economic Department, who 

happened to be the only child of his parents, was reportedly shot 

dead and slaughtered at Dalimore area of Ado-Ekiti, Ekiti State 

and the source of the crime was traced to cultists (Rotimi, 2005). 

In 2003, a building at 32 Omokaro Street, Benin city was set 

ablaze by the cultists. In the past few years, our Universities, 

Polytechnics and Colleges of Education nationwide have 

witnessed serious conflagration as a result of cult activities. Some 

of the characteristics of the present day cults, according to 

Jekayinfa (2002), are: 

 

ü Illegal possession of firearms 

ü Drug abuse 

ü Violent crimes like armed robbery 

ü Sexual harassment 
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ü Killing of innocent students, academic and non-academic 

staff 

ü Extortion, threats, physical attacks, blackmail and other 

inhuman practices 

ü Factional struggle and war of supremacy culminating in 

bloody clashes between the cult groups. 

 

Islamic Strategies for Eradication of Cultism 

 

Over the years, various attempts have been made to deal with the 

problem of secret cults. These attempts have included passing 

appropriate decrees and enacting legislations deemed appropriate 

to stamp out secret cults. In other words, secret cult activities in 

higher institutions of learning in Nigeria today have become social 

problem. Therefore, there is urgent need to eradicate it. 

Islam has solutions to all problems facing Nigeria. The 

beauty of the Islamic culture is that its regulations are majorly 

proactive. Islam prefers to nip a problem in the bud rather than 

watching until the problem is entrenched or escalated, and 

afterwards start taking a fire brigade approach which has never 

worked. Islam, for instance, will not focus on poverty alleviation or 

reduction; it will rather prescribe a formula that can effectively 

prevent occurrence of poverty. Neither would it watch until a 
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society is inflicted by HIV/AIDS or any water borne disease before 

a prescription is offered. That does not mean that Islam has no 

treatment for a myriad of ailments or problems that inflict man. For 

example, honey is prescribed as a cure to some ailments such as 

stomach upset, injury, and eyesore, among others (Al-Qurôan 16: 

66). The Islamic solutions to cult activities would be put under two 

subheadings; 

 

The Role of Muslim Family 

 

In modern day Nigeria, the family influence has greatly reduced as 

the average family has failed in its function to provide a solid moral 

foundation for children. Consequently, children are weakly 

prepared to resist negative peer group influences which they daily 

encounter in their interaction with others. Offiong (1989) has 

observed the inability of the modern family to equip the children 

with effective socialization to conform to acceptable cultural 

norms. He observes further by addressing mothers:  

They (women) are contented with sending them (children) to 
lesson teachers when the school hours are over. Thus robbing 
them of the opportunities to be genuine children with time to play, 
mix with nature and be creative (Offiong, 1989). 

 
Islam advises parents to give good advice (Nasihah) to their 

children by finding time to talk with them frankly. Parents should 
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never live with the illusion that they will be kids all their lives. Thus 

good advice should be given to them from childhood. The example 

of this is recorded in the Qurôan when Luqman offered Nasihah to 

his son: ñBehold! Luqman said to his son by way of instruction: óO 

my son! Join not in worship (others) with Allah, for false worship is 

indeed the highest wrong doingò (Al-Qurôan 31: 13). He then went 

on to other lifeôs priorities as observing prayer (Salah), enjoining 

the good, forbidden the evil, shunning pride and arrogance and 

being good at all times (Al-Qurôan 16-21). Prophet Muhammad 

also gave Nasihah to Abdullah bin Abbas while he was a young 

boy. 

 Parents must also show love and compassion to their 

children, otherwise they will seek them outside the home. The 

atmosphere of love is necessary in the grooming of an emotionally 

balanced personality and optimistic child; otherwise, gloom and 

pessimism will be his lot. It was reported that Prophet Muhammad 

kissed Hasan bin Ali (his grandson), while Aqraô bin Habis At-

Tamim was sitting beside him. Aqraô said, ñI have ten children and 

I have never kissed anyone of themò. The Prophet cast a look at 

him and said, ñWhoever is not merciful to others will not be treated 

mercifullyò (An-Naysabury, n.d.). As far as possible, children 

should be given equal treatment in demonstration of love and 

affection as well as in giving gifts and provision.  
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 Training the child is not just about instruction but as well as 

setting example. Setting example leaves a most profound effect 

on the formation of the childôs personality. The Parents who lie at 

the slightest prompting will likely groom their children into 

compulsive liars. Parents should not only set the best possible 

example for their children to emulate but also remember to hide 

their own weakness and faults from them. For example, the father 

who smokes should endeavor to drop the habit but in the 

meantime, he should not smoke in the presence of his children so 

that the children do not grow up to imitate him. Parents who 

regularly pray and recite Qurôan will notice that their children will 

pick up the actions of prayer at a young age. Thus, parents should 

cultivate the habit of doing positive things with a consciousness 

that they are affecting their children for the good. This is the 

foundation of education, which the parents owe their children, and 

Allahôs Messenger said, ñA father gives his son nothing better than 

a good educationò (Mudathir and Sanuth, 2000). 

 Parents should make their children grow among the faithful, 

truthful and the pious as this will enhance their Islamic sense of 

socialization. To take good care of, and show compassion toward 

children is one of the most commendable deeds in Islam. When 

Muslim parents fulfill their parental obligations by raising their 
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children among the pious and faithful adequately, the childrenôs 

socialization to the Islamic environment will be successful. When 

children are raised among the pious, it will provide an enduring 

foundation for the peace of the family, society and nation in 

general. Evils and vices in the society will also be brought under 

control or removed totally (Ayuba, 2011). 

 

The Role of Muslim Community 

 

As a matter of duty, the Chief Imam or the Amir (Muslim Students 

President) should use any occasion to guide the Ummah (Muslim 

Community). Given the dynamism of the Muslim Community, there 

are always fresh issues to discuss on which members of Ummah 

would like to understand the stand of Islam. Such issues include 

cultism, taking of interest (riba), begging, Boko Haram. As 

members of Muslim Community are anxious to understand the 

position of Islam on these issues, the Imam or Amir should take 

the opportunity of any ceremony or gathering to guide them. 

 Preaching all the time is what Imam or Amir should 

emphasize on any given occasion. That was the practice of 

Prophet Muhammad which was the practice of the Prophets 

before him. Prophet Yusuf preached to his prison mates when he 

was approached to interpret dreams for them. Even a bird called 
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Hudhud in the palace of Prophet Sulayman did preach Tawhid on 

one occasion. The Qurôan confirms thus: 

Verily, I have abandoned the religion of a people that believe not 
in Allah and are disbelievers in the hereafter. And I have followed 
the religion of my fathers, Ibrahim, Ishaq, Yaóqub and never could 
we attribute any partners whatsoever to Allah. This is from the 
grace of Allah to us and to mankind, but most men thank not (Al-
Qurôan 12: 37-38). 

 
I found a woman ruling over them. She has been given all things 
that could be possessed by any ruler of the earth and she has a 
great throne. I found her and her people worshipping the sun 
instead of Allah, and Satan has made their deeds far-reaching to 
them and has barred them from Allahôs way, so they have no 
guidance. Why couldnôt they worship Allah who brings to light 
what is hidden in the heavens and the earth and knows what you 
conceal and what you reveal. No deity is worthy of worship 
except Allah, the Lord of the supreme throne (Al-Qurôan 27: 23-
26). 

  

Conclusion 

 

We have established from our discussion so far that cultism is a 

social crime and the activities of cultism are sometimes laden with 

blood. Weôve also revealed that many people have been killed and 

maimed through the activities of cult activities. We recommend the 

following: 

ü A Muslim student should always seek Allahôs 

protection against cultism. 
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ü He should imbibe the spirit of Godôs consciousness 

and perseverance in good conduct (At-Taqwa). 

ü A Muslim student should always be in company of 

good friends. 

ü He should attend the orientation programmes being 

organized by the school authourity and those of 

Muslim Students Society of Nigeria (MSSN).  

ü He should be courageous to report any secret cult 

activities to the University authourities. 

ü Dress Code Committee at various schools and 

universities should intensify effort to identify and 

punish any student caught violating the order. 

ü Mosques, churches, school administrators and the 

society at large must fuse efforts to curb cultism. 

ü The Committee of Vice-Chancellors of the Nigerian 

universities must adopt a common approach to 

solving the problem of cultism. It will involve a 

thorough investigation into its causes and 

strengthening of administrative powers to eradicate 

it. 

ü Efforts must be made to strengthening the police and 

law enforcement agents for security of Nigerian 

masses. 
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Youth and National Development: A Quest for Social and 
Ethical regeneration in African Society 
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Abstract 

The focus in this paper is to investigate, identify and foster the 
faith needs of the Youth for character building, meaningful 
integration, acquisition of empowerment skill and national 
development in this new millennium. Observations reveal that the 
youth are bad  today, not only because of the negative societal 
influences but because some homes  and other relevant 
stakeholders have failed in their primary roles, particularly in the 
inculcation of socio-cultural values to the affected youth . 
 
This paper ,therefore , examines  unique developmental  
challenges confronting the youth such as :  identity formation ,the 
factors influencing  youth, tasks and concerns  for them to be  
achieved  in the society. More importantly, biblical perspective 
regarding the position of the youth for national development in 
the context of modern society is equally examined.  
 
Attempts are also made to shed some light on the impacts of 
various stakeholders in the mobilization and   nurturing of youth 
for leadership. The paper is reinforced by the Erickson Theory of 
Psychosocial Development of Youth in every stage of life with a 
view to enhancing quality of life of the youth and as well 
revamping   society from moral debility. 
 

Keywords: Youth, Development, Social and ethical regeneration, 

African society 
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Introduction  

All over the world the youth is an integral part of the society without 

them the survival is practically impossible .It is therefore very 

important that the awareness and acceptance of the need to 

mobilize the creativity, vision, and unique perspectives of young 

people for the present and future development of our nation are 

created and maintained (Ojerinde, 2010:1). There are ethical 

challenges as evidenced in the myriads of social and moral 

problems experienced everywhere in the world. Nigeria and indeed 

other commonwealth nations have their own share of these 

problems. A day hardly ever passes without  some media  reports 

of neither ethno-religious conflict, examination  leakages, student 

unrest, secret cults, sex abuse, certificate forgery, drug abuse or 

other cases of  indiscipline across  the  country .Going into any of 

these actions  youths are found in the scenario .The observation of 

Abogunrin (1986) in this respect may worthy of note that , we live in 

a topsy-turvy world in which religious values and moral standards 

are regarded as irrelevant and meaningless for this scientific age. 

This observation was corroborated by Ejiogu (2000) when he 

comments on youth in Nigeria  that:  

 

 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

206 | P a g e  

 

Particularly since the mid 1980s, this country has been sliding 
dangerously into a bottomless pit of moral decrepitude. Every 
other Nigerian is fast losing faith in himself/herself, in her/his 
neighbours, and in the fatherlandéIt is no longer necessary to 
study hard for examination since it is easier to buy fake 
certificates and testimonials from Oluwole street behind Tinubu 
square in Lagos or in some fairy `Torontoô (Ejiogu 2000:6). 
 
 

In fact one`s heart is usually troubled as one considers the series 

of uncertainties of the youth that roam  the streets for lack of gainful 

employment and unstable academic sessions resulting from 

incessant closure of schools, colleges, and universities for one 

problem or the other. However, it is observed that more than half of 

the World`s population is below the age of 25, and 29% are 

between the age of 10 and 25; 80% of these live in the developing 

countries (Aylward Shorter, 1996:103 cited by Aloy). According to 

Aloy (2001) ,in  Africa , youth constitute  50%`of the  population 

.The fact ,therefore , is that the youth ensure the  continuity of a 

country ,of a church ,tradition, customs and values of their people 

into the next generation (Aloy,2001:28).Thus the youth 

development process of this nature inclines to support young 

persons in developing the ability to analyze their strengths and 

weaknesses, set personal and vocational goals, and have the self-

esteem, confidence, motivation and abilities to carry them out. 

Besides, the ability to guide or direct others on a course of action, 
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influence the opinion and behaviour of others, and serve as role 

model (Wehmeyer,  Agran, &Hughes, 1998 cited by 

Ojerinde,2010:1). This essay identifies peculiar characteristic 

features of the youth from the Biblical perspective in order to serve 

as a source of stimulation, enthusiasm and model of standpoint for 

modern generation.  In fact, Christian religion has been selected 

here from among many religions that have been established in 

Commonwealth nations .This is not a discrimination but a necessity 

for in-depth investigation on youth. However, the same argument 

applies to other religions namely, African Traditional Religion and 

Islam. Also, the study is reinforced by Erikson`s Theory of 

Psychosocial Development that has afforded a valuable imports 

from the earliest days to the young adult. The Theorist highlights a 

number of psychosocial stages that require proper attention and 

monitoring in nurturing the youth for culturally healthy life .Thus 

each stage involves  a unique  developmental challenge or conflict 

which is resolved as a result of others` responses to  and which 

shapes the attitudes  that one  takes into life. 

 

 
 Conceptual Discourses 

Who are the Yo Socrates, opines that the greatest thing a human being could do 

was to know oneself .It is therefore important that we help youth to 

know who they are before they care to choose a way of life for 
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themselves .It is also incumbent upon adults to know who the 

youth are before they opt to help them choose their vocations in 

life (Aloys 2001:27). The terms youth, adolescence, teenager or 

young person are interchangeably used. Youth generally refers to 

a time that is neither childhood nor adulthood, but rather 

somewhere in between. The Chambers  Twentieth Century 

Dictionary (2008) defines youth as a state of being young, early 

life, the period immediately succeeding childhood, an early period 

of existence, a young  person.` It is clear that the Dictionary fails to 

give a delimitation. The concept can be examined from  varying 

perspectives such as  from  physiological,  biological, 

demographical and cultural .Defining youth is a big task because 

there is no international consensus on what the term connotes or 

a clear-cut indicator such age intervals to define it. As youth in one 

country will depend on a variety of political and cultural factors 

.Thus flexibility of interpretation is essential in overcoming the 

difficulties of age definition.  It is equally significant to 

acknowledge that young people may not  be seen as single 

demographic unit, but must be  considered as a broad category  

encompassing many specific subgroups, which might require  

specifically targeted policies. Physiologically, youth are young 

adults who are relatively mature in thoughts and deeds, and who 
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are capable of setting in order their potentialities towards the 

growth and development of their society.  

Biologically, youth stage is the stage during which certain 

physiological changes occur such as the development of 

secondary sexual characteristics .This is the period when girls 

experience menarche and boys experience seminal emission. This 

period has always been accompanied with stress most especially 

in the area of sex education and discipline. In socio-cultural milieu, 

youth is the stage during which boys and girls are faced with 

certain problems of adjustment both to self and to the society at 

large.   Youths are young males and females who are medically 

and highly spirited and enthusiastic to effect desired changes in the 

society.  The United Nations (1995) defines youth as people aged 

between 15 and 24 and young people as people aged between 10 

-19. For the sake of consistency and to facilitate comparisons 

across national borders, United Nations` definition is hereby used.  

Development: The word development is an ambiguous concept, 

ambiguous in the sense that, it means different things to different 

people. The emphasis that is laid on what constitutes development 

to one society may not necessarily be the same emphasis that 

another society will focus on. There has been a controversy 

between the Economists and other social science scholars as to 

what constitutes development. The economists lay emphasis on 
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the investment in per capital income. Agriculturalists see increase 

in agricultural output as explaining development. It is obvious that 

all these cannot be divorced from development, but they cannot be 

taken as the sole ingredients and variables for measuring 

development. However, Dudly cited by Mabogunje (1981) states 

that there is more to development than emphasizing on the 

agricultural output or increase in per capital income. In throwing 

more light on the above observation, Mabogunje cited further that: 

Development as involving not only economic growth but also  

conditions in which people in a country have adequate food and 

jobs and the income inequality among them is greatly reduced. He 

goes further to submit that the questions to ask about a country`s 

development are four: What has happened to poverty, 

unemployment, inequality and self-reliance? It connotes that if all 

these cardinal features have been undertaken effectively in a 

country, then development can be said to have taken place .In the 

context of this paper, development shall be  defined  as a situation 

where the relative position of the masses vis-à-vis  that of the elite 

is improved. Besides, that widespread poverty, unemployment and 

destitution become intangible in the society .To put it  differently, 

the concept can still be explicated as human conditions which will 

permit each  individual and, in general, the human community to be 

masters of their own destiny and of their own integral improvement. 
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Challenges Facing Youth Mobilization in African Society 

 

One most veritable gauge to measure the progress of any nation is 

the degree of her commitment to the physical, spiritual, intellectual 

and technological developments of her youth. Obviously, youth 

constitute the glory of a Nation (Ogungbemi, 2001:12). This 

assertion is further strengthened by Remdex (1989) quoting 

Odumegwu Ojukwu that, no nation can grow above its youth. The 

implication of this is that youth are the yardstick for measuring the 

growth and development of any nation. However, it is heart-rending 

that the welfare package, ethical orientation and development of 

youths in African society have fallen short of expectation. The 

impression created so far is that government is indifferent to the 

plight of the youth. Leadership problem has adversely affected 

human and natural resources such as unstable political 

environment, insecurity of lives, unstable academic sessions 

resulting from incessant closure of school, colleges, and mass 

unemployment. Constantly, youth are the first victims of starvation 

and peril. 

It is important to stress the fact that socialization of the 

individual begins in the home, and it continues largely under family 

domination during the individualôs impressionable years. So, there 

is no denying the fact that the home provides the most decisive 
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mould for the individualôs personality and social skills, the 

consequences which persist throughout life. Gbadamosi (1996) 

affirms that members of the family make necessary inputs in the 

upbringing of the child. However, the basic life conditions change 

and its institutions adjust to them. This has reflected in the 

changing roles of the family through introduction of western 

education, technological advancement and modern electronic 

gadgets. Starting from the age of one, a child begins to learn how 

to live alone compulsorily in a situation where both husband and 

wife are government workers. The husbandôs work can move him 

away from the family sometimes to distant places from whereby 

he comes home occasionally and this makes the father to 

disregard the expected roles. Besides, many educational, 

religious, recreational and other social functions hitherto 

performed by families have drifted rapidly into the hands of 

teachers, house maid, and day-care centres exclusively outside 

the homes.  

Onyehalu (1988) commenting on the changing role of the 

family on youth development, he   states that in  this new heritage, 

social order is bound to influence, hammer negatively, the 

behavior and life style of our youths. He goes further to say that 

there seem to be more cases of social maladjustment and psychic 

disorders today than in the past when intimate child rearing 
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prevailed. This is as a result of leaving children to working out 

many personal problems alone or with inadequate or damaging 

peer group guidance. Gbadamosi (1996) sums up the message  

inter alia that: 

 
This kind of social distance usually resulting into boys regressive 
in-kemptiness and rude manners, girlôs regressive silliness and 
irresponsible because they strive to achieve emotional 
emancipation from parents, secure initiation into moves of adult 
groups; and satisfactory hetero-sexual adjustment ( 
Gbadamosi,1996:3-4). 
 
 

The adverse effects of all these lackadaisical attitudes of 

government, parents, teachers in public and private schools on 

youth cannot be over-emphasized. A visit to most of the penal 

institutions such as police station, court of law, remand homes and 

prisons has revealed that most of the criminal activities in the 

society are perpetrated by youth. The youth engage in such 

wicked dealings as drug addiction, oil bunkering, hired assassin, 

forgery, arson, secret cult, ethno-religious fanaticism, 419 

syndrome among others. All these activities are inimical and 

detrimental to the upliftment of the society. Then, if the situation 

should continue unabated, then it connotes that the youth who are 

supposed to be a dominant force for national development have 

otherwise turned to be social deviants. Hence, the need for this 

commonwealth commemoration conference on the theme: A 
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Young Commonwealth, is appropriate and timely to awaken the 

government agents, families, school teachers from their slumber. 

In sequel to this, various stakeholders would be alive to their 

responsibility most especially in educating the youths to ensure 

proper development in African society. 

 

 
Biblical Perspective on the Position of the Youth  

At every stage in life, man has his peculiar characteristic features. 

For instance, the youthful stage is unique with distinct 

peculiarities. These are some of the general characteristics of the 

youth from the biblical perspective such as : Fearless and Strong 

(Prov. 20:29, Isa. 40:30, 1 Jn. 2:14), Devoted and Zealous (1kgs. 

18:12, Jer.2:2, Gal. 1:13-14), Inexperience (1 Sam. 17:33, 11 Chr. 

22:5 Jer. 1:6), Sinful and Foolish (Job 13:26, 1sam 2;17, 

1kgs.12:8-15, Ps. 25:7, 2 Tim. 2:22), Lacking in knowledge and 

Judgment (Gen 37:2-11, Prov. 1:4, Prov. 7:7). Youth are 

purposeful with great determination in their pursuit and they are 

not easily discouraged. Also they do not want to be cheated, need 

to be recognized and appreciated. 
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The Role of the Youth in the Judeo-Christian Tradition  

There is a clear position in the Bible that youthful age occupies a 

central role in manôs life. The youthful period is associated with 

much energy and strength that hinge on major decisions which 

affect their life either positively or negatively. The Book of 

Lamentation 3:27 states that, it is good for man that he bears the 

yoke of his youth. It implies that the youth have a lot of vital 

responsibilities and decisions that determine the shape of 

adulthood. There are illuminating instances in the Bible where the 

youths demonstrate and effect positive transformation in the lives 

of the people of Israel. For instance ,  Joseph was seventeen 

years of age when he was sold as a slave to Potiphar (Gen. 37:2), 

and he  earnestly valued his personal integrity to the extent that 

God brought him from prison into a palace. He reserved, protected 

and transformed his generation from being destroyed by famine.  

David is another example in the Bible, he delivered the people of 

Israel from the Philistines, and Israel came to the limelight in 

international polity.  As a youth, he played piano for Saul to 

assuage him of   his mental disorder (para-madness). Also worthy 

of mentioning   is Josiah, a great reformer like his great 

grandfather, Hezekiah. . Josiah was sixteen years of age when he 

discovered the Book of the Law in the Temple and he was twenty 

six years of age, when he restored the Temple and the Passover 
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(II Chr. 34:8:35).  Jeremiah as a youth  prophesied to the nation, 

when he tried to escape his prophetic call in Jeremiah 1:4-6,  God 

told him not to say, `I am a Youthô ,God said He would be with him 

(Jer.1:7-8). Saint Paul was a remarkable mentor and monitor of 

the youth, knowing fully that they are indeed the future 

generations. Paul wrote three letters to two young men whom he 

had trained for ministry. These letters are: 1& 2 Timothy and Titus 

which are otherwise called the Pastoral Epistles. These letters 

were written to encourage the youth and make their usefulness 

known to themselves and to the elders at large. Timothy was 

encouraged not to look down on his age and that he should 

behave like an elder and let no one despise him as a youth. The 

unique roles played by various youths in the Bible are very 

significant and it will continue to be a source of stimulation, 

enthusiasm and model for modern generations particularly in 

African society.  

 

Stakeholders Required in Nurturing the Youth for Nation-

Building 

In nurturing the youth for national development Ojerinde (2010) 

identifies eight major stakeholders that need brief emphasis here: 
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Parents: Parents are the first teachers of their children and they 

provide the foundation on which the social, emotional, intellectual 

and spiritual well-being of future generations rest. Parent, as the 

primary caregivers, are in position to nurture culturally healthy 

youth by providing a loving, healthy and supportive environment 

for each child to grow and achieve fullest potential from prenatal 

through adulthood. 

 
Youth: A culturally-healthy youth suppose to take an active 

interest in learning his heritage and assume responsibility for his 

role as a member of the family and community in which he lives. 

 
Communities and Organizations: Society and organization like 

Churches, Mosques and Non-governmental organization (NGOs) 

are part of the stakeholders that must provide a healthy and 

supportive environment that could reinforce the values and 

behaviour of the youths for future generations. 

 
Educator: These include teachers, administrators, aides, 

counselors, chiefs, state men, elderly people among others are all 

responsible for providing a supportive learning environment that 

reinforces the cultural well-being of the student in their care. 

 
Schools: Schools are also major stakeholders that help to nurture 

culturally-healthy youth through providing developmental and 

appropriate curriculum that take into account the cultural variability 
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of the social, emotional, intellectual and spiritual needs of child 

and community. 

 
Social welfare agencies\Youth services: Youth services, 

juvenile justice agencies and other relevant agencies should 

provide a supportive policy, program funding, environments that 

encourages local initiative in the application of traditional 

childrearing and parenting practices in various ways. 

 
Researchers: Researchers can nurture culturally-healthy youth 

through effective identification and utilization of their expertise to 

enhance the quality of data gathering as well as the data itself. 

Research plans and research results for review by a locally 

knowledgeable group of people and abide by its recommendations 

to the maximum extent.  

 

General public: All citizens must assume greater responsibility for 

nurturing the diverse traditions by which each child grows to 

become culturally healthy human being. The general public needs 

to treat children and youth from all backgrounds with honour, 

dignity and respect and involve them in the activities of everyday 

life (Ojerinde, 2010:25-29cited Alasca Native Network 2001). 

 

S. Awoniyi 
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Erikson Theory of Psychosocial Development and its Positive 

Influence in Nurturing the Youth 

The step towards meaningful mobilization of the youths for 

national development has several dimensions. In part, the 

government should re-invest in our youths to enable them serve 

the purpose of our beloved African society with a view to 

revalidating the positive side of the society. All the stakeholders 

must be responsive to the special needs of the youth at every 

stage of life such as psychological, physiological, sociological, 

economical, cultural or educational areas. Different approach of 

interactions with the youth will definitely go a long way in 

harnessing their leadership potentials. As demonstrated by 

Erikson (1968), recognizing the changing needs of youth at every 

stage of life is so vital. This research is theoretically informed and 

inspired by the Eriksonôs Theory of Psychological Development. 

Erikson was committed to the idea that psychological development 

holds the key to understanding life-span development of the youth. 

Erikson postulates that there are developmental changes at each 

stage in life even in adulthood. Erikson submits that human beings 

have the potential to solve their conflicts and anxieties as they 

develop, painting a more optimistic picture of development. 

Erikson Theory is built upon the idea that human beings do 
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encounter a number of psychosocial stages that require specific 

attention in the following order: 

 

The first stage of Erikson theory is designated as trust versus 

mistrust: This stage explains the experience that people face in 

the earliest days of life, that is, trust versus mistrust from the 

movement of birth until early childhood. Erikson submits that the 

infant depends almost entirely on its parents, especially on the 

mother, for food substance, and the satisfaction of its needs. The 

cry of the infant call for attention, and if such attention is given in a 

consistent way then the infant begins to grow in security and trust. 

However, if the cares given is erratic, inconsistent or uncaring, 

then there is an attitude of insecurity developed. He therefore 

postulates that this basic attitude is taken into life as it progresses, 

unless some reformation is encountered in later experiences. 

Thus, consistency of responses brings security, inconsistency 

brings insecurity and suspicion. At the earliest days of life parents 

as one of the cardinal stakeholders should be consistent in caring 

for their children in order to foster trust and grow in security. 

 

Erikson and the stage of autonomy versus shame and doubt: 

This stage is faced when the infant, in early childhood, begins to 

gain some control over itself, its body mobility and the eliminative 
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functions associated with toilet training. The Theorist explains 

further that the developing infant begins to explore some 

expanding limits on its world, its ability to move, and exert some 

control of will in its life. Erikson intimates that encouraging 

responses from parents and those around allow a full 

development of autonomy, but if those around are quite restrictive 

and impatient, then they may create a sense of shame and doubt 

in the child.  

 

Erikson and the stage of initiative versus guilt: This stage 

covers the period of time when young pre-school child continues 

to expand the range of motor skills and its power of imagination. 

Once again, consistent encouragement would bring positive 

formulation of the idea of initiative, while restrictive punitive 

parenting or care promotes guilt and a passive approach to life 

generally. 

 

Erikson and the stage of industry versus inferiority: This stage 

is termed as industry versus inferior stage. This level corresponds 

to the primary school years up to puberty. The increasing interest 

in the various skills associated with learning to read, write and 

calculate leads to achievement. Then, if this achievement is 

encouraged by the recognition of teachers, parents and significant 
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others it will enhance industry. Where discouragement occurs, 

then a sense of inferiority or a feeling of an inability to cope with 

life will be developed. 

 
Erikson and stage of identity versus role confusion: This 

stage is known as identity versus role confusion. This corresponds 

with the adolescent years of a young person's life. Security in a 

child is the most important aspect of preparation for identity 

formation as an adolescent. The tasks to be achieved here 

include: acceptance of body changes and the emerging 

awareness of sexuality; forming appropriate relationships with 

peers of both sexes; accepting of role appropriate to age and sex; 

acquiring moral concepts; values and attitudes that allow one to 

contribute to the surrounding society; learning how to deal with 

adult issues such as socially accepted drugs; money 

management, possessions and responsibility; building work plan 

and independent decision making. From this, the young person 

begins to formulate ideas for his or her own role in life. 

Interestingly, if the adolescent encounters these with the support 

of adults, a positive identity will be developed. However, if the 

adults push too heavily a particular approach or role in life, this is 

likely to meet with some resistance and confusion for young 

person. 
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Erikson and the stage of intimacy versus isolation: At this 

juncture, the issue of relationships in life faces the young adult. 

This is the challenge of finding the appropriate way of relating with 

others and in a way that he brings with it ease. Erikson describes 

intimacy as finding oneself yet losing oneself in another. He 

explains further that young adult faces the following issues as part 

of normal growing up such as: selecting a settled way of life, 

selecting a partner for life, being able to live closely with another 

or others, stabilizing career choices in a meaningful way, 

managing day-to-day life tasks, setting up a family and having 

children, taking on civic responsibilities, finding good friends and 

being able to relate to them, managing stress and conflict. All 

these require positive support, attention and remediation. 

 
Erikson theory and middle adulthood: The stage is generation 

versus stagnation. He explains this level as the challenging crisis 

for the middle adulthood, through which they should contribute 

their time, energy and efforts by accompanying them, through 

mentoring them as they negotiate the stages already discussed. 

Erikson opines that this is a normal stage of personal life span 

development, that is, contributing to society in a positive way; 

whereas, to contribute would bring with it a feeling of stagnation, 

of not getting anywhere in life. 
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Erikson theory and adulthood: The stage is regarded as the 

level of integrity versus despair. This is the final crisis as 

propounded by Erikson's theory of psychosocial development. In 

these years people look back and evaluate what has been 

achieved, what people have done with their lives? The integration 

of this hopefully brings a sense of integrity, a sense of a life well 

spent, but if people become aware of failing to resolve the past 

crises people will be filled with a sense of doubt, gloom and 

despair (Erikson, 1968:5-63). 

 

 
The Way Forward for Nurturing the Youth for National 

Development  

The Theory of Psychosocial Development of the Youth postulated 

by Erikson Eric (1968) does not believe that everybody or anybody 

can ever fully resolve all the eight stages in a completely positive 

way. Nevertheless, some exposure to the negative will always be 

encountered. However, there will be a dominance of either 

positive or negative resolution and such stance will have largely 

forming influence on the construction that people give their lives. 

The experience of re-evaluation of past experiences or re-

interpretation of these experiences will bring about the healing that 

people may need. The support and assistance of others in their 

journey of life is one of the major ways through which one can 
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assist those who are coming behind, essentially will bring about 

the healing that people may need. (Kearney, 2001:7-14).The 

theory of psychosocial development is utilized to serve as a base 

for workable and practical mechanisms for nurturing the youth for 

national development, at every important stage of life in African 

society. The view of Ogungbemi (2001) attests to this clarion call 

that mobilization of youth deserves that the present leaders and 

other stakeholders should rediscover their primary focus and 

objectives towards national development. With correct motivation 

rather than mere empty words of promise that lacks substances, 

they can easily actualize their ógifted dreamsô and this can make 

an embodiment of all that is potentially good, beautiful and 

productive (Ogungbemi,2001:12 ). 

           Apart from setting the endemic problem of unemployment, 

qualitative, quantitative and pragmatic education should be a 

cherished focus and legacy for the government to pursue. 

Religious institutions should therefore take up the challenges in 

remoulding the youths' value discernment and ethical lives through 

prophetic roles and socio-ethical teachings in Churches, Mosques, 

Traditional Religious Forum, Theological seminaries, Hospitals, 

Clinical centers, Orphanages and social Welfare services in the 

society. Religious Institution should seek to enforce moral values 

in youths by embodying in positive laws on issues like prostitution, 
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prohibition against the use of mechanism of birth control, sale of 

alcoholic beverages, hard drugs, abortion, etc. More importantly, 

spiritual climate need to be created with a view to re-modelling the 

youth in every unit of life. It is obvious that Christianity, Islam, and 

African traditional religion disapprove immoral vices alike such as 

pornography, gambling, stealing, obscene languages, laziness, 

and others. All these vices should be addressed frontally through 

liberation theology, a radical contemporary interpretation of the 

Christian revelation which honours the scared and the profane 

categories, religion and world, spiritual and the physical aspects of 

man's life. This kind of critical reflection upon social problems such 

as poverty, oppression, exploitation, alienation, violence, 

dependency and moral decline should be refocused and 

addressed in the society. In addition, religious leaders and people 

of thoughts should also exert positive influences in fashioning 

youth's values perception by making official and unofficial 

corrective statements on any topical issue. Besides, good 

leadership, good example in the distinctive quality of life, and 

efficient service in public life are ways of manifesting and 

inculcating ethical values in the youth and the society at large. 

The homes should always provide psychological supports 

in times of distress, failure, misfortune, as well as proving 

achievement motivation for the youth as reinforced by Erikson 
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Theory.  Considering the limited age and social exposure of the 

youths, they are emotionally weak and hardly can they absorb 

shocks. Frustration results whenever they experience the slightest 

disappointment such as failure in examination, being jilted, being 

unable to secure appointment, being sexually harassed among 

others. In this respect, the family or parents should not fail to give 

the necessary emotional assistance to the youths. Whenever they 

are in dire need, otherwise they may become frustrated and some 

may take to deviant behaviours detrimental to the peace and 

stability of the home and society. Again, they should be made at 

any point in time should be taken in good faith, and see it as 

challenge in life. So whatever happens to man at any point in time 

should be taken in good faith, and see it as challenge in life rather 

than being over joyous or despondent in case of success and 

failure respectively. 

Another important area of fostering adequate development 

of the youth includes job orientation and financial assistance. They 

should be properly guided on the type and the future of the job 

they are to embark upon based on their interest, ability and 

capability. They should also be given financial backing whenever 

the need arises. Obviously, the present state of economy in the 

commonwealth nations and the leadership palaver has made 

many parents renege their responsibilities. Eventually, this has led 



Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

228 | P a g e  

 

to various types of behaviour problems among the youths. 

Therefore, in order to remedy this ugly situation in African society, 

the paper recommend strongly that all the stakeholders should 

rediscover their primary focus and objectives towards the welfare, 

growth and development of the youths. 

 

Conclusion 

The discussions above reveal that the place and position of the 

youth in African society is cardinal. This is because youths are the 

yardsticks for measuring the growth of every nation such as the 

development and productivity of its industry, the vibrancy of its 

economy, the integrity of its politics, the hope of its future, or the 

potential of its destiny. However,  the stakeholders  do not have 

the right focus on the part of the youth .People of thoughts in the 

society  have major roles to play towards meaningful nurturing and 

mobilization of the youths for national development in African 

society. As it follows, in identifying and fostering the moral needs 

and  the proper care of the youth ; psychosocial theory of  

development of the  youth  as postulated by Erikson (1968) was 

adopted  and  utilized to strengthened  the work. Besides, some   

mechanisms were identified towards the actualization of culturally-

healthy youth development in African society. These include: 

organization of youths seminars, parentsô seminars, counselling 
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services, regular parents information meetings to be organised by 

schools and institutions. 
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Étude Diagnostique et Cadre de Mise en Application dôun D®veloppement 
Socio-économique des Jeunes du Cameroun 
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Université de Douala 
 
Résumé 

La jeunesse africaine et principalement celle du Cameroun, de par sa pesanteur 
démographique et son dynamisme, constitue une couche sociale très importante. 
Elle occupe une place primordiale dans la construction de lô®difice socio-économique 
nationale. Les performances économiques du Cameroun sont fortement tributaires 
de lôactivit® des jeunes, des conditions climatiques et des fluctuations des cours 
mondiaux, notamment ceux du cacao, du café, du coton et de la banane malgré la 
faible m®canisation. Cet handicape dôautomatisation ne l'empêche pas d'exporter ces 
produits, et d'en °tre lôun des premiers producteurs en Afrique subsaharienne. Le 
dispositif actuel de promotion des jeunes s'articule autour des questions de l'emploi 
et des conditions pour un mieux être de cette frange de la population. A cet effet, un 
nombre important et diversifié d'acteurs s'est engagé dans une synergie d'actions 
pour l'®panouissement de la jeunesse. Il sôagit dôexaminer les approches th®oriques 
et empiriques permettant de comprendre le rôle joué par les jeunes dans la 
transformation des sphères sociales et économiques au Cameroun. La 
conceptualisation, la définition et la représentation des jeunes et de leurs modes de 
fonctionnement sont devenues une préoccupation importante pour les chercheurs. 
Un état des lieux s'avère donc opportun afin de mieux appréhender les actions déjà 
entreprises en la matière. Ce dispositif s'inscrit dans un contexte fortement influencé 
par des mutations démographiques et un environnement économique et institutionnel 
performant et mieux structuré. 
 

 
 
 
Abstract 

 
African youth and especially that of Cameroon, by its demographic weight and 
dynamism, is a very important social layer. They occupy a prominent place in the 
construction of the national socio-economic structure. Despite the low mechanization, 
weather conditions and fluctuations in world prices, namely that of cocoa, coffee, 
cotton and bananas, the economic performances of Cameroon are highly dependent 
on youthôs activities. This automation handicap does not prevent them export these 
products, and to be one of the first producers in sub-Saharan Africa. The current 
system of youth promotion revolves around the issues of employment and conditions 
for a better life in this part of the population. To this effect, a large and diverse 
number of actors are committed to a synergy of actions for the development of the 
youths.  
 
From theoretical and empirical approaches, this paper thus examines the role of the 
youth in the transformation of the socio-economic spheres in Cameroon.  
 
The conceptualization, definition and representation of young people and their modes 
of operation have become a major concern for researchers. An inventory is therefore 
advisable to better understand the actions already undertaken in this area. This 
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device is etched in a context of a heavily influenced demographic changes and an 
efficient and structured institutional economic environment. 

 
 
 
Introduction 

 
Le Cameroun est un pays à vocation agricole. Souvent qualifié de grenier de 

lôAfrique Centrale, le Cameroun dispose dôun potentiel agricole consid®rable, tant en 

termes de productions vivri¯res et d'®levage que de cultures dôexportations. Le poids 

du secteur agricole dans lô®conomie camerounaise est consid®rable. Il emploie ainsi 

pr¯s de 60 % de la population active, et contribue ¨ hauteur dôenviron 20 % au 

produit int®rieur brut du pays. Le d®veloppement de lôagriculture camerounaise se 

heurte toutefois à de nombreux obstacles financiers, organisationnels et 

infrastructurels. Dans ce contexte, et malgr® lôimportant potentiel de son agriculture, 

le Cameroun reste importateur de produits vivriers. Les performances économiques 

du Cameroun sont fortement tributaires des conditions climatiques, des fluctuations 

des cours mondiaux, notamment ceux du cacao, du café, du coton et de la banane 

malgr® la faible m®canisation. Pourtant, cet handicape dôautomatisation ne 

l'emp°che pas d'exporter ces produits, et d'en °tre lôun des  premiers producteurs en 

Afrique subsaharienne. Dans cet environnement, le dispositif actuel de promotion 

des jeunes s'articule autour des questions de l'emploi et des conditions pour un 

mieux être de cette frange de la population. A cet effet, un nombre important et 

diversifié d'acteurs s'est engagé dans une synergie d'actions pour l'épanouissement 

de la jeunesse camerounaise. Un état des lieux s'avère donc opportun afin de mieux 

appréhender les actions déjà entreprises en la matière. Ce dispositif s'inscrit dans un 

contexte fortement influencé par des mutations démographiques et un 

environnement économique et institutionnel plus performant et mieux structuré. Il 

sôagit dôexaminer de mani¯re plus approfondie les approches th®oriques et 

empiriques permettant de comprendre le rôle joué par les jeunes dans la 

transformation des sphères sociales et économiques  au Cameroun. La 

conceptualisation et la représentation des jeunes et de leurs modes de 

fonctionnement sont devenues une préoccupation importante pour les chercheurs. Il 

est nécessaire de prendre en charge les besoins et les préoccupations des jeunes. 
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Les atouts du dispositif actuel de promotion des jeunes 

Le dispositif actuel de promotion des jeunes possède des avantages au regard des 

efforts consentis par les différents acteurs, étatiques ou non, nationaux ou 

internationaux, sur le terrain pour améliorer les conditions de vie des jeunes, aussi 

bien en zone urbaine que rurale. C'est en particulier dans les domaines 

socioéducatifs et communicationnels que les effets et impacts de ces actions sont 

remarquables3. 

L'éducation participe à l'amélioration des conditions de vie des populations. Il 

est démontré qu'un niveau d'instruction élevé de la population influence fortement 

son développement économique et social. C'est à ce titre que le niveau de 

développement de l'éducation intègre la détermination de l'Indice de Développement 

Humain (IDH) qui permet d'apprécier et de comparer le progrès social et 

économique des pays. Depuis les années 1990, la communauté mondiale par 

l'entremise des Nations Unies s'est fixée comme objectif de réaliser l'éducation pour 

tous, autrement dit, atteindre un taux de scolarisation du primaire de 100%. Aussi, 

lôobjectif du Mill®naire pour le D®veloppement, adopt® en 2000, par les Nations 

Unies, est devenu un enjeu central dans les politiques de développement des États 

en Afrique4. Enjeu traduit par une volonté affichée de changement pour faire de 

lô®ducation pour tous une r®alit®5. Le Cameroun en lôoccurrence, nous donne 

lôoccasion dôappr®cier ce changement. Son classement au 150¯me rang des pays 

en termes dôindice de d®veloppement humain en 20126, le situe néanmoins 

l®g¯rement au dessus de la moyenne des pays de lôAfrique sub-saharienne. Avec un 

taux de scolarisation net en enseignement primaire de 1992, contre 4%7 en 2010, 

les indicateurs semblent conforter lôid®e dôun pays qui serait en passe dôoffrir ¨ ses 

                                                           
3
 M., Mayer, J., Tschapka,(2008) Impliquer les jeunes dans le développement durable, Paris, Initiatives 

dó£ducation ¨ lóEnvironnement 

4
 : tenir nos objectifs. Adopté par le Forum mondial sur 

lô®ducation Dakar, S®n®gal, 26-28 avril 2000, on peut lire dans lôavant-propos que « Les États devront renforcer 

ou d®velopper leur plan national dôici 2002 pour r®aliser les objectifs et les buts de lô®ducation pour tous au plus 

tard en 2015 
5
 A, Epe, ORSE(2001), Le guide des organismes d'analyse sociétale, Ademe éditions, Paris, ORSE,  

6
hdrstats.undp.org/fr/pays/profils/CMR.htm 

7
lôenseignement entre les10 pays africains voisins et le Cameroun (2010) 

(Source : Site web de la BM « World Data Bank » au 28 mai 2012) 

http://hdrstats.undp.org/fr/pays/profils/CMR.htm


Cameroon Journal of Studies in the Commonwealth (CJSC), Vol. 3, No. 1, March 2016 

 

 

235 | P a g e  

 

enfants, la terre promise de lô®ducation pour tous. Ces donn®es pourraient 

®galement conforter lôid®e dôune adh®sion satisfaisante du Cameroun à ses 

engagements internationaux à travers les Objectifs du Millénaire pour le 

Développement adoptés en 20008. Tout autant quôelles conforteraient lôimage dôun 

pays qui sôemploie ¨ bon escient ¨ assurer lôex®cution du contrat social en matière 

dô®ducation. Contrat fond® sur une conception ®galitaire rendue dans le pr®ambule 

de la Constitution par un ensemble de dispositions :  

- lô£tat assure ¨ lôenfant le droit ¨ lôinstruction,  

- lôenseignement primaire est obligatoire et 

 - lôorganisation de lôenseignement ¨ tous les niveaux est une responsabilit® de 
lô£tat. 

Par ailleurs, l'enseignement secondaire a également connu des changements 

quantitatifs significatifs au cours de la dernière décennie. Le nombre 

d'établissements d'enseignement secondaire s'est accru à un rythme de 11% par an 

entre 1998 et 2008 en passant de 358 à 1018 établissements. Le taux du secondaire 

est donc passé de 12,2% en 2002 à 20,7% en 2008 avec 24,2% pour les garçons et 

17,2% pour les filles9. 

Toutefois, ces progrès masquent des insuffisances du système dans son 

ensemble10. Notamment le poids relativement faible de l'enseignement technique et 

professionnel par rapport à l'enseignement secondaire. Toujours selon le même 

rapport, en termes de nombre d'établissements ou de nombre de classes, 

l'enseignement secondaire technique et professionnel représente un peu plus de 

11% de l'enseignement secondaire, tandis que l'enseignement général occupe plus 

de 88% des établissements et salles de classes de l'enseignement secondaire. 

L'enseignement technique et professionnel regroupe 12,0% des enseignants de 

                                                           
8
 H., Mouafo Djontu,(2013) óôLa notion de Zones dô£ducation Prioritaires (ZEP) au Cameroun : entre impensé, 

bricolage et informalit®ôô, in http://www.irenees.net/bdf_fiche-analyse-1004_en.html,  Grenoble,  
9
 Rapport annuel Minesec (2009) 

10
-directeur général pour l'éducation de 2001 à 2004. Il a reçu le Prix 

d'excellence du Commonwealth of Learning dans le domaine de l'éducation à distance au cours d'une cérémonie 

organisée  à l'occasion du deuxième Pan-Commonwealth Forum for Open Learning qui se tenait à Durban 

(Afrique du sud) 

http://www.irenees.net/bdf_fiche-auteur-307_en.html
http://www.irenees.net/bdf_fiche-analyse-1004_en.html
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l'enseignement secondaire technique et professionnel en 2008. Cependant, le 

nombre d'enseignants du secondaire technique et professionnel a baissé à un 

rythme annuel de 2,3% entre 1998 et 2008, tandis que celui de l'enseignement 

secondaire général s'est accru de 2,4% par an11. Malgré les efforts conjugués dans 

ce domaine qui ont permis de réaliser des bonds significatifs au niveau de l'accès et 

de la participation à la scolarisation du primaire et du secondaire, ces résultats sont 

encore insuffisants pour être au rendez vous mondial d'une éducation pour tous. 

D'une manière générale, la formation professionnelle et technique est le 

processus d'apprentissage qui permet à un individu d'acquérir le savoir et les savoir-

faire  nécessaires à l'exercice d'un métier ou d'une activité professionnelle. Elle se 

veut être un ensemble des activités visant à assurer l'acquisition de connaissances ; 

des qualifications et des aptitudes nécessaires pour exécuter une profession ou 

certaines fonctions avec compétence et efficacité. Le système éducatif au Cameroun 

est fortement caractérisé par la faiblesse de l'enseignement technique et 

professionnel. Ce qui explique l'inadéquation entre l'offre éducative et les besoins de 

l'économie. Le système d'enseignement et de formation technique et professionnel 

comporte plusieurs insuffisances internes liées notamment à la faiblesse des 

capacités humaines et matérielles, ainsi qu'à des problèmes d'organisation 

administrative et institutionnelle. Les années 1998 à 2008 enregistrent une forte 

évolution dans le domaine de la formation technique et professionnelle et une 

volonté affichée des différents acteurs à palier à l'insuffisance du système éducatif. 

Néanmoins, l'offre de formation reste caractérisée par des insuffisances majeures 

dont la concentration de l'offre de formation dans des filières des services (56,5%) et 

de l'industrie (15,6%) ; le secteur agricole compte à peine 6% des filières offertes, la 

faible décentralisation du dispositif de formation technique et professionnelle : les 

deux principales villes du pays à savoir Yaoundé et Douala regroupent 68,6% des 

écoles.  Le coût de la formation technique et professionnelle reste élevé pour un 

grand nombre de jeunes des ménages les moins favorisés : environ 48,3% des 

filières de formation offertes ont des frais de scolarité supérieurs à 150 000 FCFA, 

environ 60,9% des filières techniques et professionnelles ont des frais de scolarité 

                                                           
11

 Rapport annuel (2009) ONEF, bilan emploi-formation 

http://fr.wikipedia.org/wiki/Savoir
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supérieurs à 400 000 FCFA, dans le contexte où 46,4% des ménages ont un revenu 

annuel par tête inférieurs à 100 000 FCFA12. 

Par ailleurs, l'une des raisons les plus couramment utilisées pour caractériser 

ou justifier les problèmes de jeunesse est le manque de communication ou plus 

exactement l'absence de communication entre les jeunes d'une part, et, le manque 

d'organes d'information et de communication élaborées pour la participation des 

jeunes d'autre part. C'est pour lever cette difficulté que l'État a favorisé la mise en 

place des cellules d'information et de conseil pour accompagner la jeunesse dans 

son développement. A ce titre, nous pouvons citer : Presse jeune qui est un réseau 

d'organisations de jeunesses, apolitique, non partisane, culturelle et scientifique. 

Crée en 1994. Cette association regroupe près de 6000 jeunes issus des médias 

scolaire, universitaire, associatif et professionnel. Nous avons également des 

centres multifonctionnels de promotion des jeunes et le conseil national des jeunes 

du Cameroun crée le 17 octobre 2009 dont la mission est de mettre en synergie des 

organisations de jeunesse du Cameroun afin dôaccro´tre la cr®ativit® des jeunes et 

dôoptimiser leur potentiel dôaction et de participation au d®veloppement 

 

R®partition par rang social de la jeunesse et mesure dô®closion 

A la suite dôune enqu°te effectu® sur le terrain, il ressort des ®chantillons  de jeunes 

interrogés par région que, la répartition de la jeunesse du Cameroun fait distinguer 

quatre classes de jeunes définies selon les variables d'épanouissement, à savoir : le 

confort de l'habitat, le degré d'employabilité, d'ambition et d'entreprenariat, la santé 

et le loisir. 

La première classe celle des scolarisés, est la plus en vue dans la jeunesse 

avec une fréquence d'environ 67,9 %. Elle est fortement dominée par les jeunes 

filles avec environ 37%. Les jeunes de cette classe vivent pour la plus part dans la 

zone lotie avec plus de 40% dans des habitats en dur. Ils ne s'adonnent pas à 

l'alcool ou la cigarette. Près de 50% n'ont jamais consommé la cigarette ou l'alcool 

de première catégorie. C'est l'intelligentsia de la jeunesse. Tous ont au moins le 
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 Enqu°tes de terrain faites par lôauteur 
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niveau primaire et 47% sont de niveau supérieur contre une moyenne globale de 

20% de jeunes de niveau supérieur. C'est la classe des jeunes scolarisés car elle est 

dominée par les élèves et étudiants en quête de plus de connaissance et de savoir. 

Environ 87% ont fréquenté au cours de l'année académique 2013/2014, justifiant 

ainsi, un degré d'employabilité relativement faible comparé aux autres classes. 

Seulement 13,4% ont déjà bénéficié d'une formation professionnelle et moins de 9% 

possède une qualification professionnelle contre les moyennes globales respectives 

de 31,1% et 30,3%13. Cette insuffisance est compensée par leur forte capacité à se 

projeter dans l'avenir et à planifier leur carrière professionnelle. Environ 80% d'entre 

eux savent ce qu'ils veulent devenir dans le long terme et environ 90% pensent que 

cela devrait passer par la formation. Consciencieux, près de 85% se sentent très 

responsables de la qualité de leur vie et très concerner du développement du 

Cameroun. 

La deuxième classe est celle des jeunes désespérés. Elle est dominée par les 

hommes avec près de 55,6% contre une moyenne de 48,5% et rassemble 20,5% 

des jeunes enquêtés. La majorité vit dans des habitats très peu confortables et 

insécurisés. Environ 33% sont dans des maisons en banco, 14,8% ne possèdent 

pas de clôtures, 30% vivent dans des habitats sans électricité, contre une moyenne 

de 26%. Plus de 74% d'entre eux ne vivent avec aucun des parents géniteurs, 

environ 63% ont été orphelins avant l'âge de 15 ans14. Cette classe de jeunesse est 

caractérisée par son bas niveau d'instruction et son égarement. 

La troisième classe, composée de 12,1% de la jeunesse, est fortement 

instruite à l'instar de la première classe : c'est la classe des jeunes qualifiés. Le 

niveau d'instruction minimum est le primaire 6,3% contre 50% de niveau supérieur 

dont la majorité ne va plus à l'école. Elle est dominée par les hommes 56,2%. Elle 

est caractérisée par son fort degré d'employabilité, avec la proportion la plus élevée 

de jeunes qui ont une formation professionnelle 56,3% ou une qualification 

professionnelle 62,5%. Axés sur la formation et la quête d'expérience 

professionnelle, ce groupe de jeunes entretiennent l'espoir d'un lendemain meilleur. 

Avec un sens du patriotisme, assez élevé, 56,3% se sont inscrits sur la liste 
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électorale contre une moyenne globale de 48,5%. Le cadre familiale dans lequel 

évoluent ces jeunes, ainsi que leur situation socioéconomique favorisent l'éclosion 

de leur potentiel. En effet, tous prennent leur repas en famille et pratique une religion 

; seulement 6,3% ne possèdent pas de moyens de déplacement comparativement à 

la moyenne d'ensemble de 28,8% et 75% de ceux qui travaillent ont un salaire 

supérieur au SMIG contre 49% de l'ensemble des jeunes15. 

La quatrième classe vient en seconde position, en termes de représentativité, 

après la première classe, avec 33,3% de la jeunesse. C'est la classe des jeunes 

entreprenants et dynamiques. Environ 18% sont dans la zone non lotie. Elle est 

fortement dominée, à près de 67% par les jeunes de sexe masculin. Le taux 

d'instruction reste relativement élevé (95,5%), cependant seulement 38,6% ont un 

niveau supérieur et 50% ont au plus le niveau secondaire premier cycle. Cette faible 

proportion de niveau supérieur peut être compensée à l'avenir grâce à leur taux de 

scolarisation élevé 66%. Cette classe est fortement caractérisée par des jeunes 

conscients et soucieux de leur avenir. En effet, sur le marché du travail, ces derniers 

savent se positionner. Ils ont des objectifs et élaborent des stratégies à moyen et le 

long terme afin de les atteindre. Un accent particulier est mis sur la formation. Près 

de 91% compte se former pour réaliser leurs objectifs ou faire un boulot 

intermédiaire. Et 88,6% d'entre eux comptent sur leur propre capacité pour y 

parvenir. Le fort degré d'entreprenariat de cette classe se traduit aussi par le fait que 

43,2% des jeunes ont déjà réalisé un projet personnel et que 79,5% ont le sentiment 

de contribuer au développement du Cameroun16. 

 

Centres d'épanouissement de la jeunesse au Cameroun 

Pour un jeune, se sentir apprécié, entretenir des relations enrichissantes avec ses 

amis et sa famille, avoir confiance en soi, découvrir ses intérêts et ses aspirations 

sont  des facteurs qui contribuent de façon significative à son épanouissement 

personnel. 
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Dans le souci de faciliter le développement socio-économique des jeunes au 

Cameroun, plusieurs centres privés et publics ont été ouvert. Nous avons par 

exemple les centres multifonctionnels de promotion des jeunes, crées par 

décret n°2005/151 du 04 mai 2005 portant organisation du Ministère de la Jeunesse 

qui en assure la tutelle. Les Centres de Jeunesse et dôAnimation ont ®t® ®rig®s en 

Centres Multifonctionnels de Promotion des Jeunes. Ils sont par ailleurs soumis au 

contrôle pédagogique de la Division de la Promotion Économique des Jeunes. Ce 

sont des ®tablissements dô®ducation extrascolaires ouverts aux jeunes et aux 

adultes.  

De ce fait, ils îuvrent pour le plein ®panouissement et lôinsertion socio-

économique de leurs adhérents. Ils leur offrent la possibilit® dôacqu®rir une formation 

professionnelle, civique, morale, intellectuelle et de développer leur génie, leur talent 

et leur esprit dôentreprise dans les domaines ®conomique, socioculturel, artistique et 

sportif, et de se détendre grâce à des loisirs sains. Sans doute, les activités des 

Centres Multifonctionnels de Promotion des Jeunes visent à : 

- Donner une formation professionnelle aux adhérents dans divers métiers soit à 

lôint®rieur du Centre, soit par le biais de la formation en alternance ; 

- Organiser les adhérents en coopérative de production, de vente et de service dans 

un but pédagogique ; 

- Assurer toute formation pratique liée aux spécificités du milieu, en conformité avec 

la politique nationale de lôemploi et de d®veloppement ; 

- Organiser des activités sportives, socioculturelles et ludiques au bénéfice des 

adhérents. 

Nous avons également le Fonds dôInsertion des Jeunes (FIJ) créé en 1994 

par la Conférence des Ministres de la Jeunesse et des Sports ayant le Français en 

partage. Destin® ¨ lôinsertion sociale et ®conomique des jeunes, le Fonds dôInsertion 

des Jeunes (FIJ) a pour objectifs de : 

- Promouvoir lôesprit dôentreprise chez les jeunes et leur offrir des formations y 
afférentes ; 

- Soutenir financièrement et techniquement les micros activités et micro entreprises 
des jeunes ;   

http://rjcpatriote.centerblog.net/loisirs.htm
http://rjcpatriote.centerblog.net/divers.htm
http://rjcpatriote.centerblog.net/chez.htm
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- Encourager les initiatives pilotes dans le domaine de lôinsertion sociale et 
économique des jeunes ; 

- Susciter des dynamiques locales, nationales ou régionales pour mettre à la 
disposition des jeunes porteurs de projets, les conseils techniques et les soutiens 
institutionnels nécessaires à leur réussite. 
 

En clair, les actions du Fonds dôInsertion des Jeunes (FIJ),visent la mobilisation, 

lôorientation et la formation des jeunes en vue de leur permettre dô°tre autonomes, 

de prendre une part active au développement socio-®conomique du pays, de sôouvrir 

au monde et de sôaffirmer. 

Aussi il existe le fonds national dôinsertion des jeunes. Jusqu'à présent, les 

efforts du Cameroun ont consisté à lancer un ensemble de mécanismes de 

facilitation en matière d'emploi, mais le lien entre l'emploi et la réduction de la 

pauvret® nôa pas ®t® clairement r®affirm® alors quôils sont deux facettes d'une m°me 

réalité à savoir: la demande pour un progrès humain durable et maîtrisable. En 

1990, le gouvernement et les bailleurs de fonds avaient lancé des instruments 

comme le Fonds National de l'Emploi (FNE) dont les mécanismes touchent la 

population tant rurale qu'urbaine sur le chapitre de l'emploi en général et sur 

l'émergence d'un entrepreneuriat jeunesse en particulier. Des efforts se sont 

poursuivis pour l'insertion des jeunes et des femmes, efforts traduits sur le plan 

politique par la création d'une dizaine de ministères directement ou indirectement 

impliqués dans cette problématique. La réduction de la pauvreté ou mieux encore 

l'insertion socio-économique par le biais de la création entrepreneuriale n'a pas 

encore un v®ritable instrument visible quoiquôen plus, de nombreuses ONG de la 

société civile essaient d'y travailler chacune selon ses forces. 

Fort du constat qui précède il est nécessaire de mettre sur pied une haute 

organisation qui serait un instrument stratégique et cohérent en matière de 

promotion et de financement spécifique des projets des jeunes, seul à même de 

répondre efficacement aux problèmes d'emploi et d'insertion socio-économique de 

cette importante population jeune. 

Par ailleurs, lô£tat a mis sur pieds un programme dôappui aux jeunes ruraux 

pour la lutte contre la pauvreté. Il est clair que les documents préparatoires du 

http://rjcpatriote.centerblog.net/femmes.htm
http://rjcpatriote.centerblog.net/creation.htm
http://rjcpatriote.centerblog.net/creation.htm
http://rjcpatriote.centerblog.net/jeune.htm
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Programme National de Développement Participatif ont largement démontré la 

disparit® dans la r®partition des ressources affect®es au monde rural sur lô®tendue 

du territoire national. Cela est vrai pour le r®seau routier, lôapprovisionnement en eau 

potable, lô®lectrification rurale. Cela lôest aussi pour les efforts déployés en vue de 

lôappui aux jeunes ruraux. Dôune mani¯re plus sp®cifique, les jeunes de certaines 

régions enclavées souffrent non seulement de la discrimination en matière de 

répartition des terres et autres intrants agricoles, mais aussi, dôautres d®ficits 

psychologiques et techniques tendant ¨ les installer dans la pauvret®. Côest le cas 

en particulier de certaines populations marginales tels que les pygmées et les 

montagnards. 

Cette situation am¯ne aujourdôhui les jeunes ¨ croire quôils sont laiss®s ¨ eux-

m°mes, ce dôautant plus que certaines de ces zones ont connu lôexistence de 

sociétés florissantes qui ont dû fermer, créant du coup un chômage massif avec tous 

les corollaires possibles et imaginables. Il a paru plus que jamais urgent de mettre 

en place des structures dôaccompagnement pluridisciplinaire17.  

Nous avons aussi le  conseil national de la jeunesse du Cameroun qui joue un 

r¹le dôinterface entre les organisations de jeunesse dôune part ; les pouvoirs publics 

et les institutions internationales agissant sur les sujets relatifs ¨ la jeunesse, dôautre 

part préparer et assurer la représentation des organisations de jeunesse aux 

concertations locales, nationales et internationales. Il  a pour but la promotion et 

lô®panouissement des jeunes au Cameroun par un r¹le consultatif, proactif et 

représentatif auprès des institutions nationales et internationales agissant sur les 

questions de jeunesse. Comme objectifs, il doit favoriser : le dialogue entre les 

jeunes, les pouvoirs publics, la société civile, les organisations étrangères et 

internationales et assurer la prise en charge de leurs besoins, la concertation, 

lôexpression et lôaction de la jeunesse, la mutualisation des informations et les 

échanges entre les jeunes aux plans locaux, nationaux et internationaux, favoriser la 

participation effective des jeunes à la vie de la société, au processus de prise de 

décision et au développement de la nation, impulser et soutenir la solidarité 
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la santé maternelle, à faire avancer l'égalité des sexes, à combattre la mortalité infantile, le HIV/SIDA et autres 

maladies. Ce projet comprend 8 objectifs à atteindre pour l'année 2015 
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nationale et internationale par et pour les jeunes. Par ailleurs, le CNJC doit 

contribuer ¨ lôinsertion socio-économique des jeunes et à la promotion de la culture 

dôentreprise en milieu jeune, contribuer ¨ la promotion des valeurs ®ducatives, 

culturelles, sportives et citoyennes des jeunes, préparer et assurer la représentation 

des jeunes à la concertation locale, nationale et internationale, contribuer à la 

promotion de la santé des jeunes et notamment des adolescents, contribuer à la 

lutte contre lôexclusion sociale, les fl®aux sociaux et la pauvret® en milieu jeunes, 

mobiliser les jeunes pour la protection de lôenvironnement et la gestion durable des 

ressources18. 

 

Les entraves ¨ lô®panouissement des jeunes au Cameroun 

Les limites li®es ¨ la contribution des centres dô®panouissement des jeunes au 

développement socio économique du Cameroun sont importantes et réelles. Elles 

rendent les centres vulnérables et leurs ressources humaines sont peu qualifiées et 

incapables d'insuffler un dynamisme certain. Nous observons deux catégories de 

limites : celles propres aux centres et celles li®es ¨ lô£tat. Celles propres aux centres 

sont nombreuses et difficiles à répertorier tant elles sont aussi importantes les unes 

que les autres. Néanmoins, nous avons retenu le mauvais fonctionnement de 

certains centres. Lôanalphab®tisme et le faible niveau de formation des membres, la 

faible capacité d'autofinancement, l'absence ou le manque d'outils de planification et 

le manque de coordination entre ces centres sont autant dôentraves. 

La majorité des dysfonctionnements sont dus au non respect des clauses des 

textes régissant les centres. Ils peuvent entraîner le monopole par un groupuscule 

de dirigeants peu scrupuleux et la tenue irrégulière des instances statuaires. Les 

conséquences qui en découlent sont à la longue, le manque de confiance entre 

membres, la crise d'appartenance au groupe, le risque d'exclusions, des 

manipulations puériles et autres dérives sectaires. Par conséquent, il peut y régner 
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Rapport  Banque mondiale (2006) sur le développement dans le monde : développement et générations futures 

(Washington, Banque mondiale) 
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inéluctablement, un déficit de participation à la vie associative. De ce fait, ces 

centres vivent en léthargie puisque leur capacité de mobilisation s'étiole et 

s'émousse.  

Par ailleurs, l'analphabétisme et le bas niveau de formation des membres et 

de certains leaders des centres limitent le système de communication et de gestion 

du groupe. Compte tenu de cette inefficacité technique, il y aurait un manque d'appui 

interne en ressources humaines qualifiées. Le taux d'encadrement à l'interne, la 

capitalisation et les échanges d'expériences entre pairs sont fortement réduits. Ces 

membres ont peu de compétences requises en matière d'analyse des 

problématiques de développement. Cette situation peut être source de tensions et 

contribuer à décrédibiliser même le centre auprès des partenaires.  

Comme autre difficulté, nous avons l'autofinancement. Compte tenu du fait 

que les centres sont à but non lucratif, leur capacité d'autofinancement est 

généralement faible. Les cotisations des membres sont presque inexistantes et 

n'arrivent pas à supporter les charges de l'association. Ils font recours à l'aide 

publique, aux banques, aux projets d'aides extérieurs, aux ONG ...19. Cette 

dépendance étroite de l'extérieur pour le financement des activités a pour corollaires 

l'abandon ou la mise en veilleuse de certains projets faute de financement. Au 

Cameroun, peu de centres disposent d'outils de gestion fonctionnels. Ces outils sont 

entre autres le programme d'activités, le tableau de bord de gestion, le cadre 

logique, le schéma directeur, etc. Certains centres se contentent de monter des 

microprojets de façon ponctuelle pour la recherche d'un hypothétique financement. 

Beaucoup nôont pas  une gestion prospective de leurs activités. On note une 

légèreté dans le dispositif sécuritaire et de prudence dans leur gestion. Il ne peut y 

avoir aucune évaluation sérieuse de l'atteinte des objectifs. La compétitivité, la 

performance et la compétence sont peu connues. Sans doute, le nombre 

grandissant de centre est source de difficultés de concertations entre eux. Leur 

émiettement ne favorise pas efficacement leur contribution au développement du 

Cameroun. Cet éparpillement crée généralement des rivalités malsaines entre eux. 

Pour des raisons égoïstes et personnelles, les centres préfèrent cheminer seuls. 
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N3 Jean Damascène (1983) Rapport entre l'éducation et l'emploi en Afrique Noire, , Edition Saint-Paul, 

Fribourg 
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Cette situation entraîne un gaspillage inutile d'énergies et de ressources sur le 

terrain. 

 

 Les limites inhérentes à l'État 

L'État du Cameroun a toujours déployé d'innombrables efforts pour l'émergence d'un 

monde associatif fort et dynamique. Malheureusement, plusieurs limites entravent 

cette volonté politique. Il s'agit d'abord de l'absence ou du manque de suivi des 

centres. La non implication de tous les centres aux actions de développement et 

enfin des contraintes institutionnelles.  En matière de suivi et d'évaluation des 

associations, la loi n'a prévu aucun mécanisme particulier à la charge de l'État. 

Même si elles ne sont pas une émanation de l'État, les centres sont astreints à la 

tenue des registres, aux conditions liées aux associations reconnues d'utilité 

publique et aux accords d'établissement. 

Dans la pratique, l'État n'a aucune emprise sur la gestion des associations. 

L'État ne peut donc pas s'assurer de la transparence dans la gestion interne des 

centres. En aucun moment, il ne peut s'assurer d'ailleurs du respect des textes et 

lois régissant ses rapports avec les associations. Le devenir de toutes les 

associations créées n'est donc pas bien maîtrisé par l'État20. Plusieurs centres 

déclarés se plaignent d'être exclues des prises de décisions concernant 

l'amélioration des conditions de vie des populations soit par omission, soit pour des 

raisons inavouées et non avérées. Il n'existe pas un répertoire fiable de gestion des 

associations au Cameroun. Pour des accointances personnelles ou politiques, les 

centres sont ignorés et exclues des prises de décisions au niveau local. Cette 

injustice se ressent sur le terrain car il y a souvent une crise de confiance latente 

entre certains et les structures étatiques. Dans ces conditions, il est difficile 

d'élaborer de bonnes politiques de développement. L'État semble douter de l'auto - 

détermination réelle et de l'auto - gestion du monde associatif. 
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Par ailleurs, l'insuffisance ou le manque de concertations entre services 

publics d'une part, puis entre services publics et services privés d'autre part, ne 

favorise pas une synergie dans les interventions. Il est difficile d'avoir sur le terrain 

une harmonisation entre les politiques publiques de développement et les activités 

des associations. 

 

Conclusion 

Il apparaît au terme de cette étude que le développement intégral du jeune est 

tributaire de lôint®gration et de lôharmonisation des politiques sectorielles jusque là 

®labor®es et mises en îuvre en sa faveur. La recherche des solutions aux multiples 

insuffisances r®v®l®es par lôanalyse de la situation du jeune surtout leur mise en 

îuvre efficiente interpelle tous les secteurs de la vie nationale. En effet, la vision du 

jeune est lôaboutissement dôun processus participatif qui ne peut °tre r®alis®e que 

par le truchement dôune action gouvernementale forte, appuy®e par les partenaires 

au développement, la société civile, les communautés et les familles. Lôimportance 

et lôefficacit® dôune politique sôappr®cient non seulement par la rigueur dans son 

®laboration, mais ®galement et surtout par la d®termination et lôengagement des 

acteurs charg®s de sa mise en îuvre. Dans cette optique, la volont® et 

lôengagement du Gouvernement, appuy®s par les partenaires au d®veloppement, les 

communautés et les familles, permettent à coup sûr au Cameroun de présenter des 

perspectives nouvelles. Aujourdôhui encore, dans nombre de pays, les jeunes nôont 

guère la possibilit® de se perfectionner, parce quôils ont difficilement acc¯s ¨ une 

formation de qualit® ou ¨ des emplois qui leur permettraient dôacqu®rir des 

compétences. Pour tirer parti autant que possible de la période propice de leur 

évolution démographique, beaucoup de pays doivent redoubler dôefforts dans ce 

domaine. Beaucoup de jeunes trouvent leur premier emploi dans le secteur 

informel21. En leur permettant dôapprendre ¨ lire et ®crire et dôacqu®rir une ®ducation 

                                                           
21

 Emmanuel Y. Jimenez et Mamta Murthi,(2006) óôLa jeunesse, atout des pays en d®veloppementôô, in 

www.imf.org/external/pubs/ft/fandd/fre/, consulté le 21 avril 2015 

 

 

http://www.imf.org/external/pubs/ft/fandd/fre/
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de base, une formation professionnelle pratique et des compétences 

comportementales, et en validant leur apprentissage, on accroîtrait leur chance de 

grimper les échelons de qualification dans les emplois du secteur informel. 
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